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1001 General  Mail 86 members 

of the Korean-
American 
community 

CDE received 86 copies of a form letter calling for increased emphasis on 
“updating our textbooks to reflect the dynamic and positive contributions 
that countries like South Korea are making in the world.” See attachment 5 
for complete text and full list of senders. 

Comment 

1002 General  Mail Mary Connor, 
Lee Kang Bok, 
Karen Boyce 

Similar letters that acknowledge coverage of Korea added to the draft 
framework and look forward to increased coverage moving forward. See 
attachment 5 for complete text. 

Comment 

1003 General  Survey Richard 
Vanden 
Bosch, 
Teacher  

This is extremely verbose and redundant.  I am disappointed in its assault 
on simplicity and brevity. 

Comment 

1004 General  Survey Jacqueline 
Keirns, 
Teacher 

DEPTH NOT BREADTH.  Seriously.  I thought we adopted Common Core.  
This is not Common Core, this is rote memorization. 

Comment 

1005 General  Survey Joseph May, 
Teacher 

Why is US History divided up between 8th and 11th? It should be 
consecutive years. As an 11th grade US History teacher I find it extremely 
problematic that it has been three years since my students took the first half 
of the course. 

Comment 

1006 General  Survey Christina 
Berg, Teacher 

I think it is imperative in this new era of education and with new Common 
Core standards to teach history/social science using a thematic approach 
rather than chronological.   For example: 8th Grade US History  Theme 1: 
US Expansion (European colonies, Westward Expansion, Louisiana 
Purchase, Lewis & Clark, Industrial Revolution, Manifest Destiny, Treaty of 
Guadalupe Hildalgo, Gold Rush, etc.)   Theme 2: The American Character 
(Declaration of Independence, Constitution and Bill of Rights)  Theme 3: 
Struggle for Equality (of African Americans, Women and Native Americans)  
Theme 4: Conflict: (American Revolution and the Civil War)  A thematic 
approach to teaching has lead to more students engagement, higher tests 
scores and an ease in implementing Common Core. 

Comment 

1007 General  Survey Amanda I support the changes suggested by the Committee on Lesbian, Gay, Comment 
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Kreklau, 
Community 
Member 

Bisexual & Transgender History. 

1008 General  E-mail Ion Puschila The bulk of the curriculum is excellent.  There is one issue, and that is 
testing.  There should be some other methods of evaluation involved, such 
as notebooks, folders, community school involvement, and the like. 

Comment 

1009 General High 
School 

E-mail Connie Young Having read chapters 1-5 so far, and knowing what print and digital 
resources our school libraries provide our students and teachers, it is 
imperative that the History and Social Sciences students and teachers have 
adequate time in our schools' computer labs, OR 
that schools provide students the opportunity to use their own digital 
devices in school or purchase laptops or similar for each student so that all 
may meet this key standard.  
 
To meet the expectations of college instructors, students of history and 
social science MUST have adequate practice in high school with this writing 
standard for grades 11 & 12 as it applies to History-Social Science: 
 
Gather relevant information from multiple authoritative print and digital 
sources, using advanced searches effectively; assess the strengths and 
limitations of each source in terms of the specific task, purpose, and 
audience; integrate information into the text selectively to maintain the flow 
of ideas, avoiding plagiarism... 
 
Content or "disciplinary literacy" (Lee and Spratley; Snow and Moje, 2010) 
remind us that students must be taught to approach reading differently to 
process information from texts. Reading for history and social sciences is 
not the same as reading for English, Science, or Math.  All require different 
strategies. 
 
Teacher Librarians can be counted upon to help students complete 
advanced searches and use the subscription databases as well as the 
books  (including electronic reference books, which we purchase) that 
provide "authoritative" information, as well as information from a variety of 
perspectives (one of the Core Content expectations). Additionally, we are 
trained to help purchase library resources that target the Core Standards 
and take into account the diverse reading ranges and abilities in our student 

Comment 
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populations from school to school. 
 
When considering the team approach to helping students learn the History-
Social Sciences core content, team efforts should include the research 
specialists in high schools: those trained to conduct research across 
content areas and to purchase resources that help stakeholders meet the 
CCSS-- Teacher Librarians. 
 
Thank you from someone who supports all curricular areas with equal 
respect and who understands the value of teamwork and cross-curricular 
research for deeper learning. 

1010 General  Survey Delbert 
Duckins, 
Curriculum 
Specialist 

Thank you for maintaining the Standards. Comment 

1011 General  Survey Jennifer 
Sutherland, 
Teacher 

I would be interested what other people have to say.  I cannot believe I am 
the only one that will be disappointed that nothing has really changed! 

Comment 

1012 General  Survey Douglas 
Coffin, 
Teacher 

With the use of the Smarter Balance testing and the ability for almost 
immediate reporting, it would seem that the state testing should be taking 
place in the students senior year for several reasons.  To name a few:  1. 
Students actually have to focus their senior year and not take it off 
[mentally] as they do now.  2. It would test a broader range of knowledge. 3. 
For future tests and or requirements added their is space in the senior year 
[e.g. science - 3 years grade 10-12]. 

Comment 

1013 General  Survey Sung Kim, 
Teacher 

As a K-12 teacher and a grand-parent, I am grateful to see NEW CA 
History and Social Studies Framework because it contains tremendous 
additional information that reflect changes in the whole world, especially in 
Asia.  Last few decades are the era of dramatic economic/political change 
in Asia and Africa, especially in Korea.  In addition, there has been 
significant change in political power and tension surrounding South and 
North Korea..  I hope all of these change can be presented to all California 
students so that they could be equipped as the global leaders. I want to 
recomment the references containing information about Korea: 1) National 
Korean Studies Seminar   www.nationalkoreanstuies,com  2) Association of 
Asian Studies  www.asian-studies.org 

Comment 

1014 General  Survey Carole Mortl, Our biggest obstacle is incorporating Common Core techniques and skills Comment 
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Teacher to our content. There are no resources or support for History. Please 
incorporate that in the framework. 

1015 General  Survey Helen Yu, 
Administrator 

I think the inclusion of Korean American history with the social studies 
framework is very important. 

Comment 

1016 General, 
1 

 Survey Mona 
Twocats-
Romero, 
Community 
Member 

I am a great grandmother, so have many grandchildren throughout the 
school system from kindergarten through university student.  I am also a 
lesbain who is legally married to her wife in California.  My children, I have 
three, my grandchildren, I have nine, and my great-grandchild have had no 
trouble at all taking in the fact that people fall in love with and marry a 
variety of people.  My family is very diverse.  I have ancestors and 
decendants from a variety of ethnic groups.  Just in the same way, my 
family understands that it is who you love that makes a family, not a specific 
social construct.    I think we should build in the history of gay, lesbian, 
bisexual, and transgendered individuals by simply giving them their rightful 
place in mainstream history.  For example, teaching about Bayard Rustin 
when talking about Martin Luther King Junior.  I don't think having a "one 
day" or "one week" period of time where you focus on glbt people is the 
right method for teaching.  I have taught at the university level, but never as 
an elementary school teacher.  I believe that the contributions of LGBT 
folks should be built into everyday conversation, not just on a certain day or 
week.  As a parent, I want my child to understand the contributions of LGBT 
individuals and those who have disabilities will no longer be excluded from 
social science; to know that my kids will learning a more accurate and 
inclusive history. I know I've had friends who were worried that their kids will 
learn about sexuality or sexual content before they are ready, so I think it's 
important to highlight that these guidelines are about history and social 
studies and will be taught in developmentally appropriate ways (e.g. In the 
context of family diversity, for example). By learning about the LGBT and 
disability communities in a positive light, our schools will be contributing to 
the reduction of prejudice and promoting tolerance in today's diverse world. 

Comment 

1017 General  Survey Robert 
Hwang, 
Teacher 

Need to be fixed the map. japan seas should be changed to The East Sea 
or Korean Seas. 

Not 
recommended 

1018 General  Survey Rachael Foe, 
Teacher 

It appears like there is much more work to be done in deciding what needs 
to be taught. I would like to see broad topics and/or broad inquiry 

Comment 
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sets/questions with topics to dive deep into. 
1019 General  E-mail Steve Cavalli I very seldom write on public policy issues, but this one really bothers me.  I 

am sure my voice will not be heard, and I am probably wasting my time, but 
I will try anyway. 
 
I am sick and tired of the constant lobbying of the (well funded) LGBT 
community to push their agenda on everyone else, and be given special 
"recognition" for their supposed "contributions" to society based on sexual 
orientation! 
 
If someone has contributed something of note to society, let them be 
recognized by name for their accomplishments.  Why should one's sexual 
orientation even be mentioned or noted?  Why should that even be an 
issue?  But we know what the real agenda here is, don't we?? 
 
I am not hopeful that any of you have the courage to stand up to this 
constant onslaught of political pressuring, but I urge you to do so. 

Comment 

1020 General  Survey Josephine 
Schaller, 
Teacher 

It appears that the standards are all of the previous CCSS standards plus 
Common Core ELA/Literacy/Reading/Writing standards. I am unclear how I 
can slow down to go more in depth when I am asked to teach the same 
amount of standards but while integrating the cross curricular Common 
Core ELA standards.  I would like to see simplified or fewer content area 
standards in order to implement the shifts required by Common Core. 

Comment 

1021 General  Survey Phyllis Kim, 
Community 
Member 

In light of the huge problems of human trafficking and sex trafficking 
involving middle and high school girls in our community, we need to better 
educate our students - male and female - about this past atrocities against 
women so that we can defeat and prevent violence against women. 

Comment 

1022 General  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

As a K-12 teacher and a grand-parent, I am grateful to see NEW CA 
History and Social Studies Framework because it contains tremendous 
additional information that reflects changes in the whole world, especially in 
Asia.  Last few decades are the era of dramatic economic/political change 
in Asia and Africa, especially in Korea.  In addition, there has been 
significant change in political power and tension surrounding South and 
North Korea.  I hope all of these change can be presented to all California 
students so that they could be equipped as the global leaders. 

Comment 

1023 General  Survey Estelle 
Freedman, 

I am very supportive of the entire effort to enhance the curriculum to include 
LGBT history. 

Comment 
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College/ 
University 
Faculty 

1024 General  E-mail Susan Colby Please post the actual curriculum that the students will be taught to give 
parents an accurate idea of the topics and subject matter.  Or supply a 
website where that can be viewed.  With all the horrifying things that are 
being shown that are taught in other states, I as a parent, want to examine 
the topics, subject matter and curriculum.  I think that is only fair. 
 
Until I have been able to examine it, my child will not be allowed to be 
taught these subjects. 
 
Thank you! 

Comment 

1025 General  E-mail 400+ 
signatories of 
an online 
petition 

CDE received an online petition signed by more than 400 members of the 
public calling for more coverage of the Filipino contributions in World War 2 
and for the IQC to change the Education Code section that encourages this 
instruction. See attachment 5 for the complete text of the petition and full 
list of senders. 

See CDE-
recommended 

edits for a 
proposed 
addition. 

1026 General  E-mail Catherine 
Choy, 
Professor and 
Chair 

Dr. Choy submitted a letter in support of the online petition on AB 199 
calling for coverage of World War 2 in the Philippines. The letter is included 
on the flash drive (Attachment 5). 

See CDE-
recommended 

edits for a 
proposed 
addition 

1027 General  E-mail Jack 
Kaczorowski 

I am against turning our educational system into another affirmative   action  
situation, where the emphasis will be not on learning but on  judicious 
allocation of opinion based on population statistics. 

Comment 

1028 General, 
4 

8 E-mail John Briggs, 
University 
Professor 

One of the striking omissions here is in the framing of the required periods 
for study.  There is no mention in that section of the American Civil War and 
the Civil War period as an era of its own.  Those topics are taken up, 
among many others, in the elective curricula, but they are absent from the 
framework's listing of conceptual and topical priorities.  (Something similar 
might be said about the American founding.)  The Frameworks' focus on 
broad nineteenth-century social movements in America displaces the most 
consequential era in American history -- an era that is consequential 
because it sums up, tests, and projects the meaning of the American 
experiment in self-government.  How can one study American history and 
hence American identity without featuring these things? 

Comment 



Attachment 4 
History–Social Science SMC 

December 18-19, 2014 
Public Input on the Draft History–Social Science Framework 

(organized by chapter) 
 

   Page 7 of 225 
 

Comment 
# 

Chapter Grade 
Level(s) 

Method of 
Submission 

Source Comments Action/ 
Discussion 

 
History is not science.  Social science takes some elements of method and 
analysis from the sciences, but it remains deeply involved in the humanities 
since what it considers "social" is human society.  The lives of human 
beings, of great figures, and whole peoples and civilizations, come under 
the rubric of history.  The meaning of these things is not bounded by social 
scientific research.  Neither should its meaning be imposed by sociological 
method or what amounts to indoctrination when values are separated from 
their  grounding in study of the humanities: of biographies, compelling 
narrative histories, great literature, and other sources.  Education should 
not teach bias, but it should also not teach that all opinions about history 
are necessarily biased unless and until they have been confirmed by 
scientific study.  The preamble to the Frameworks is in my view a clear 
declaration of this unhelpful principle, which perhaps inadvertently elevates 
social science to the position of high judge, and prevents the study of the 
humanities from playing a role of truly equal importance. 
 
It seems to me that the new history frameworks would license a narrowly 
defined social science to rule over curriculum and instruction, while 
condescending attention is given to virtually all of the humanistic aspects of 
history in "electives" and "suggested" curricula.  In effect, they are made of 
accidental, hence inherently inferior to the rule of a narrowly-defined social 
science.  One consequence of this approach is the omission of the 
American Civil War from the list of the ordering periods of American history.  
Its role as one of the few truly defining moments in American history is not 
on the playbill. It will no doubt be mentioned, but any deeper study of the 
topic will be optional.  This would be a great loss. 

1029 General  Survey Rosa Kim, 
School 
Principal/ 
Administrator/ 
Vice Principal 

There is a reading list about Korean History and Culture. I'd like to email 
you the list. Thank you! 

Comment 

1030 General  Survey Alfredo Flores, 
Teacher 

Where are the changes? I don't want to continue to skim over the surface, 
and be expected to raise rigor and writing. 

Comment 

1031 General  Survey Krista 
Dornbush, 
Teacher 

I am curious as to how much change actually took place other than 
refreshing language and chronology. It seems like the old, dry and 
disconnected Framework and Standards that we have been using in some 

Comment 
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shape or form since 1988. I would like to see our state take strides to 
connect History and Social Science to the CCSS in a more viable way. 
Look at the revised APUS History course for inspiration. 

1032 General  Survey Eugene Kim, 
Parent, and 
others - see 
comment box 

"I am supportive of the California History Social Science Framework and 
appreciate the hard work and dedication of the Framework Committee 
members. I am grateful for the significant additions of Korean history and 
culture and the references to Korean Americans. 
- Anne Marie Kim, Parent; Ku Kim, Parent; Sophia Kim, Community 
Member; Tommy Lee, Professional Organization Representative/ Staff, 
Korea Daily; Young Choi, Parent 

Comment 

1033 General  Survey Charlotte 
Rieger, Parent 

I think all of these standards need to be review by Child specialists.  None 
of these are fair to non English speakers, special needs and poverty 
stricken children with no parental support.  All of CCSS is not fair to the 
children.  Each child learns differently and teachers should have their 
autonomy to teach the children the way they need to be taught.  The other 
states may have the same standards, but they are NOT taught the same 
which proves this Common Core is NOT common.  Each of the states are 
doing their own different CCSS standards and have the different curriculum.  
Just like CA is doing this with the history and social science.  The states 
should decide on the their own standards and not the governments or the 
loony NON EDUCATORS who wrote the garbage.  Get more tenured 
teachers  and parents involved and NOT business men or women who are 
using our children as guinea pigs for profit.  All that is happening is 
someone higher up is getting paid for this garbage and it is being shoved 
down our children's throat.   Please squash CC and do the right thing for 
our children!!! 

Comment 

1034 General  Survey Elaine 
Theurer, 
Teacher, 
Community 
Member 

The law does not say we need to comment on their lifestyles or promote 
their lifestyles.  While these groups should not be ostracized , it is not the 
lifestyle that is not in compliance with the majority of Californians.  Its 
important that the contributions made are not tied to the lifestyle choices. A 
Pacific Islander would not be recognized only for being a Pacific Islander.  
The individuals chosen from the other groups should have significant 
contributions that are worth studying, they should not be chosen only 
because of their sexual orientation or cultural background.  The framework 
should promote social concepts and history it should not promote one 
lifestyle over another.  There are many Californians who voted to preserve 
marriage as a union between a man and a woman.  This lifestyle does not 

Comment 
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reflect the views held by many Californians.  Their viewpoint should not 
take a back seat to any other.  Individuals who are chosen should be 
chosen for their contributions not for any other reason.  Currently we do not 
study the lifestyle choices for any of the people we study in history social 
sciences that should remain the same even with the new framework of 
standards taught to children.  The responsibility of educators is not to 
promote these lifestyles.  There is a big difference between an individual's 
contributions to history and promoting a lifestyle choice. 

1035 General  Survey Youngok Kim, 
Parent 

I am supportive of the California History Social Framework and appreciate 
the hard work and dedication of the Framework members. I am grateful for 
the significant additions of Korean history and culture and the reference to 
Korean Americans. I am supportive of the California History Social 
Framework and appreciate the hard work and dedication of the Framework 
members. I am grateful for the significant additions of Korean history and 
culture and the reference to Korean Americans. 

Comment 

1036 General  Survey Kyung aie 
Chae, Parent, 
and others - 
see comment 
box 

I want to recommend these organizations for the reference resources.  1) 
The Association for the Asian Studies  2) The Association for Asian 
American Studies   I support CA History Framework and appreciate the 
hard work and dedication of the Framework committee members. I am 
thankful for the significant additions of Korean history and culture and the 
reference to Korean Americans. 
 
- Woon Sung Chung, Parent; James Lee, Parent; Jimin Sophia Kim, 
Parent; Jane Kim, Parent 

Discussion 

1037 General  E-mail Neal Savage, 
Parent 

I have just learned that proposed changes are limited to a mention of 
Harvey Milk in 4th Grade and some entries in 11th Grade US History. 
 
As the parent of a lesbian daughter, I find this appalling.  These tidbits do 
not meet the spirit or intention of the FAIR Education Act.  Only with a full 
and fluid inclusion of the LGBT community will our LGBT children 
understand their place in history and not longer feel like a hidden minority.  
This pitiful denial of your responsibilities under the FAIR act means an 
opportunity to improve the health and knowledge of your children is lost. 

Comment 

1038 General  E-mail Onkar Bindra, 
Community 
Member 

As for introduction, I am Onkar S. Bindra, a Sikh American  resident of 
Sacramento. I earned a Ph. D. in Entomology of U.C.(Berkeley in 1960. I 
served as a professor in India and Nigeria, and as resident manager of  
U.N./FAO Field Research Projects  in Sudan, Liberia and Indonesia before 

Discussion 
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settling here in retirement.  I am an active  educationist and have been a 
guest speaker on "Introduction to Sikhism" in local Colleges and in CSUS in 
a course on World Religions. 
I have led the Sikh community's participation in CDE, SBE, and CFIR 
meetings on the subject for nearly a decade, culminating in the passage of 
SB 1540 (Hancock). I look forward to helping complete the remaining task. 
 
I give below  two  main comments on the 2014-2015 Draft H/SS Curriculum 
Framework: 
 
1. I appreciate the inclusion of the Sikh items in the draft. 
  
2. From the paragraph on Sikhism under  the 9th grade elective, "Survey of 
World Religions",   I suggest  deletion of  "Dasam Granth" (DG), a topic 
suitable for higher education. 
 
The suggested action will help save  time for covering the remaining course 
contents. The "Dasam Granth" (DG) was compiled a quarter century after 
the death of the last Sikh Guru, Gobind Singh (1666-1708), and  has 
approval of neither the Sikh Gurus, nor of the highest Sikh religious body, 
namely, the Shromani Gurdwara Prabhandhak Committee (SGPC), 
Amritsar, Punjab, India. Further, almost all Gurdwaras use the Sri Guru 
Granth Sahib (SGGS) for daily religious services, and most of them do not 
even have a copy of the  DG. Retention of Dasam Granth in the course 
contents will be confusing for the students. 

1039 General  Survey Mary Connor, 
Teacher, 
Curriculum 
Specialist, 
Professional 
Organization 
Rep/Staff, 
National 
Korean 
Studies 
Seminar 

I appreciate that educators and the public as a whole can offer comments 
to the History-Social Science Framework. 

Comment 

1040 General  Survey Jaesun Lee, "I support CA History Framework. Thank you for your hard work.” Comment 
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Teacher 
Librarian, and 
other parents 
and teacher 
librarians (see 
comment box) 

 
The same comment was submitted by: Taewook Kim, Sohee Lee 

1041 General  Survey Elise Lee, 
Teacher, 
College/ 
University 
Faculty, and 
other parents, 
teacher 
librarians, and 
teachers (see 
comment box) 

"I support CA History Framework and appreciate the hardwork of the 
Framework committee members. I am thankful for the significant additions 
of Korean history and culture and the reference to Korean Americans.” 
 
The same comment was submitted by: Hyun Jung Kang, chong kim, 
Yoomin Seo, Mina Choi 

Comment 

1042 General  Survey Soon Lee, 
Parent 

Thank you! I support CA History framework. Comment 

1043 General  Survey Younju Han, 
Parent, and 
other parents 
and teachers 
(see comment 
box) 

”I support CA history framework and appreciate the hard work of the frame 
work comittee members.” 
 
The same comment was submitted by: Jin Kim, Jieun Lee 

Comment 

1044 General  Survey Giyeon Oh, 
Parent, and 
other parents 
(see comment 
box) 

"Thank you for your hard work. I support CA History Framework.” 
 
This same comment was submitted by: Jin sook Kang, Eunhee Joo, Ju 
Park 

Comment 

1045 General  Survey Young Sook 
Kim, Parent, 
and other 
parents (see 
comment box) 

"I support CA history Framework and appreciate the hard work” 
 
The same comment was submitted by: sunnam kim, Eunyoung Park, Yerin 
Lee 

Comment 

1046 General  Survey Jeungeun 
Park, Parent, 
and another 

"Thank you for the hard work.” 
 
The same comment was submitted by: Myunghee Lee 

Comment 
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parent (see 
comment box) 

1047 General  Survey Juyeon Lee, 
Parent 

I am thank for your hard work Comment 

1048 General  Survey Suk-Hyang 
Kim, Parent 

Thanks for work of the framework. Comment 

1049 General  Survey Kisook Kim, 
Parent 

Insupport CA History Framework and Thank you for your hard work. Comment 

1050 General  Survey Hyunsook 
Park, Parent 

I support CA History Framework and appreciate the hard work of the 
Framework committee members. Thank yor for your hard work. 

Comment 

1051 General  Survey Seongsuk 
Kang, Parent 

Thank you for your hardwark Comment 

1052 General  Survey Douglas 
Marques, 
Teacher, 
Curriculum 
Specialist 

You received a copy of MAKING THE FRAMEWORK FAIR CALIFORNIA 
HISTORY-SOCIAL SCIENCE FRAMEWORK PROPOSED LGBT 
REVISIONS RELATED TO THE FAIR EDUCATION ACT  It seems like you 
totally ignored the suggestions of LGBT Historians.  I urge you to take a 
further look at the report and fairly represent myself and all LGBT people. 

Comment 

1053 General, 
1-9 

 Survey Ron Indra, 
Teacher 

LGBT curriciulum and FAIR act curriculum needs to be included in the 
framework. 

Comment 

1054 General  Survey Marc Stein, 
John D'Emilio, 
Regina 
Kunzel, Anne 
E. Parsons, 
University 
Professors 

The Organization of American (OAH) Historians Committee on the Status of 
Lesbian, Gay, Bisexual, Transgender, and Queer (LGBTQ) Historians and 
Histories submitted a letter supporting the edits in the document “Making 
the Framework FAIR: California History-Social Science Framework 
Proposed LGBT Revisions Related to the FAIR Education Act.” The full text 
of the letter is on the flash drive (Attachment 5) in the folder marked “E-
mails.” 

Comment 

1055 General  E-mail Arvind Kumar, 
CAPEEM 

Mr. Kumar submitted a lengthy e-mail directly to Commissioners that 
included detailed information in support of his earlier submissions. The e-
mail is included in full on the flash drive (Attachment 5) in the folder marked 
“Other Submissions.” 

Comment 

1056 General  E-mail Bonnie 
Parsley 

In the Common Core History-Social Science Framework the word used to 
describe our country is democracy.  In the second paragraph of the 
introduction to the framework they speak of our democratic society, our 
democratic institutions and our democratic form of government. Nowhere 
do they use the word “Republic”. You cannot find the word democracy 
anywhere in the Constitution or the Bill of Rights.   

Comment 
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Why does Common Core have us teaching our children that we are a 
democracy?  Why are we not teaching them that we are a republic and that 
the difference between a democracy and a republic is the difference 
between mob rule and the rule of law?  Why don’t we teach that mob rule 
always leads to chaos, chaos leads to tyranny and tyranny leads to an 
oligarchy with a dictator at its head.  Why aren’t we teaching that only a 
republic protects individual liberty, life and property.  
 
The Irish political philosopher, Edmund Burke said in a 1784 speech, “The 
people never give up their liberties but under some delusion.” Does 
Common Core promote the delusion that we are a democracy in order to 
train students to accept the idea that collective rights outweigh individual 
rights? I’m sure that the majority of individuals in Ferguson, Missouri, would 
like to see officer Wilson spend the rest of his life in prison, but under the 
rule of law he is entitled to a fair trial.  If we convince our students that we 
are a democracy, we will change the fabric of our country. The Roman 
republic fell after it abandoned the rule of law. Are we going to let that 
happen to America? 
 
Video/The difference between a Democracy and a Republic: 
http://www.youtube.com/watch?v=JdS6fyUIklI  

1057 General  E-mail Cecila 
Gaerlan 

Ms. Gaerlan sent an invitation to Commissioners to attend a presentation 
on the Battle of Leyte Gulf in San Francisco. 

Comment 

1058 General  E-mail James 
Grossman, 
American 
Historical 
Association 

The AHA submitted a letter supporting implementation of the FAIR Act. 
That letter is included on the flash drive (Attachment 5) under “E-mails.” 

Comment 

1059 General 2, 4, 5, 
8, 11, 

12 
(Govt) 

E-mail Janet Hesch, 
University 
Professor, 
others (see 
Comment 
field) 

Dr. Hesch submitted a lengthy comment supporting implementation of the 
FAIR Act and the edits submitted by the Committee on LGBT History. The 
e-mail is included on the flash drive (Attachment 5) under “E-mails.” 
 
Similar letters were received from Nicholas Syrett, Robert Frame, Emma 
Foster, Vicki Eaklor, Robert Ferguson. The full text of each of the letters is 
included on the flash drive. 

Discussion 

1060 General  Survey Ben Hur, I support CA History Framework and appreciate the hard work and Comment 
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Community 
Member 

dedication of the Framework committee members. I am thankful for the 
significant additions of Korean history and culture and the reference to 
Korean Americans. 

1061 General  Survey Celestina 
Pearl, 
Community 
Member, 
Parent 

I find that the scope of these plans fall very short of where they need to be. 
There is no mention of the contributions and struggles of Lesbians, 
Transpeople, Bisexuals, LBGTQ people of color, the Stonewall Riots, The 
Compton Cafeteria incident, legal status/punishments of people for 
expressing their sexuality or gender, etc. There is so much more that needs 
to be said and to short change this curriculum is a disservice to all out 
students and to society at large. We have a great opportunity here to make 
the world a better place and we need to take that responsiblity very 
seriously. Thank you. 

Discussion 

1062 General  Survey Jennifer Corn, 
School 
Principal/ 
Administrator/ 
Vice Principal, 
and others 
(see comment 
box) 

"I believe the representation and contribution of LGBT individuals must be 
accurate and inclusive if CDE's intention is to truly bring the Framework into 
compliance with the law. In my perspective as an elementary school 
principal and a parent, however, Instructional Quality Commission's (IQC) 
recommendations do not meet the SB48 mandate or its intention by further 
tokenizing that community. I fully support the implementation of ""Making 
the Framework Fair"" instead, an alternative proposal submitted to IQC by a 
team of LGBTQ history scholars and allies. It produced scholarship-
supported justifications with suggested resources for teachers and it is 
much more aligned with my values.   From my perspective, a more 
transformative revision to the current framework will help us re-think how 
we teach. It may be hard for a few teachers and administrators to adapt in 
order to meet the intention of this mandate in the beginning, but I am 
certain that - in the long-run - all of our students and families will benefit 
from a more comprehensive approach (instead of us just trying to squeeze 
in another lesson). Students are ready to learn and embrace family diversity 
as future global citizens. 
 
A very similar comment was submitted by: Kimberly Beeson ad Mark 
Sanford 

Comment 

1063 General  Survey Jennifer 
Horne, 
Teacher 

How can we be more hands on with this revision process? Are real 
teachers the actual ones conducting this revision of the standards or is this 
bureaucratically driven? 

Comment 

1064 General  Survey Ryan Bunson, 
Future Parent, 

"As a future parent, I will want my child to understand the contributions of 
LGBT individuals and those who have disabilities will no longer be excluded 

Comment 
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and another 
community 
member (see 
comment box) 

from social science; to know that my kids will learning a more accurate and 
inclusive history. I know I've had friends who were worried that their kids will 
learn about sexuality or sexual content before they are ready, so I think it's 
important to highlight that these guidelines are about history and social 
studies and will be taught in developmentally appropriate ways (e.g. In the 
context of family diversity, for example). By learning about the LGBT and 
disability communities in a positive light, our schools will be contributing to 
the reduction of prejudice and promoting tolerance in today's diverse world. 
- See more at: http://ourfamily.org/component/content/article/2-ofc/113-fair-
act#AlliesParents 
 
A very similar comment was submitted by: Dawn Valdez" 

1065 General  Survey Renata 
Moreira, 
Strong 
Families 
Partner, 
College/Univer
sity Faculty, 
Professional 
Organization 
Rep/ Staff, 
Community 
Member, 
Parent 

I believe the CDE intends to truly bring the Framework into compliance with 
the new Fair Edu Law. For that to happen, the representation and 
contribution of LGBT individuals and people with disabilities must be 
accurate and inclusive.   As an educator and community member, however, 
the Instructional Quality Commission's (IQC) recommendations do NOT 
seem to meet the SB48 mandate or its intention. I reviewed the alternative 
proposal submitted to IQC by a team of LGBTQ history scholars and allies 
("Making the Framework Fair") - and fully support its amendments instead.   
Thank you. 

Comment 

1066 General  Survey Anais Wenn, 
District 
Administrator 

We can do better than just make references to the Armenian Genocide.  
There is room in the 4th, 10th and 11th grade frameworks to include 
appropriate information about Armenians and I would love to see it 
included.  Thank you! 

Discussion 

1067 General  Survey Lynn Walton, 
Teacher, 
Community 
Member 

I believe it is of critical importance, for a variety of reasons, that we make 
sure that specific instances of GLBT history and contributions as well as 
role models become a part of the regular curriculum.  As I mentioned 
above, our GLBT students often, even here in CA, find school to be a 
hostile environment.  Not only is including their history the right thing to do, 
it will also help to validate them--both to themselves and to other students. 

Comment 

1068 General  Survey Frank Huyette, 
Teacher, 

Can you make a search engine request be by grade level? As is the 
Framework is too long for any teacher to go from cover to cover for 

Comment 
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Curriculum 
Specialist 

classroom use. 

1069 General  Survey Sally Arnold, 
Teacher, 
Community 
Member, and 
other teachers 
and 
community 
members (see 
comment box) 

"Please incorporate specific LGBT history content and updates.  See the 
report “Making the Framework Fair…” edited by Don Romesburg, Leila J. 
Rupp and David M. Donahue dated August 26, 2014 for specific examples.” 
 
Similar comments were submitted by: David Paine, Dean Silvers, Christina 
Borbely, Neal Savage, Parker Temple, Julie Edwards, Genevieve Healer, 
and Russell Rolfe 

Comment 

1070 General  E-mail Esperanza 
Ross, 
California 
Coalition of 
Options 
Schools 

Pursuant to SB 48 (Leno, Chapter 81, 2011), please see below individuals 
who have made significant contributions to the Oral Deaf and Hard of 
Hearing community in California and the United States. 
    
Paul and Louise Oberkotter Paul and Louise Oberkotter created the 
Oberkotter Foundation. Paul and Louise had a daughter, Mildred, who was 
deaf at infancy. In choosing a communication option, they decided that 
Mildie would learn to communicate through spoken language and would be 
a full participant in the community.  
 
Derrick Lamont Coleman (born October 18, 1990) is an American football 
fullback for the Seattle Seahawks of the National Football League (NFL). 
He was signed as an undrafted free agent by the Minnesota Vikings in 
2012. He played college football for the University of California, Los 
Angeles (UCLA). Coleman is the first deaf offensive player in the NFL.  
Coleman became deaf when he was three years old.  He attended Troy 
High School in Fullerton, California, and played college football for UCLA. 
Derrick Coleman worked with audiologist Nancy Adzovich from the third 
grade until he graduated from high school. 
 
Louise Tracy (July 31, 1897 – November 13, 1983) was the founder of the 
John Tracy Clinic, a private, non-profit center for the deaf that began in 
1942. She was married to the Academy Award-winning actor Spencer 
Tracy. Louise and Spencer's first child John was hearing impaired. She 
took John to a hearing specialist, who confirmed a diagnosis of nerve 
deafness. The doctor told Louise that even though there was no medical 

Discussion 
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treatment, John could still learn how to talk, lip read, and do anything a 
hearing person could do. Louise Tracy was honored with many awards 
during the 1950s, including the Hearing Advancement Award from the Lions 
Club Hearing Foundation in 1951, the Testimonial of Merit/Woman of the 
Year award from the La Sertoma International organization in 1953, and the 
Sixth Annual Award of the Save the Children Foundation in 1955. 

1071 General  E-mail Leonard Segal Mr. Segal submitted a lengthy comment calling for coverage of voter 
education to meet the requirements of AB700. The PDF is on the flash 
drive (Attachment 5). 

Discussion 

1072 General  Survey, E-
mail 

Juan Martinez, 
GLSEN, Don 
Han and Dan 
Pitre, GLSEN 
Orange 
County 

Mr. Martinez submitted a lengthy letter on the FAIR Act, supporting the 
edits submitted by the Committee on LGBT History. Identical language was 
submitted via the framework survey. The full text of the comment is on the 
flash drive (Attachment 5). The letter included the following specific 
suggested edit: 
 
“References to “homosexuals” or “homosexual Americans” should be 
replaced with “lesbian, gay, bisexual, and transgender Americans.” The 
term “gay marriage” should be replaced with “marriage for same-sex 
couples” in order to make it inclusive.” 
 
An identical letter was submitted by Don Han and Dan Pitre of GLSEN 
Orange County. The same edit was submitted by the Legislative LGBT 
Caucus. 

Discussion 

1073 General  Survey Lourdes 
Rivas, 
Teacher 

Family is the most basic element of self-identification for young children; it 
shapes and informs their sense of self and who they are in the world. It is 
important for students to see their families reflected in the world around 
them, while at the same time seeing the diversity of families that also exists 
in our communities. It's important to include LGBT families in the context of 
understanding family diversity as a contemporary and historical reality. As a 
K teacher, I have seen the positive impact on my student when I actively 
incorporate lessons that promote understanding among people of different 
backgrounds. For example, I read "The Great Big Book of Families" by 
Mary Hoffman and talk about all kinds of families, and then ask the students 
to draw pictures of their families and share out. 

Comment 

1074 General  Survey Elizabeth 
Meyer, 
College/ 

I am concerned that the new framework does not align with the EdCode 
and the FAIR Education Act. This is an important moment to ensure that we 
help our social studies educators and all California students learn about the 

Comment 
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University 
Faculty 

diversity that exists in our culture and history. These omissions allow 
systematic exclusion, stereotyping, and bullying based on lack of 
information to persist. The standards need to be inclusive! 

1075 General  Survey Steve Trujillo, 
Retired 
Teacher, 
Trustee 

CA history and the struggle for LGBT rights should be a chapter all to itself. 
We are the largest state in the US with an ENORMOUS GLBT history. i 
know, as i taught CA history and Mexican-American history  at the high 
school level before i retired in 2013. 

Comment 

1076 General  Survey Bryan Ehlers, 
Director, 
Office of 
Education and 
the 
Environment, 
CalRecycle 

CalRecycle respectfully requests that the IQC take steps to ensure the 
manner in which the history-social science framework addresses 
California's EP&Cs is consistent with the emerging draft of the new science 
framework.  Thus far in that framework development process, the EP&Cs 
are receiving significant attention, including the development of vignettes 
that describe their practical incorporation in instruction.  Our comments on 
many of the history-social science framework chapters reflect, in broad 
terms, the changes we believe are necessary to achieve consistency and 
coherence between the two documents and ensure the faithful 
implementation of both the letter and intent of Public Resources Code 
Section 71300, et seq.  Thank you for the opportunity to comment. 

Discussion 

1077 General  Survey Emineh 
Khachian, 
Parent 

The 1915 Armenian Genocide was the first genocide of the 20th century 
and  should be given the same, if not more, importance than the Holocaust. 
This is discrimination and it truly angers me, a doctor. The Armenian people 
have suffered for over a 100 years and I refuse to let the past go without 
acknowledgement. Please include AT LENGHT many discussions of what 
happened to the Armenian people and how it was a catalyst leading to the 
Jewish Holocaust. 

Comment 

1078 General  Survey Sherlyn Stahr, 
Teacher 

It is critical that we include LGBT history and contributions to the curriculum 
so that all minority groups are demonstrated 

Comment 

1079 General  Survey Kinna 
Crocker, 
Parent 

As a parent, I want my child to understand the contributions of LGBT 
individuals and those who have disabilities will no longer be excluded from 
social science; to know that my kids will learning a more accurate and 
inclusive history. I know I've had friends who were worried that their kids will 
learn about sexuality or sexual content before they are ready, so I think it's 
important to highlight that these guidelines are about history and social 
studies and will be taught in developmentally appropriate ways (e.g. In the 
context of family diversity, for example). By learning about the LGBT and 
disability communities in a positive light, our schools will be contributing to 
the reduction of prejudice and promoting tolerance in today's diverse world. 

Comment 
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1080 General  Survey Danni Tsai, 
County Office 
of Education 
Administrator 

The Appendix section: strong in providing guidance on the topic of religion 
in the History/SS content area.  The feedback provided in this survey are 
reflective of various History/Social Studies department chairs throughout 
San Mateo County. 

Comment 

1081 General  Survey Carolyn Laub, 
Community 
Member, 
Consultant to 
LGBT 
advocacy 
organizations; 
Former 
Executive 
Director and 
Founder of 
GSA Network, 
co-sponsor of 
FAIR 
Education Act 
(SB 48) 

I endorse the full set of recommendations published in the "Making the 
Framework FAIR" report. 

Comment 

1082 General  E-mail Richard 
Gordon, 
Legislative 
LGBT Caucus 

Assemblymember Gordon submitted a letter endorsing the edits submitted 
by the Committee on LGBT History. The letter is included on the flash drive 
(Attachment 5). 

Comment 

1083 General  E-mail Alison Gill, 
Human Rights 
Campaign 

The HRC submitted a letter endorsing the edits submitted by the 
Committee on LGBT History, and calling for more coverage of lesbian, 
bisexual, and transgender history. The letter is included on the flash drive 
(Attachment 5). 

Comment 

1084 General  E-mail Adrianne 
Hakes, 
Trustee 

Although, I have known that LBGT students have been struggling in our 
schools with harassment; I didn’t realized the numbers were so high. 
Recent statistics were shared in a workshop, at the International Bullying 
Conference in San Diego last week. The studies showed that 74% of LBGT 
students were verbally abused and that 34% were physically abused. 
These statistics are unacceptable. 
 
I believe that if the California Fair Education Act included more inclusive 
LBGT curriculum; there would be an increased sense of safety, less 

Comment 
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absenteeism, higher level of acceptance and a greater sense of 
connectedness to school. I urge you to consider the curriculum proposed by 
the Committee on Lesbian, Gay, Bisexual, and Transgender History which 
more completely implements the inclusive goals of the FAIR Education Act. 
 
As President of the Oceanside Unified School District, I urge you to commit 
to the safety and increase knowledge of our LBGT students by all students, 
by adding the necessary inclusive curriculum. 

1085 General  E-mail Carlos Ayala, 
Dean 

Dr. Ayala submitted a letter in support of the Committee on LGBT History’s 
submission. The letter is included on the flash drive (Attachment 5). 

Comment 

1086 General  E-mail Stan 
Rushworth, 
Professor 

I have read through the K-12 curriculum plans in question right now and 
would like to provide a response. As a Native American instructor at the 
Community College level, once again I see a tremendous lack when it 
comes to dealing with Indigenous peoples and issues. 
 
This has far-reaching consequences not only for Indigenous students at all 
levels, but for all students needing to have confidence that their schools are 
providing them a relatively balanced, truthful, and unbiased education. As 
an instructor of Native American Literature and Critical Thinking focused on 
Indigenous issues, I poll all my students every semester, and have been 
doing so for twenty years. The first question I ask is how many in class 
have ever read a Native American writer, and the response is always that 
one or two, or three at most, have read an Indigenous thinker. Without 
going into detail about the level of ignorance of California's history that this 
represents, which brings up issues of "rule of law," race/power dynamics, 
cultural myopia (and many other principles which the Indigenous 
experience puts under a valuable light), I offer that these numbers alone 
say a lot about the problem at hand in a multi-cultural society. 
 
At my college, which is now a Hispanic-serving institution, in the large and 
diverse county of Santa Cruz, this is particularly inadequate to our social 
needs. Local community leaders recognize that identification with 
Indigenous roots, values, and experience helps tremendously to alleviate 
social problems in the community. Additionally, for the thousands of Native 
Americans in our community, "erasure" by public instruction causes serious 
issues in terms of retention, performance, and other dynamics related to 
confidence in the educational process and system. 

Comment 
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i urge you to reconsider these curriculum guidelines from the standpoint of 
required content regarding the Indigenous experience in California.  
The state of Montana is now requiring an aggressive K-12 focus on the 
Indigenous voice, as the first state in the union. Without having read data or 
other forms of outcome, I would bet they can measure much positive 
change. 

1087 General  E-mail Dean Vogel, 
President, 
CTA 

The CTA submitted a scanned letter calling for revisions to the framework. 
The letter is included on the flash drive (Attachment 5). The letter did not 
recommend specific edits, but calls for revisions to chapter 1 and 6 and the 
addition of the following: 
 A vignette on project based learning. 
 Greater emphasis on civic responsibility and citizenship. 
 More accurate data and facts about ethnic history. 
 Statutory mandates and legislation such as the FAIR Act. 

Comment 

1088 General 2, 4, 5, 
8, 11, 

12 

E-mail Judy Appel, 
Trustee, 
Donald Evans, 
Super-
intendent 

Ms. Appel submitted a letter calling for increased coverage of lesbian, 
bisexual, and transgender contributions to meet the requirements of the 
FAIR Act. The letter provided various examples that could be included, but 
does not include any specific proposed edits. The letter is provided on the 
flash drive (Attachment 5). 

Comment 

1089 General  E-mail Rosa Kim, 
Principal 

Ms. Kim provided two reading lists related to Korean history and culture. 
Those attachments are on the flash drive (Attachment 5). 

Comment 

1090 General  E-mail Coalition of 
Organizations 

A coalition of LGBT organizations submitted a letter regarding the 
implementation of the FAIR Act and the framework. The letter calls for 
revisions to the framework but does not include any line edits. The letter is 
included on the flash drive (Attachment 5). 

Discussion 

1091 General  E-mail Melissa 
Goodman, 
Ilona Turner, 
Jennifer Pizer, 
Asaf Orr 

Four organizations submitted a joint letter regarding the implementation of 
the FAIR Act and the framework. The letter calls for revisions to the 
framework but does not include any line edits. The letter is included on the 
flash drive (Attachment 5). 

Discussion 

1092 General  E-mail Roman J. 
Zawadzki, 
Polish 
American 
Defense 

In addition to his specific line edits (listed elsewhere in this table), Mr. 
Zawadzki submitted a list of proposed additional topics and Californians of 
Polish descent. The list is included on the flash drive (Attachment 5). 

Comment 
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Committee 
1093 General  E-mail Roman J. 

Zawadzki 
The 2005 Framework used the traditional "B.C." (Before Christ) and "A.D." 
(Anno Domini).  This draft proposes to change the year designation to BCE 
and CE. It is merely camouflage, a screen.  Every child will ask, "when did 
the common era start?"  The answer does not favor one religion over 
another, nor suggest that belief is better than non-belief.  It is a matter of 
historical fact that no other person had a greater impact on our world than 
Christ. Switching to BCE/CE has no benefit.  It will not erase BC/AD in past 
books and writings.  It needlessly complicates, and adds a third letter, 
wasting paper and ink. Please do not switch to BCE/CE. 

Not 
recommended 

1094 General  E-mail Roman J. 
Zawadzki 

1.  p. 14, lines 34-35, "Wheel" was missing [same as previous framework?] 
 
2.  Chapter 1 ends on p. 16, Chapter 2 starts on p. 13 
 
3.  p. 42, line 679, "accompanying chart" was missing   
 
4.  page 80, line 827-28  "reading The True Story of the Three Little Pigs by 
Jon Scieska Scieszka" (typo) 
 
5.  p. 288, lines 593-595  "three earlier trends . . . the Cold War" suggests 
that the Cold War was before WWII? 
 
6.  p. 326, line 1444, typo:  "in Poland (1952)" should be 1956, see p. 311, 
line 1111, and the actual Content Standards  
 
7.  p. 532, line 170, typo:  "Education Code Section 51226.3[c]" should be 
51226.3(e) 

Edits 

1095 General  E-mail Glenne 
McElhinney 

Students in California need curriculum that is inclusive of LGBT History and 
struggles around gender identity and equality.  The new framework should 
contain many instances of the contribution of a wide array of LGBT people, 
including women, transgender and people of color.  
 
I urge you to adopt the report from the Committee on LGBT History titled: 
"Making the Framework FAIR: California History-Social Science 
Framework". 

Comment 

1096 General  E-mail Debra 
Chasnoff, 

Ms. Chasnoff submitted a letter on the FAIR Act and the framework. The 
letter is included on the flash drive (Attachment 5) 

Comment 
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GroundSpark 
1097 1  Survey Lisa Regan, 

Ed.D., 
Teacher, 
School 
Principal/ 
Administrator/
Vice Principal, 
District 
Administrator, 
Special 
Education 
Administrator, 
Curriculum 
Specialist 

There is no mention in the introductory paragraph regarding the specific 
needs of students with disabilities, English learners, gifted and talented 
students, or any other significant subgroup of students. This appears to be 
oversight, especially because the History/Social Science framework sets 
the tone for how these groups have been represented historically in various 
civilizations and countries.  There is also no mention of the ELD standards 
as a support for English learners anywhere in the document. 

Comment 

1098 1  E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

Issue of Concern: Chapter 1: Introduction to the Framework 
The second paragraph on page 1 should be expanded to mention the 
environment. 
 
Proposed Resolutions: 
Line 17, current text second paragraph: “As educators in the field of 
history–social science, we want our students to perceive the complexity of 
social, economic, and political problems.” 
Replace with: “As educators in the field of history–social science, we want 
our students to perceive the complexity of social, economic, environmental, 
and political problems. 

Discussion 

1099 1  E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

Issue of Concern: Chapter 1: Introduction to the Framework 
Does not make any reference to the State Board of Education adopted 
Environmental Principles and Concepts that are required under Criterion 
Number 16 of the Criteria for Evaluating Instructional Materials, “Materials 
include instructional content based upon the Environmental Principles and 
Concepts developed by the California Environmental Protection Agency 
and adopted by the State Board of Education (Public Resources Code 
Section 71301) where appropriate and aligned to the history–social science 
content standards.” 
 
See Attachment 5 for the full text of the proposed addition (864 words) 

Discussion 
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1100 1  E-mail Monique Dale p.1, lines 18-20: I like the draft of the CCSS.  I am a little uncertain as to 
why the 1st chapter states as one of its first objectives that: 
 
As educators in the field of history–social science, we want our students to 
perceive the complexity of social, economic, and political problems. We 
want them to have the ability to differentiate between what is important and 
what is unimportant. 
 
I don't understand why this sentence is worded this way and why it is in 
opening chapter.  Can it be omitted? 

Addressed by 
Commissioner 

edits 

1101 1  Survey Richard 
Vanden 
Bosch, 
Teacher 

A sixteen page, 4,000-word introduction is overkill.  Brevity is beautiful.  If 
you make it too long no one will read it.  6. "The framework and standards 
emphasize the importance of studying major historical events and periods 
in depth as opposed to superficial skimming of enormous amounts of 
material."  This is a wonderful conceptual idea, but the pie of time is only so 
large.  Who chooses what is left out, and who chooses the non-textbook 
materials.  The subjectivity lends itself to potential abuse.   8. "They call on 
teachers to recognize that the history of the community, state, region, 
nation, and world must reflect the experiences of men and women; lesbian, 
gay, bisexual, and transgender individuals; persons with disabilities; and 
members of different racial, religious, and ethnic groups." I believe 
hetereosexual was left out, but the sexual orientation of any historical figure 
is not as important as the substance of what they have accomplished.  
George Washington's accomplishments are not as a heterosexual man, but 
as a political and military leader.  11. "They should learn sportsmanship, fair 
play, sharing, and taking turns."  I am not sure this is necessary for state 
standards.  Simplicity should be the goal.  16. "The framework and 
standards support a variety of content-appropriate teaching methods that 
engage students actively in the learning process. Local oral history projects, 
writing projects, debates, simulations, role playing, dramatizations, and 
cooperative learning are encouraged, as is the use of technology to 
supplement reading and classroom activities and to enrich the teaching of 
history and social science. Video resources, computer software, and newly 
emerging forms of educational technology can provide invaluable resources 
for the teaching of history, geography, economics, and the other 
disciplines." Again, overkill.  The rest looks good. 

Addressed by 
Commissioner 

edits 

1102 1  Survey Joan Bain, Most of this is very good.  I appreciate the fact that there will be more Comment 
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Teacher emphasis on depth than breath.  I like that that history will be looked at from 
multiple perspectives.  I like that teachers, writers, publishers will be 
encouraged to show the roll of religion in the founding of this country "since 
many of our political institutions have their antecedents in religious beliefs."  
It's impossible to teach history without helping kids to understand the 
motivation of the major players.  I also like that teachers will be encouraged 
to use a large variety of teaching resources as well as teaching methods.  I 
believe this is key in helping kids to "experience" history, which is the only 
way they ever really get to know it or care about it.  I do have one major 
issue with the introduction.     I strongly object to your grouping of "lesbian, 
gay, bisexual, and transgender individuals" with race and gender.   That is 
so wrong, and it's completely unfair to those minorities who have faced 
discrimination throughout history.  In addition, I have a very strong objection 
and even fear of what is meant by (167-171) "They call on teachers to 
recognize that the history of the community, state, region, nation, and world 
must reflect the experiences of men and women; lesbian, gay, bisexual, 
and transgender individuals; persons with disabilities; and members of 
different racial, religious, and ethnic groups."  I teach 5th grade.  I am 
certainly not going to be talking about the sexual practices of anyone!  This 
is absolutely inappropriate.  We have never looked at anyone in history or 
literature in that context, straight or gay.  What are you trying to do to the 
impressionable minds of our children?  I would not eliminate teaching about 
someone who was key to the part of American History that I teach because 
he was gay, but I also wouldn't mention anything about his sexual practices 
to my 10 year olds.  In addition to this, I've read some of the revisionist 
history that claims that people key to our history, like Abraham Lincoln, 
were gay using a tiny shred of evidence--so small that it could never convict 
anyone in a court of law. In (210) it is stated that students should be taught 
to "respect the rights of the minority, even if this minority is a single 
dissenting voice."  I couldn't agree more.  This is a key American principle.  
So let's respect the rights of kids whose families belief system comes from 
the Bible.  These kids will see the homosexual issue as sin.  Whether or not 
we agree with their viewpoint, we have to give them the right to their beliefs, 
even if a child is the only one in the room that feels that way.  Their 
viewpoint is at least as valid as one who supports gay rights--because in 
America we have the freedom to choose what we believe. 

1103 1  Survey Elaina Garza, "P6, Lines 132-134 P7, Lines 144-156 Language states teachers should Comment 
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Teacher, 
District 
Administrator, 
Curriculum 
Specialist, and 
other 
curriculum 
specialists and 
district 
administrators 
(see comment 
box) 

dive deeper into content rather than providing a survey course. However, 
there is no direction on how teachers should balance depth and breadth in 
the context of the number of standards  P7, Section 7 It is the opinion of the 
instructional leadership in the Los Angeles Unified School District that this 
section must include explicit language on the teaching of elementary 
History/Social Science daily. 
 
The same comment was submitted by: Kieley Jackson, Maria Shepherd, 
and Kevin Clanin" 

1104 1  Survey Judith Perkins, 
Teacher 

Lines 166-180, #8 Teachers should not be forced to teach about sexual 
conduct that runs counter to their moral/religious convictions.  There is such 
a huge body of social science and history to be taught that students will not 
learn outside of a social studies class; however, sexuality in all its forms is 
readily learned at every turn outside of the classroom via media, other 
sources.  Line 254, #14 Who will be portrayed as 'fanatical'? 

Comment 

1105 1  Survey Joseph 
MacDonald, 
Teacher 

Very, very wordy. it needs some redacting Comment 

1106 1  Survey Debra Polk, 
Teacher 

Wordy. Comment 

1107 1  Survey Camille Alfred, 
Teacher 

I see many changes that are being made to the framework as it pertains to 
teaching Social Sciences. The biggest thing is the fact that we now want to 
teach in a manner that goes deeper into a time or place in History and not 
do the broad overview that has been taught previously. I know that the 
History books that I have used are very broad and do not cover some of the 
most important people and events. I think that allowing us to go in depth will 
allow us as teachers to give our students a sense of what it may have been 
like in a certain time. However, the books that we are currently using will no 
longer suffice in the classroom. There will need to be a full overhaul of the 
textbooks and a more focused attempt to show students that History is 
much more interesting than was previously allowed. Many of the Language 
Arts teachers will need to include historical documents in their curriculum. I 
also feel that schools may want to adopt a Humanities Curriculum that 
covers History and Language Arts in the same course. I feel that we will no 

Comment 
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longer be able to teach these courses as separate entities and cover all that 
is needed.  One of the expectations is that we need to be able to teach 
about controversial subjects. As a teacher who has taught both World and 
US History in Middle school, I have found that when I teach about any type 
of Religion, I get angry parents and sometimes parents will pull their kids 
out of my class until we are finished with those chapters. (i.e. Islam in World 
History) I have often felt that parents need to allow their students to learn 
about other religions and get an idea that there is more in the world than 
Christianity. However, in a small community such as ours, this leads to 
more controversy, not more knowledge. I would like to see a lesson plan 
that is inclusive and does not single out one religion over another. We have 
two chapters on Islam, but little or nothing about Judaism, a little about 
Buddhism, and Christianity is interspersed but not really focused on. As the 
kids get older and they get into higher levels of History, it is still broad, 
without the depth that the new curriculum is asking for. I would like to see 
lesson plans for section 16. Debate is not taught well to teacher candidates 
and we struggle with setting up a debate that works and does not turn into 
an argument. How can we effectively use local History? Is there enough 
time in the school year for all of the ideas that are being thrown out here? 
Section 17 also has good ideas for students to participate in the community. 
This needs to be tied to all courses and started at a very early age. Kids as 
young as Kindergarten should be doing community service, even in small 
ways such as picking up trash and aligning it to reading and writing 
standards. there needs to lesson plans that integrate community service 
with all disciplines, not just Social Sciences. 

1108 1  Survey Brent Smiley, 
Teacher 

When the history standards try to be all things to all people, nothing gets 
accomplished.  Instead of utilizing every request for every small group, try 
to encompass goals and ideas common to all Californians. 

Comment 

1109 1  Survey Kim Ferrante, 
Teacher 

Chapter 1 gives a good brief description of how the teachers should work 
together within different disciplines to achieve necessary correlation across 
subjects.   I like that it gives different types of enrichment activities.  The 
summary of each section of standards is easy to read and understand at a 
glance. 

Comment 

1110 1  Survey Jim Stolze, 
Administrator 

17 items are too many items, refinement please Comment 

1111 1  Survey Jennifer Isbell, 
Teacher 

emphasis on chronological and spatial thinking, critical thinking, and 
historical interpretation skills that are to be integrated with the content at 

Comment 



Attachment 4 
History–Social Science SMC 

December 18-19, 2014 
Public Input on the Draft History–Social Science Framework 

(organized by chapter) 
 

   Page 28 of 225 
 

Comment 
# 

Chapter Grade 
Level(s) 

Method of 
Submission 

Source Comments Action/ 
Discussion 

every grade level.--this is wonderful. The teacher is also expected to work 
with teachers from other fields, such as the language arts, science, and the 
visual and performing arts, in order to achieve correlation across subjects.--
how are districts being held accountable to this? We teach an 
interdisciplinary course called american studies and world studies where 
english is completely integrated, but at the other high schools this is NOT 
an expectation.  This item is an absolute joke: 6. The framework and 
standards emphasize the importance of studying major historical events 
and periods in depth as opposed to superficial skimming of enormous 
amounts of material. The standards are so enormous and broad that a 
teacher could never go into depth if they were to follow the framework. The 
current standards and draft are breadth NOT depth, so how could we be 
expected to achieve this in our own classrooms? 

1112 1  Survey Samantha 
Millhollen, 
Teacher 

Based on the standards we are required to cover, the following statement in 
the introduction does not make sense:  students should not be made to feel 
that they are on a forced march across many centuries and continents  
There is no time to cover every single standard and if we do so, the 
students will feel exactly as you described. 

Comment 

1113 1  Survey Rachael Foe, 
Teacher 

After reviewing the standards and finding that only common core aspects 
were ADDED, with the content being all intact the following concerns me:   
6.The framework and standards emphasize the importance of studying 
major historical events and periods in depth as opposed to superficial 
skimming of enormous amounts of material. This emphasis on depth over 
breadth is also a central component of the Common Core.   As it stands, it 
is impossible to cover the amount of material in depth for high school 
students. Currently, the amount of standards promotes skimming and 
superficial understanding of content. There is talk of deep understandings, 
but what are the deep, broad questions and ideas you would like them to 
take away? For example, a current driving question of our one of our 
classes is "How does technology shape the world around us?" The students 
explore how we have dealt with this in history as they connect to current 
issues. It promotes inquiry and not a memorization of facts. 

Comment 

1114 1  Survey Eric Guico, 
Community 
Member 

From my perspective, a more transformative revision to the current 
framework will help us re-think how we teach. It may be hard for a few 
teachers and administrators to adapt in order to meet the intention of this 
mandate in the beginning, but I am certain that - in the long-run - all of our 
students and families will benefit from a more comprehensive approach 

Comment 
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(instead of us just trying to squeeze in another lesson). Students are ready 
to learn and embrace family diversity as future global citizens. 

1115 1  Survey Phyllis Kim, 
Community 
Member 

In order to provide our children more balanced education on history that 
reflects ethnic diversity of Californians, please include more content about 
the Pacific Asian War and Japanese invasion into neighboring countries 
during World War II. 

Discussion 

1116 1  Survey Kristine 
Parsons, 
Teacher 

"The teacher is expected to integrate the teaching of history with the other 
humanities and the social science disciplines. The teacher is also expected 
to work with teachers from other fields, such as the language arts, science, 
and the visual and performing arts, in order to achieve correlation across 
subjects. " Regardless of expectation this won't happen when the other 
subjects won't work with us and there nothing in the union contract to 
compel other disciplines to work cross curricularly. My school has tried and 
it has been a failure. 

Comment 

1117 1  Survey Patricia 
Abney, 
Teacher 

It was my hope to find that given the opportunity to enrich students breadth 
and understanding of key events in history, standards would not cover such 
a variety of topics for one year.  Yet, it appears that very little was changed. 
It is a disappointment. Teachers complain that there is never enough time 
to throughly cover a topic in order to allow students mastery of a subject.  
Students need more instructional time designated to essential topics in 
order to be more analytical, especially for grades 6-8. 

Comment 

1118 1  Survey Charlotte 
Rieger, Parent 

Frame work 5--What is the content for younger grades--is it appropriate for 
younger grades or inappropriate like the CCSS??  Line 150--Non textbook 
materials is too broad.  Teachers can add information not approved by 
parents!  Framework 8--Why do you have to include the 2% Sexual 
promiscuity into history.  Not every family introduces that or lives by that!!!  
Framework 11--Schools are not teaching Sportsmanship!!  That would be 
great if it were really taught!!  Framework 13--Controversial issues are 
highly opinionated.  How is this going to be fair??  Framework 14--the 
importance of religion in human history.  This can't be done.  I have never 
come across any books about any religions who have the true meaning or 
philosophy from all religions.  Again this is controversial and probably won't 
be accurate!!!  Framework 15--Analysis Skills: 1) Detect Bias--Teacher's 
opinion!!!  2) Recognize illogical thinking--Teacher's opinion!!!  3) Guard 
against propaganda--all of the standards are filled with propaganda reading 
and also --Teacher's opinion!!!  4)  Avoid Stereo typing--Look at the 
government--full of stereo typing and bias!!  How can we teach the children 

Comment 
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if leaders lead by stereo typing!!!  5)  Think rationally--again Teacher's 
opinion.    These frameworks are going to be all biased and not have 
parents input.  The CCSS are already against parents and these will be 
also.  Too many broad wide openings to be teaching the different grade 
levels.  CCSS are so full of propaganda and are not fair!! 

1119 1  Survey Mari Perini, 
Teacher 

The chapter needs to be updated reference the Fair Act. Comment 

1120 1  Survey Jerry 
Solomon, 
College/Univer
sity Faculty, 
Clinical 
Psychologist 

I think it is very important that LGBT inclusion be normalized. Comment 

1121 1  Survey Ana Luna, 
Teacher, 
Curriculum 
Specialist 

Focus on skills, in addition to content is a plus. Comment 

1122 1  Survey Frank Huyette, 
Teacher, 
Curriculum 
Specialist 

The use of "want" in paragraph 2 . It is a weak objective to have. 
Remember the old saying " What you want and what you get is usually two 
different things". Shall, desire, or require might be better opneing to 
framiework. 

Addressed by 
Commissioner 

edits 

1123 1  Survey Bryan Ehlers, 
Director, 
Office of 
Education and 
the 
Environment, 
CalRecycle 

As currently drafted, Chapter 1 makes no reference to California's 
Environmental Principles and Concepts (EP&C), which are required by law 
to be incorporated into textbook adoption criteria in history-social science 
(Public Resources Code Section 71301).  Given the high priority the 
California Legislature has placed on cultivating environmental literacy 
through the integration of the EP&Cs across traditional K-12 subject matter, 
the CA Department of Resources Recycling and Recovery (henceforth 
CalRecycle) respectfully requests the Instructional Quality Commission 
(IQC) to address this topic in the framework introduction.  This will help 
educators and publishers to identify the EP&Cs as a high priority of the 
state, and will provide the context necessary to make full sense of 
subsequent references to the EP&Cs later in the framework.  The current 
draft of the new California Science Curriculum Framework contains just 
such an explanation of the EP&Cs, and so our request would help to 
ensure consistency across the two framework documents and reduce 
confusion in the field. Consistent with the foregoing, CalRecycle supports 

Discussion 
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the specific revisions to Chapter 1 submitted by Dr. Gerald Lieberman. 
1124 1  Survey Kathleen 

Gulley, 
Licensed 
Clinical Social 
Worker, 
Psychotherapi
st for children  

This rewriting of the FrameWork is a concern for two specific reasons:  it 
indoctrinates children in the belief that homosexuality is equal to any other 
life style.  For 50% of the families who send their children to public school 
this will be offensive.  It will further alienate Christian, Bible believing 
individuals who will seek other means of educating their children.  As a 
result Christian Schools will proliferate as people who believe God separate 
themselves from public instruction. 

Comment 

1125 1  Survey Danni Tsai, 
County Office 
of Education 
Administrator 

The Introduction was well written. Comment 

1126 1  Survey Jamie Scot, 
Professional 
Organization 
Rep/ Staff 

From my perspective, a more transformative revision to the current 
framework will help us re-think how we teach. It may be hard for a few 
teachers and administrators to adapt in order to meet the intention of this 
mandate in the beginning, but I am certain that - in the long-run - all of our 
students and families will benefit from a more comprehensive approach 
(instead of us just trying to squeeze in another lesson). Students are ready 
to learn and embrace family diversity as future global citizens.  I believe the 
representation and contribution of LGBT individuals must be accurate and 
inclusive if CDE's intention is to truly bring the Framework into compliance 
with the law. In my perspective as a LGBT historical organizational, 
however, Instructional Quality Commission's (IQC) recommendations do 
not meet the SB48 mandate or its intention by further tokenizing that 
community. I fully support the implementation of "Making the Framework 
Fair" instead, an alternative proposal submitted to IQC by a team of LGBTQ 
history scholars and allies. It produced scholarship-supported justifications 
with suggested resources for teachers and it is much more aligned with my 
values. - See more at: 
http://ourfamily.org/index.php?option=com_content&view=article&id=113:fai
r-act&catid=2:ofc#sthash.4yUxtsD7.dpuf 

Comment 

1127 2  E-mail Arvind Kumar, 
CAPEEM 

p.17, line 95: “Recognize history as common memory, with political 
implications.” 
ANALYSIS 
The assumption that religion is a cultural universal characteristic implicitly 
leads to imposing a Christian worldview on societies that do not have a 
religion or do not follow the Abrahamic religions and assumes that all of 

Addressed by 
Commissioner 

edits 
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humanity has a single religious, cultural and political history. 
 
RECOMMENDATION 
Replace ‘common’ by ‘cultural.’ 

1128 2  E-mail Arvind Kumar, 
CAPEEM 

p.17, line 103: “Understand the importance of religion, philosophy, and 
other major belief systems in history.” 
ANALYSIS 
The above statement excludes Tradition. 
RECOMMENDATION 
Add ‘tradition’. 
Replacement text 
Understand the importance of tradition, religion, philosophy, and other 
major belief systems in history. 

Addressed by 
Commissioner 

edits 

1129 2  E-mail Susan 
Henderson 
and Teresa 
Favuzzi, 
DREDF-
CFILC 

Page 18, Line 129: Holocaust, slavery, or the institutionalization of 
people with disabilities, or some other instance of inhumanity, students 
should … 

Discussion 

1130 2  E-mail Susan 
Henderson 
and Teresa 
Favuzzi, 
DREDF-
CFILC 

Page 18, Line 137: dissidents who risked their lives to reveal the gulags in 
the former U.S.S.R;  
people with disabilities who protested outside and occupied the 
Federal Building in San Francisco for 28 days in April 1977, until the 
Carter Administration issued regulations implementing Section 504 of 
the Rehabilitation Act of 1973, the first federal civil rights protection 
for people with disabilities; 

Discussion 

1131 2  E-mail Arvind Kumar, 
CAPEEM 

p.19, line 161: “Learn about the mythology, legends, values, and beliefs of 
a people.” 
ANALYSIS 
The above statement excludes Tradition. Literature from all religions must 
be treated equally in the application of terminology (e.g.: mythology) using 
the same yardstick. 
RECOMMENDATION 
Add ‘tradition’ and mention mythology in the context of all religions. 
Replacement text 
Learn about the mythology of all religions, legends, values, tradition and 

Addressed by 
Commissioner 

edits 
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beliefs of a people. 
1132 2  E-mail Gerald 

Lieberman, 
State 
Education and 
Environment 
Roundtable 

Issues of Concern: title of subsection “Understand human and 
environmental interaction,” and other text as indicated below does not 
effectively convey the key ideas within the State Board of Education 
adopted Environmental Principles and Concepts.  
 
Proposed Resolutions: 
Line 209 current title: “Understand human and environmental interaction.” 
Replace with: “ Understand how humans depend on and influence the 
environment.” 
 
Line 211 text: “environments interact in” 
Replace with: “environments interact and” 
 
Line 218 text: “Natural resources gain value only through human need, and 
human need changes over time.” 
 
Replace with: “Historically, human societies have valued natural systems 
according to the economic worth of their resources and services; however, 
our understanding of natural systems and our perceptions of the world have 
changed over time. Increasingly, human societies value natural systems for 
their intrinsic worth, in addition to their economic value.” 
 
(Please note: this statement is supported by the work of many researchers 
including: Soulé 1985, Rolston 1986, and Callicott 1989, and numerous 
others working in the field of environmental history.) 
 
 
Line 219 text reads: “Students should develop understanding of the major 
environmental issues confronting modern societies and of the 
consequences, intentional and unintentional, of human decisions that affect 
the environment.” 
Replace with: “Students should learn about the major environmental issues 
confronting modern societies and of the consequences, intentional and 
unintentional, of human decisions and activities because they can cause 
major impacts to the functioning of Earth’s natural systems.” 
 

Discussion 
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Line 222 text reads: “Study of the Environmental Principles and Concepts… 
Replace with: “Study of history-social sciences through the lens of the 
Environmental Principles and Concepts…” 

1133 2  E-mail Susan 
Henderson 
and Teresa 
Favuzzi, 
DREDF-
CFILC 

Page 22, Line 214: agricultural oases. Students can learn how 
throughout history the built environment created barriers to 
education, employment, recreation, and other activities for millions of 
people with disabilities; 

Discussion 

1134 2  E-mail Susan 
Henderson 
and Teresa 
Favuzzi, 
DREDF-
CFILC 

Page 27, Line 344: observe that in recent years every major social issue, 
whether civil rights, disability rights, equal… 

Discussion 

1135 2  E-mail Susan 
Henderson 
and Teresa 
Favuzzi, 
DREDF-
CFILC 

Page 30, Line 399: bisexual, and transgender individuals; people with 
disabilities; and women, as well as efforts to establish… 

Discussion 

1136 2  E-mail Siamak Cyrus 
Khojasteh and 
Zarrin 
Ferdowsi, 
History 
Advocates 
Group 

p.30, lines 404-409: 
“Understand the unique experiences of immigrants from Asia, the Middle 
East, the Pacific islands, and Latin America. Students should examine the 
cultural, political, and economic sources of contemporary immigration from 
these areas to understand the changing demography of California and the 
United States. Attention should be paid to the contributions of immigrants 
from Asia, the Middle East, the Pacific islands, and Latin America to life 
and culture in the United States. California is the home to the largest 
concentration of Iranians in the US with many influential members 
contributing to science and technology such as the father of fuzzy 
logic, Lotfi A. Zadeh” 

Discussion 

1137 2  Survey Richard 
Vanden 
Bosch, 
Teacher 

Just when I thought the introduction was long, this was longer.  A 32-page, 
7569-word section on strands is simply too much.  It appears everyone 
wanted input, and everyone got their two cents in.  Far too long! 

Addressed by 
Commissioner 

edits 

1138 2  Survey Joan Bain, "Students should be aware of the history of prejudice and discrimination Comment 
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Teacher against members of ethnic and cultural minorities; lesbian, gay, bisexual, 
and transgender individuals; and women, as well as efforts to establish 
equality and freedom. Students should understand how different minorities 
were treated historically and should see historical events from a variety of 
perspectives."  This may be somewhat appropriate for a particular era of 
history, but I don't see it as one of the key ideas of early American History.  
And I object to the fact that gender, race, and sexual orientation is grouped 
together.  They are totally separate ideas. I don't trust this will be handled 
appropriately by writers and publishers.  If it isn't, we are giving a large 
group of parents reason to pull their kids out of public school.   But again, 
most of the rest of this is very good. 

1139 2  E-mail Toni Herr Ms. Herr submitted an extensive list of proposed edits to chapter 2 (see 
attachment for full text). She included the following comment: 
 
I have taken the liberty of editing the HSS Framework to pg. 41. I believe it 
should have further editing for the following: 
Frequent use of the verb, "understand." Standards require more than a 
level of understanding from students.  
Frequent use of the term, "students should." Consider using "will" and 
"might." 
Interchanging the words, "their" and "one's." Keep the same term 
throughout the document--either plural or singular. 
Especially at the beginning of the document, simple sentences halt the flow. 
At times the wording is awkward. 
Common Core term is "Social Studies" and CA Framework uses "Social 
Science." Consider using Social Studies throughout. 
I enjoyed reading this framework very much and hope these suggestions 
will be helpful. 

Addressed by 
Commissioner 

edits 

1140 2  E-mail Roman J. 
Zawadzki, 
Polish 
American 
Defense 
Committee 

1.  page 18, line 136: add "such as Irena Sendler" in: "those who risked 
their lives to save Jews during the Holocaust, such as Irena Sendler;"  
 
     Irena Sendler smuggled 2,500 Jewish children out of the ghetto created 
by the Germans in Warsaw, despite the decree of death for Poles helping 
Jews.  She was in Zegota, a secret organization of the Polish government-
in-exile to help Jews, the only such organization in occupied Europe.  
http://www.ushmm.org/information/press/in-memoriam/irena-sendler-1910-
2008  

Comment 
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http://www.pbs.org/program/irena-sendler/  
http://en.wikipedia.org/wiki/Irena_Sendler  
http://www.jewishvirtuallibrary.org/jsource/Holocaust/Zegota.html 

1141 2  Survey Judith Perkins, 
Teacher 

Line 138 Al Gore's climate change theory has repeatedly been questioned.  
It should not be taught as fact but as a 'theory' to be investigated via critical 
thinking and examination of many informational texts/primary 
sources/research and then subjected to healthy debate. 

Comment 

1142 2  Survey Camille Alfred, 
Teacher 

There is a lot here about Geography. It has only been in the last couple of 
years that our High School has been teaching a Geo class. We are 
planning to put it in as a year long course next year, but only as a single 
semester this year. According to the framework, Geo needs to be covered 
more thoroughly than before. Many of our students don't know the seven 
continents or the names of some of our countries. Let alone know about our 
surrounding states. Adding a full course in Geo is going to benefit all 
students. 

Comment 

1143 2  Survey Brent Smiley, 
Teacher 

The goal of Social Studies is not to teach about specific cultures and names 
and dates, the reason we teach Social Studies is to teach Critical Thinking 
skills that focus on developing the Pre-Frontal Cortex in the Brain which is 
in charge of the executive functions of the brain.  It is the decision making 
area and Social Studies develops that.  (Look up Dr. Jay Giedd of the 
National Institute of Mental Health and the work he has done of the 
adolescent brain.  http://www.nimh.nih.gov/news/science-news/2014/learn-
about-the-adolescent-brain-with-expert-dr-jay-giedd-on-may-8.shtml  ) 

Comment 

1144 2  Survey Lori Cardis, 
Professional 
Organization 

Can we please connect these to the C3 Framework and the College and 
Career Readiness Standards? 

Comment 

1145 2  Survey Carole Mortl, 
Teacher 

Please include Common Core objectives. Comment 

1146 2  Survey Romi Hurley, 
Teacher 

It is very, very stressful attempting to teach 11 units in 9 months.  The Dept. 
of Education needs to cut out a unit or two on purpose or teachers like me 
will cut them out by default by just not having enough time to get to them.  It 
is a breakneck pace to do all this and there is NO time for reteaching when 
lower kids don't understand, or to investigate further when kids are 
interested.  We are a mile wide and an inch deep in our content- we need 
fewer units that we can go in depth on and actually have time to read all the 
documents you have spelled out. 

Comment 

1147 2  Survey Rachel I like the emphasis on exchange between cultures. Comment 
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Weber, 
Teacher 

1148 2  Survey Kristine 
Parsons, 
Teacher 

an effective way of teaching history is also thematic; especially in 9-12. 
There are plenty of effective instructors who can teach thematcially and 
develope as sense of longue duree  in the mode of Braudel and still 
demonstrate a sense of time. Its obvious that only linear thinkers and 
politicians wrote this. 

Comment 

1149 2  Survey Krista 
Dornbush, 
Teacher 

Line 704 should say "twenty-first" not "twent-first" Edit 

1150 2  Survey Mari Perini, 
Teacher 

It needs to reference the Fair Act. Comment 

1151 2  Survey Mark Reindl, 
Teacher 

I disagree with some of the contents of the ethical literacy section, 
particularly the inclusion of Al Gore and his fight against "human-initiated 
climate change".  While I do not dispute that the climate does indeed 
change (one only needs to look to the Ice Age to see evidence of that), I 
take exception to the view that it is human-initiated.  I also find it interesting 
that, given the amount of money that Al Gore has made in pushing his 
climate change agenda, that he be lauded as a paragon of ethics.  The fact 
that he has won a Nobel Prize does not necessarily mean that he above 
criticism, as the Nobel Committee has shown numerous times that it allows 
politics to factor in rather heavily to its decisions on who will be honored.    
Rather than using someone such as Gore or the UN's Universal Declaration 
on Human Rights (which is itself a joke given that China is a member, and 
other nations such as Iran, Syria, and Sudan are even considered for 
membership) I would recommend the use of an example such as Abraham 
Lincoln, and/or the Seneca Falls Declaration of Sentiments.    Furthermore, 
while there is no question that the United States is a multicultural society, it 
should not be forgotten that there are some cultural traditions that are 
counter to the core beliefs of our nation.  For example, I would hope that we 
as a nation wouldn't accept female circumcision as an "expression" of valid 
multicultural behavior within the United States.    Finally, unless I missed it, I 
believe that there ought to be a statement about the core individual rights 
and liberties as laid out in the founding documents of the nation, particularly 
the Founders' ideas of individual rights contained within the Bill of Rights.  
Students should engage in the discussion of whether the Constitution and 
Bill of Rights are either immutable or "living" documents, but they should 

Comment 
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understand the intent of the Founders when those documents were first 
written. 

1152 2  Survey Wendy 
Eccles, 
Teacher 

Although I agree with the goals set out in the draft framework, what you 
have set forth is an extremely daunting task in the world of CCSS. Students 
are expected to have a deep foundation by the time they reach 5th grade, 
however, given the enormity of CCSS, students will most likely not have the 
skills necessary to fully understand the goals.  As a middle school history 
teacher, most of my students have come to 7th/8th grade with minimal 
understanding of even the most basic historical concepts. 

Comment 

1153 2  Survey Cindy Franks, 
Community 
Member, 
Parent 

As a parent, I want my child to understand the contributions of LGBT 
individuals and those who have disabilities will no longer be excluded from 
social science; to know that my kids will learning a more accurate and 
inclusive history. I know I've had friends who were worried that their kids will 
learn about sexuality or sexual content before they are ready, so I think it's 
important to highlight that these guidelines are about history and social 
studies and will be taught in developmentally appropriate ways (e.g. In the 
context of family diversity, for example). By learning about the LGBT and 
disability communities in a positive light, our schools will be contributing to 
the reduction of prejudice and promoting tolerance in today's diverse world. 

Comment 

1154 2  Survey Sally Arnold, 
Teacher, 
Community 
Member 

I particularly like that you have included " In tightly controlled societies the 
historical record may be altered to redefine public consciousness of the 
past and to regulate the public’s loyalties; in democratic societies the 
historical record is open to debate, revision, conflicting interpretations, and 
acknowledgment of past mistakes." 

Comment 

1155 2  Survey Jerry 
Solomon, 
College/Univer
sity Faculty, 
Clinical 
Psychologist 

Critically important that students understand the origins and consequences 
of discrimination and how to respond to counter homophobia. 

Comment 

1156 2  Survey Frank Huyette, 
Teacher, 
Curriculum 
Specialist 

Line 527  or on a face to face basis or BY elcectronic media Discussion 

1157 2  Survey Erika Englund, 
Teacher, 
Parent 

I want to urge the writers to include a history that represents the 
contributions and experiences of a diverse group of people. This includes 
LGBT individuals, whose roles in history should be made clear to our 

Comment 
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students. Showing this community in positive ways helps create the kind of 
California we want our kids to live in, respectful and accepting of 
differences. 

1158 2  Survey Kathleen 
Gulley, 
Licensed 
Clinical Social 
Worker, 
Psychotherapi
st for children 

The second reason is that children from age 5-10 do not know or 
appreciate sex.  They are eager to learn but find sexual matters an intrusion 
for which they do not have interest or adequate ego defenses to cope.  The 
whole theme of the proposed Framework is to make homosexuality just 
another difference or just another choice people make.  It is designed to 
establish the foundation that it is normal.  This is thought control and I 
oppose the teaching of these concepts in the elementary school. 

Comment 

1159 2  Survey Kinna 
Crocker, 
Parent 

I think it is highly important to write texts that are gender neutral or use an 
equal amount of female and male pronouns.  My kids bring home Common 
Core assessments that speak in only male pronouns. 

Comment 

1160 2  Survey Danni Tsai, 
County Office 
of Education 
Administrator 

the strength of this chapter is the clear articulation of the Literacies and the 
Participation Skills 

Comment 

1161 3  Survey Julie 
Takeshita, 
Teacher 

I am glad to see more mention of multicultural figures in history and 
mention of texts to use to bridge the natural connection between reading 
and social studies.  I understand that we want to emphasize primary 
sources as being a main source of information but I would like to see more 
examples of primary sources that are appropriate for second graders (my 
grade level) or younger students in general.  The language of this Chapter 
was readable and informative. 

Comment 

1162 3  Survey Rebekah 
Bartz, Teacher

The course descriptions look great. As a middle school history teacher, I 
find that every year students come with very few of these skills described at 
the elementary level. There is so much of an emphasis on Language Arts 
that History is ALWAYS pushed aside. I often have to teach continents and 
basic directional skills in the 6th and 7th grade when students come to our 
school. This lack of caring about history skills at the elementary level, is a 
huge disservice to the students. 

Comment 

1163 3  Survey Stephanie 
Kugler, 
Teacher 

The descriptions do not appear to be different than the previous draft - are 
there any plans for big content changes? 

Comment 

1164 3  Survey Christine 
Steigelman, 
Teacher 

The Course Description for Grade K-5 is very well developed, challenges 
students, and moves them forth in their knowledge. Public schools need to 
be reminded that it is our charge to teach about democracy that is the 

Comment 
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bedrock of this country.  Well done! 
1165 3  Survey Pamela Wool, 

Parent/ 
Guardian of 
K–12 Student 

As a parent, I want my child to understand the contributions of LGBT 
individuals and those who have disabilities will no longer be excluded from 
social science; to know that my kids will learning a more accurate and 
inclusive history. I know I've had friends who were worried that their kids will 
learn about sexuality or sexual content before they are ready, so I think it's 
important to highlight that these guidelines are about history and social 
studies and will be taught in developmentally appropriate ways (e.g. In the 
context of family diversity, for example). By learning about the LGBT and 
disability communities in a positive light, our schools will be contributing to 
the reduction of prejudice and promoting tolerance in today's diverse world. 
- See more at: 
http://ourfamily.org/index.php?option=com_content&view=article&id=113:fai
r-act&catid=2:ofc#sthash.YUA4LTfc.dpuf 

Comment 

1166 3, 4, 5  Survey Lori Cardis, 
Professional 
Organization 

Can we please connect these to the C3 Framework and the College and 
Career Readiness Standards? Can we also suggest that teachers use 
instructional practices that promote literacy such as Reading Like a 
Historian and Historical Thinking? 

Discussion 

1167 3, 4, 5  Survey Sherlyn Stahr, 
Teacher 

Please include LGBT history in the curriculum and LGBT contributions Comment 

1168 3, 4, 5  Survey Gail Levine, 
Teacher, 
School 
Principal/ 
Administrator/ 
Vice Principal 

In the report "Making the Framework Fair" edited by Don Romesberg, Leila 
J. Rupp & David M. Donahue dated August 26, 2014 and in accordance 
with SB48 Fair Act of 2011 LGBT people are to be included in the content 
of any curriculum revisions with History.  I tis incumbent upon CA State that 
the LGBT people be represented along with all other peoples. 

Comment 

1169 3  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

As a 5th grade teacher of LAUSD, I would like to recommend that Korean 
literature should be introduced integrating to English Language Arts.   I will 
recommend some Korean literature list as follows: National Korean Studies 
Seminar Recommended Reading List for Literature  And a Resource for 
Learning About Korean Art   Bee-bim Bop!    By: Park, Linda Sue 2005 This 
is a delightful storybook that will engage all children, but particularly well 
suited for K-3. It includes “playful verse with a bouncy beat,” charming 
illustrations, humor and a recipe for a very popular Korean dish. Dear Juno    
By: Pak, Soyung “When Juno’s parents are too busy to read him a letter 
from his grandmother in Korea, he decides to open the letter himself. He 
cannot read the Korean words, but there is more in the envelope than just 

Discussion 
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the letter. Grandmother has sent along a few things – a dried flower and a 
photograph of herself with her cat. These little things tell Juno a lot: 
Grandmother has a new cat and she is planting a flower garden. Now Juno 
wants to write back – without help from mom and dad – but Grandmother 
cannot read English. Juno knows just what to do.” Grades K-3   Echoes of 
the White Giraffe    By: Ook Nyul Choi Sookan, the unforgettable heroine of 
“The Year of Impossible Goodbyes,” is now fifteen years old and a refugee 
in Pusan, a city in a southern province of Korea. The Korean War is raging, 
and she once again has been separated from her father and brothers. 
Anxiously awaiting any news of them, Sookan imagines a time when she 
can return to a normal life in Seoul. In the meantime, though she often feels 
sad, alone, and scared, she finds solace in a forbidden friendship with the 
mysterious “shouting poet” who offers her and her fellow refugees 
inspiration each morning. The book gives the reader a revealing look at the 
role of women in Korean society and provides the reader with an 
engrossing and romantic story of an exceptional young woman’s coming of 
age. It is also a captivating story about perseverance and the value of 
education for young people. 

1170 3  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

Firekeeper’s Son    By: Park, Linda Sue In Korea in the early 1800s, news 
from the countryside reached the king by means of signal fires. On one 
mountaintop after another, a fire was lit when all was well. If the king did not 
see a fire, this meant trouble, and he would send out his army. Linda Sue 
Park's first picture book for Clarion is about Sang-hee, son of the village 
firekeeper. When his father is unable to light the fire one night, young Sang-
hee must take his place. Sang-hee knows how important it is for the fire to 
be lit-but he wishes that he could see soldiers . . . just once. Grades K-4  
Good Fortune in a Wrapping Cloth    2006 This lesson book is an 
outstanding newly published resource for high school world history, 
geography and Asian studies classes. Maps, timelines, and descriptions of 
the Silk Road rarely show Korea’s integral involvement in Silk Road trade or 
the transmission of Silk Road ideas and goods from Korea to Japan. The 
overall purpose of this carefully researched lesson book is to expand the 
view of the Silk Road and of international trade found in most world history 
textbook and classes. Silla shows an Eastern instead of a Western view of 
Silk Road trade and deals with a time period that produced one of the 
world’s “Golden Ages.” The lesson also provides material for a debate on 
whether or not Silla benefited from the international connections along the 

Discussion 
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Silk Road. Students may come to understand that some of the issues of 
globalization that we face today were also present for past cultures as well. 
This is available for $20 from The Korea Society on this page. I am the Clay   
By: SPICE/Stanford This curriculum unit introduces students to the four 
core pillars of the U.S.-South Korean alliance: democracy, economic 
prosperity, security, and socio-cultural interaction. Through their study of 
these pillars, students develop an understanding of the nature and history 
of this longstanding relationship. Softcover. $44.95. It includes a CD-ROM 
of images and PowerPoint presentation. Very suitable for U.S. history, 
Asian Studies, Economics, and Government classes. 

1171 3  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

Korean Cinderella    By: SPICE/Stanford This curriculum unit introduces 
students to the four core pillars of the U.S.-South Korean alliance: 
democracy, economic prosperity, security, and socio-cultural interaction. 
Through their study of these pillars, students develop an understanding of 
the nature and history of this longstanding relationship. Softcover. $44.95. It 
includes a CD-ROM of images and PowerPoint presentation. Very suitable 
for U.S. history, Asian Studies, Economics, and Government classes. The 
Kite Fighters    By: Park, Linda Sue. A story of two brothers during the 
Choson Dynasty who enter the New Year kite competition. The story 
includes an exciting account of what happens when the brothers get to 
know the young king, participate in the kite competition, and includes a 
considerable amount of information about Korean culture in pre-modern 
Korean history. Grades 4-6th. Information for teaching The Kite Fighters is 
at http://voicethread.com/share/631151/. Information, images, and 
questions for students on themes, characters, and background of Linda 
Sue Park's book for 4th-6th grade readers. The Legend of Hong Kil Dong: 
The Robin Hood of Korea    By: Anne Sibley O’Brien “Like the Western 
world’s Robin Hood, the legendary Hong Kil Dong of 15th century Korea 
stood as a champion of the poor. Gaining knowledge and power denied to 
him by class, Hong Kil Dong led an army of peasants against corruption 
and injustice. The book is beautifully illustrated and presented in cartoon 
form. Suitable for ages 9 and up. The Year of Impossible Goodbyes    By: 
Choi, Sook Nyul Choi provides the reader with a very moving account of the 
experiences of individuals during Japanese occupation, their high hopes 
upon liberation in 1945, their fears as Russian troops took control of North 
Korea and their dangerous escape to American-controlled South Korea. 
“Here is the incredible story of one family’s love for each other and their 

Discussion 
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determination to risk everything to find freedom.” Suitable from grades 6-12. 
1172 3  Survey Sung Kim, 

Teacher, 
Professional 
Organization 
Rep. 

Lost Names: Scenes from a Korean Childhoood By: Kim, Richard 
Accessible for junior high students, Lost Names, is an outstanding literary 
selection for high school students. Kim recounts his own childhood and the 
suffering and insults inflicted on his village during Japanese occupation of 
Korea. The writing is simple, but poetic. The story is very touching and one 
of the most well written and memorable books I have read in the past ten 
years. (High school and possibly middle school) When My Name was 
Keoko    By: Park, Linda Sue 2002 Inspired by her own family’s stories of 
living in South Korea during the Japanese occupation, Newbery Medal-
winning author Linda Sue Park chronicles the compelling story of two 
siblings, 10 year old Sunhee and 13 year old Taeyul and their battle to 
maintain their identity and dignity during one of Korea’s most difficult and 
turbulent times. Her account is carefully researched and will be captivating 
for children between 5th and 9th grades.        Seesaw Girl    By: Park, Linda 
Sue Impatient with the constraints on her as an aristocratic girl living in the 
17th century (Choson Dynasty), 12-year old Jade Blossom determines to 
see beyond her small world. “Jade Blossom can never go beyond her 
family’s inner court. All girls from good Korean families must learn to sew, 
do laundry, and work in the kitchen. This prepares them for their future lives 
in their husbands’ inner court. Jade has other interests. She longs to take 
trips to the mountains and the marketplace. If only she could read and 
paint, but these are things only boys can do. Jade won’t stop thinking about 
the world beyond the high walls of her home. Then one day she secretly 
sets off to do what no other girl her age has ever done before. The story is 
a charming story that is full of lively action and vivid descriptions, enhanced 
by appealing black-and-white paintings to give a clear sense of the period.”    

Discussion 

1173 3  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

Chung Hyo Ye: Tales of filial devotion, loyalty, respect and benevolence 
from the history and folklore of Korea  By: Korean Spirit and Culture 
Promotion Project. n.d. Seoul: Diamond Sutra Recitation Group The booklet 
contains some of Korea’s most famous folk tales and conveys many of the 
important values in the process. The entire booklet is available by 
accessing the following website: www.kscpp.net  A Single Square Picture: 
A Korean Adoptee’s Search for Her Roots  By: Robinson, Katy This book 
“is a personal odyssey that ascends to the universal, a story that will 
resonate with anyone who has ever questioned their place in the world – 
and had the courage to find the answers.”  Seesaw Girl    By: Park, Linda 

Discussion 
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Sue Impatient with the constraints on her as an aristocratic girl living in the 
17th century (Choson Dynasty), 12-year old Jade Blossom determines to 
see beyond her small world. “Jade Blossom can never go beyond her 
family’s inner court. All girls from good Korean families must learn to sew, 
do laundry, and work in the kitchen. This prepares them for their future lives 
in their husbands’ inner court. Jade has other interests. She longs to take 
trips to the mountains and the marketplace. If only she could read and 
paint, but these are things only boys can do. Jade won’t stop thinking about 
the world beyond the high walls of her home. Then one day she secretly 
sets off to do what no other girl her age has ever done before. The story is 
a charming story that is full of lively action and vivid descriptions, enhanced 
by appealing black-and-white paintings to give a clear sense of the period.” 

1174 3  Survey Rosa Kim, 
School 
Principal/ 
Administrator/ 
Vice Principal 

1) Kindergarten   Learning and Working Now and Long Ago: Teachers may 
introduce students to important historical figures who exhibit these 
characteristics such as King Sejong and Admiral Yi.  (Korean Spirit and 
Culture Promotion Project)  2) Grade One   A Child’s Place in Time and 
Space.: Book recommendations that reveal traditional Korean culture 
(Joseon Dynasty/1392-1910) are The Kite Fighter’s by Linda Sue Park, The 
Firekeeper’s Son by Linda Sue Park, and Good Fortune in a Wrapping 
Cloth by Joan Schoettler. Good Fortune in a Wrapping Cloth was selected 
by the Asian/Pacific Librarian Association in 2013 as the best children’s 
book in the Picture Book Category. The Korean Cinderella story written by 
Shirley Climo could be another option. 

Discussion 

1175 3  Survey Wendy 
Eccles, 
Teacher 

Again very happy with the goals, seems to have more breadth than depth. 
Another issue is although diverse peoples are introduced, is there really 
any focus on diversity and the current cultural/ethic/religious make-up of our 
current country and focus on both appreciating and understanding that 
these differences are OK and are what makes us so special as a 
state/country? 

Comment 

1176 3  Survey Jerry 
Solomon, 
College/Univer
sity Faculty, 
Clinical 
Psychologist 

I think it is very important that LGBT inclusion be normalized. Additionally 
the recommendations made in the August 2014 LGBT Committee on 
Eduction should be implemented and phased into practice immediately to 
lower teenage suicide as it relates to LGBT youth. 

Comment 

1177 3  Survey Carolina 
Michel, District 

The new ELA and Math frameworks have specific sections for Transitional 
Kindergarten.  I strongly believe that their should also be a section for 

Discussion 
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Administrator Transitional Kindergarten in the new History-Social Science Framework.  
TK is now year one of a two year kindergarten program in California, and 
TK teachers would appreciate seeing and learning about the specific HSS 
skills and content knowledge TK students have to learn in year one. 

1178 3  Survey Bryan Ehlers, 
Director, 
Office of 
Education and 
the 
Environment, 
CalRecycle 

As currently drafted, Chapter 3 draws explicit attention in three places 
(across 116 pages) to the ways in which California’s EP&Cs can be 
highlighted in K-5 history-social science instruction.  While we applaud 
these instances, we respectfully submit that there are many other instances 
where the framework could, and should, illustrate the opportunities to 
cultivate environmental literacy among students via the integration of the 
EP&Cs into history-social science instruction. We believe explicit examples 
of EP&C integration are necessary in order to affect the instructional shift 
envisioned in Public Resources Code Section (71300, et seq.). Therefore, 
we request the IQC to revise the course descriptions in order to incorporate 
several examples per grade level.  Consistent with the foregoing, 
CalRecycle supports the specific revisions to Chapter 3 submitted by Dr. 
Gerald Lieberman. 

Discussion 

1179 3  Survey Gabrielle 
Brick, Teacher 

LGBT people and the history of their fight for fair treatment needs to be a 
part of social studies at all grade levels. 

Comment 

1180 3  E-mail Susan 
Henderson 
and Teresa 
Favuzzi, 
DREDF-
CFILC 

Throughout the Course Descriptions for K – 12, the Framework should 
include references to disability wherever there are references to the 
contributions or oppression of minorities, immigrants, LGBT people and 
women. Other opportunities to raise disability occur throughout these 
chapters, such as the discussions involving families today and in the past in 
the elementary grades. Including disability in these types of learning 
opportunities will help children understand that disability is a natural part of 
the human experience. 

Discussion 

1181 3  Survey Abel Guilien, 
Community 
Member 

As a person of indigenous and Mexican heritage, I think it would be 
extremely important that we include a description that two-spirited people 
as part of the fourth grade curriculum.  For example, in rich history of Native 
Americans was well documented by author Malcolm Margolin author of 
"The Ohlone Way", where he describes the role that two spirit people 
played in Ohlone society.  He goes on to describe how two-spirited 
individuals were accepted and in some cases held special places of 
reverence in some instances.I think it would be important for our youth to 
be exposed to the rich history and diversity that make up the fabric of 
California. 

Comment 
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1182 3  Survey Jamie Scot, 
Professional 
Organization 
Rep/ Staff 

Family is the most basic element of self-identification for young children; it 
shapes and informs their sense of self and who they are in the world. It is 
important for students to see their families reflected in the world around 
them, while at the same time seeing the diversity of families that also exists 
in our communities. It's important to include LGBT families in the context of 
understanding family diversity as a contemporary and historical reality. I 
have seen the positive impact on students when lessons actively promote 
understanding among people of different backgrounds. For example, I read 
""The Great Big Book of Families"" by Mary Hoffman and talk about all 
kinds of families, and then ask the students to draw pictures of their families 
and share out.   
 
[The comment goes on to reference specific edits from the Committee on 
LGBT History report. Those edits are discussed elsewhere in the table; Ms. 
Scot’s support is noted in each instance.] 
 
In order to lay out the appropriate building blocks that will allow our 
students to fully grasp transformations in gender relations in middle school, 
we must first introduce the central roles it played in California's early 
history. By teaching students that gender expression is a site of rich and 
changing diversity during 4th grade, they are better able to understand its 
variation over time at later grades. There are many opportunities to discuss 
this in the context of the interaction between Europeans and Native 
Americans in the missions, and by taking a look at the impact of rigid 
gender during both the Gold Rush era. [OR One example is to examine 
how migration and industrial growth changed California across the 20th 
century is captivating. It provides students multiple opportunities to consider 
the racial, economic, gendered, and ethnic diversity in their communities 
and to explore the history of how that increasing diversification inspired 
struggles to cultivate greater equality.] If our goal is to give our students 
skills they'll need to be successful in the workplace as adults, we need to 
weave concepts that will help them to do so throughout K-12. 
 
A very similar comment was submitted by: Carolyn Laub" 

Discussion 

1183 3  Survey Jamie Scot, 
Professional 
Organization 

I don't see how students can fully grasp the contributions and evolution of 
modern LGBT communities and identities at grade 11 and 12 without 
having first been introduced to the variation of gender and relationships 

Comment 
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Rep/ Staff over time, region, and culture. For example, differing attitudes toward 
gender and sexuality played an important role in the interactions between 
colonists and American Indians. Introducing students to the presence of 
two-spirits and their roles within American Indian communities will help 
them to appreciate variations in gender beliefs and practices from one 
culture to another. Addressing the ways in which issues of gender and 
sexuality contributed to misunderstanding and condescension on the part of 
colonists will help students to understand the cultural context for 
mistreatment of American Indians during the colonial and revolutionary 
periods. It is important to include American colonial practices and laws with 
regard to gender and sexuality early on so they have the fundamental 
concepts to deepen their understanding of sexuality and gender in High 
School. 
 
A very similar comment was submitted by: Carolyn Laub 

1184 3, 4, 5 4, 8, 10, 
11 

E-mail Roxanne 
Makasdijian, 
Genocide 
Education 
Project 

The Genocide Education Project submitted a 9-page document. Rather 
than specific edits for the framework, the group’s suggestions consist of a 
list of Armenian examples that are presented as responses to the content 
standards. The full text of the document is included on the flash drive 
(Attachment 5). There are no references to the framework draft or 
suggestions for where this content might be incorporated. 

Discussion 

1185 3, 4 4, 5, 8 E-mail Ruth 
Villasenor, 
BAAITS 

The group submitted a letter in support of the proposed edits from the 
Committee on LGBT History, specifically those edits dealing with “two-
spirits”. The full text of the letter is included on the flash drive (Attachment 
5). 

Comment 

1186 3 K Survey Charlotte 
Rieger, Parent 

Kindergarten—Learning and Working Now and Long Ago Learning and 
Working Together National and State Symbols Working Now and Long Ago 
Geography of the Neighborhood Time and Chronology Reaching Out to 
Times Past  I would like to know who wrote these for Kindergartners???  I 
have one and I don't think she would even understand or comprehend 
these??  Inappropriate for this grade level!!! 

Comment 

1187 3 K E-mail Susan 
Henderson 
and Teresa 
Favuzzi, 
DREDF-
CFILC 

Page 53, Line 237: construct neighborhood structures. Students are made 
aware of how physical barriers in their communities such as curbs 
and steps are barriers for people with mobility impairments such as 
people who use wheelchairs; 

Discussion 
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1188 3 K E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

Issues of Concern: the course description in Chapter 3 has very limited 
information about how teachers would integrate the Environmental 
Principles and Concepts with standard-specific content. 
 
Proposed Resolutions: 
The items below are the proposed additions associated to the 
Environmental Principles and Concepts and the EEI curriculum.  
 
Kindergarten Course Descriptions 
 
After Line 269 add the following new paragraph: 
Exploring the environment surrounding the school today and discussing 
how it is different from what it was when the school was built, focuses 
students on the fact that people in earlier times used many of the same 
goods and ecosystem services as we do today, such as lumber, water, and 
food. They discover that in earlier times people more directly consumed the 
goods and ecosystem services from natural systems rather than obtaining 
them from sources like grocery stores, and lumberyards (California 
Environmental Principle I). Students develop an understanding that 
population growth leads to increased consumption of goods (for example, 
water and energy) and changes in the surrounding environment (California 
Environmental Principle II). Student reflection on management and use of 
natural resources on their campus provides them a picture of the way 
resource use has changed over time. (See Appendix D EEI Curriculum Unit 
Some Things Change and Some Things Stay the Same K.4.5.-K.6.3.) 

Discussion 

1189 3 K E-mail Susan 
Henderson 
and Teresa 
Favuzzi, 
DREDF-
CFILC 

Page 57, Line 311: Day, Columbus Day, Veterans Day, or California’s Ed 
Roberts’ Day. 

Not 
recommended 

1190 3 1 Survey Leighann 
Odenbaugh, 
Teacher 

Frameworks for First Grade appears to be aligned well with our LA 
framework. The listed topics are age appropriate and are presented in a 
clear format.  It would be beneficial for the literature to be provided by the 
state. 

Comment 

1191 3 1 Survey Anna Hughes, 
Teacher 

The first grade program seems to align with literature and topics we 
currently cover.  It would be great if the state of California provided the story 

Comment 
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literature. We do not need work books for first grade. 
1192 3 1 Survey Heather 

Williams, 
Teacher 

Seems to align with literature and appropriate topics for first graders. I 
appreciate that there are examples of lessons and the resources that go 
with them. Easy to understand. It would be fantastic if the state provided the 
recommended literature. We do NOT need individual student books for first 
grade. 

Comment 

1193 3 1, 2, 3 Survey Lynn Walton, 
Teacher, 
Community 
Member 

Under Grade 1 in Lines 68, 69, & 70, under Grade 2 in lines 73 and 77, and 
In Grade 3 in lines 81 and 82, I felt there should be references to GLBT 
history, families, and/or well known figures.  Further in lines 186-188 and 
then again in 312, there should be a reference to at least one book on a 
well known figure such as Harvey Milk.  In line 200, there are some 
wonderful books for children such as " And Tango Makes Three"--one of 
those should be included.  Moving on there should be references to GLBT 
history, activism, and contributions in lines such as 434-449 and then 553-
573. 

Discussion 

1194 3 1 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 398 add the following new paragraph: 
Studying a map of California and discussing places where people live leads 
students to analyze how location, weather, and the physical environment 
affect where and why people settle in an area. As they explore places 
where Californians live students focus on the fact that human communities 
are generally located in close proximity to the natural systems (for example, 
forests, farmland, bodies of water) that provide the goods and ecosystem 
services upon which humans depend (California Environmental Principle I). 
Investigating naturally-occurring events (earthquakes and floods) and 
human activities (logging and farming) students develop an understanding 
that both types of events can change natural systems. Student reflection on 
direct and indirect changes to natural systems due to the increase of 
human populations and their consumption rates, and the expansion and 
operation of human communities builds students’ understanding of the 
influence of these activities on the geographic extent and viability of natural 
systems (California Environmental Principle II (See Appendix D EEI 
Curriculum Unit People and Places: Then and Now 1.2.4.) 

Discussion 

1195 3 1 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 

After Line 430 add the following new paragraph: 
Comparing the different types of transportation (horses, wagons, cars, 
trucks, planes, boats and trains) used in the past and in the present day, 
students recognize that ecosystem goods and ecosystem services provided 
by natural systems have always played an essential role in supporting 

Discussion 
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Roundtable different forms and systems of transportation and related infrastructure, 
such as roads, tracks, and gas stations (California Principle I). Exploring the 
types of energy used to fuel vehicles, students learn the differences 
between the types and sources of energy used in the past and today. 
Student reflection on the changes in transportation systems and the ability 
to travel greater distances builds their understanding of how these changes 
have affected the growth and expansion of communities, and, strengthens 
their understanding of our dependence on healthy natural systems. (See 
Appendix D EEI Curriculum Unit On the Move 1.4.2.) 

1196 3 2 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.68, l.547, insert: Through studying the stories of diverse families in the 
past, including immigrant families, lesbian and gay parents and their 
children, families of color, step- and blended families, families headed by 
single parents, extended families, families with disabled members, and 
adoptive families, students can both locate themselves and their own 
families in history and learn about the lives and historical struggles of their 
peers. 

Discussion 

1197 3 2 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.68, l.559, insert: In asking students about their family stories, it is 
important that teachers not assume any particular family structure, and ask 
their questions in a way that will easily include children from diverse family 
backgrounds. 
 
This edit was also submitted by Cindy Franks, Jennifer Corn, Rob Darrow, 
Jamie Scott, and Carolyn Laub through the field survey. 

Discussion 

1198 3 2, 4 Survey Cindy Franks, 
Community 
Member, 
Parent, and 
Jennifer Corn, 
School 
Principal/ 
Administrator/ 
Vice Principal, 

Ms. Franks and Ms. Corn submitted lists of edits for chapter 3 that are 
almost identical to the ones submitted by the Committee on LGBT History. 
See those edits for the recommendations on each item. The edits that they 
submitted that were not in the Committee report are listed separately. 
 
Line 569, add "The Great Big Book of Families by Mary Hoffman". 
 
This edit was also submitted by Rob Darrow, Jamie Scott, and Carolyn 
Laub. 

Discussion 

1199 3 2 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.68, l. 560, insert paragraph: Students will be introduced in Standard 2.1 to 
family stories and historical sources that illustrate the diversity of the 
American family experience, including the experiences of immigrant 
families, blended and divorced families, families of all races and ethnicities, 
foster and adoptive families, LGBT-parented families, families with disabled 

Discussion 
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members, and families from different religious traditions. Students should 
be encouraged to see the struggles and joys of family diversity in a 
historical context. 
 
This edit was also submitted by Cindy Franks, Jennifer Corn, Rob Darrow, 
Jamie Scott, and Carolyn Laub through the field survey. 

1200 3 2 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.69, l.567-569, change passage as follows: To deepen student 
understanding and engagement with the relationships of modern-day 
families to the history of their cultures and communities, students can 
read Dear Juno by Soyung Pak, and The Boy with Long Hair by Pushpinder 
(Kaur) Singh, Gloria Goes to Gay Pride by Leslea Newman, and Four 
Seasons of Corn: A Winnegbago Tradition by Sally Hunter. In these 
selections, modern-day children interact with family traditions and the 
world outside of their home. Discussion of these books can facilitate 
conversations about how families celebrate their heritage in different 
ways, some families are spread out over more than one country or 
household, and some children face misunderstanding based on their 
family’s race or ethnicity, parents’ sexual orientation, and diverse 
cultural traditions. 
 
This edit was also aubmitted by Rob Darrow through the field survey. 

Discussion 

1201 3 2 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.69, lines 567-569: 
“To deepen student understanding and engagement, students can read 
Dear Juno by Soyung Pak, and The Boy with Long Hair by Pushpinder 
(Kaur) Singh, Finders Keepers! by Robert Arnett, and It's Time for Holi! 
by Amita Roy Shah and Diane Lucas.” 
 
Comment: Students would benefit from learning about diverse cultures and 
religious traditions here, and providing examples of additional quality books 
would help further that goal. 

Discussion 

1202 3 2 E-mail Siamak Cyrus 
Khojasteh and 
Zarrin 
Ferdowsi, 
History 
Advocates 
Group 

p.69, lines 567-569: 
“To deepen student understanding and engagement, students can read 
Dear Juno by Soyung Pak, No Rouz: Our Persian New Year by E. S. 
Zameen, and The Boy with Long Hair by Pushpinder (Kaur) Singh.” 

Discussion 
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1203 3 2 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.69, line 573, insert: Books such as Jacqueline Woodson’s This Is the 
Rope: A Story from the Great Migration, Elvira Woodruff’s The Memory 
Coat, and Eve Bunting’s Going Home can give students a sense of families 
who migrate over great distances and the time involved in these historical 
experiences. 

Discussion 

1204 3 2 Survey Judith Perkins, 
Teacher 

Grade 2 Families Today and in the Past I would hope that respect for all 
people would be emphasized at all levels as there is such lack of it in our 
society; however, traditional family structure needs to be presented.  Other 
family structures will be understood by the children who live in them and are 
already broadly displayed in the media and culture.  Please leave the 
traditional family as the foundation. 

Comment 

1205 3 2 E-mail Onkar Bindra, 
Community 
Member 

Page 69, lines 567-569, change sentence to read, “To deepen student 
understanding and engagement, students can will read Dear Juno by 
Soyung Pak and The Boy with Long Hair by Pushpinder (Kaur) Singh.” 

Not 
recommended 

1206 3 2 Survey Rob Darrow, 
Teacher, 
Teacher 
Librarian, 
School 
Principal/ 
Administrator/ 
Vice Principal, 
Retired and 
Consultant  

Mr. Darrow submitted the comment below along with a lengthy list of edits 
that are mostly identical to those submitted by the Committee on LGBT 
History. See those edits for the recommendations on each item. Where the 
edits differ they are given a separate entry in the table. 
 
I would like to see the recommendations of the document, “Making the 
Framework Fair…” edited by Don Romesburg, Leila J. Rupp and David M. 
Donahue dated August 26, 2014 incorporated into the second and fourth 
grade curriculum framework related to LGBT history.  Specifically, at the 
SECOND grade level, students are introduced to family structures. It is 
important to include the range of family structures that exist.  

Discussion 

1207 3 2 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 592 add the following new paragraph: 
Comparing Sacramento in 1900 to Sacramento in 2000 introduces students 
to the fact that land use patterns in an area change over time. Studying a 
map and locating where they live, students learn that California is a state 
with varied ecosystems including mountains, deserts, forest, fields, oceans 
and coasts that provide the resources for a wide variety of land uses. 
Examining changes in population growth between 1850 and 2000 students 
learn that there was a shift in where people lived resulting in the expansion 
of urban, suburban, and rural communities in what were once unsettled 
areas. Student reflection on the ways humans use land for agriculture, 
housing, transportation, and recreation and that these uses change over 
time based on the population and its needs, leads students to understand 

Discussion 
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that that the expansion and operation of human communities influences the 
geographic extent, composition, biological diversity, and viability of natural 
systems (California Environmental Principle II). (See Appendix D EEI 
Curriculum Unit California’s Lands: Then and Now 2.2.4.) 

1208 3 2 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 631 add the following new paragraph: 
Applying what they know about natural systems and food production, 
students focus on strawberries, a major California crop, to learn about the 
interdependence of producers and consumers in the economic system. 
They investigate the relationship between food production and natural 
resources and learn that natural systems contain limited amounts of water 
and soil nutrients. Students make connections between farming and natural 
systems, such as the need to buy water, and the inability to change or 
control climate or weather. Reflecting on the interdependence of buyers 
(consumers) and sellers (producers) of goods and services, and how the 
limits on resources affect production and consumption, students build an 
understanding that continuation and health of individual human lives and of 
human communities and societies depend on the health of natural systems 
(California Environmental Principle I). (See Appendix D EEI Curriculum Unit 
The Dollars and Sense of Food Production 2.4.2.-2.4.3.) 

Discussion 

1209 3 2 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 635 add the following new paragraph: 
Students examine maps of crops and climate zones in California to start 
building an understanding of food production and consumption long ago 
and today. Considering the roles of land and water resources and natural 
processes, such as climate and weather students explore how both 
influence farming and food production. Learning about jobs related to the 
production, processing, and distribution of present-day foods students 
recognize the economic influence of agriculture in California. Analyzing the 
connections between population growth, the production and consumption of 
agricultural goods, and changes in agricultural practices students reflect on 
how direct and indirect changes to natural systems and methods used to 
extract, harvest, transport and consume natural resources the geographic 
extent, composition, biological diversity, and viability of natural systems 
(California Environmental Principle II). (See Appendix D EEI Curriculum 
Unit From Field to Table 2.4.1.) 

Discussion 

1210 3 2 E-mail Susan 
Henderson 
and Teresa 

Page 72, Line 651: others, or a picture book on Helen Keller will 
demonstrate that impairments do not limit the contributions that 
people with disabilities can make. 

Discussion 
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Favuzzi, 
DREDF-
CFILC 

1211 3 2 E-mail Roman J. 
Zawadzki, 
Polish 
American 
Defense 
Committee 

2.  page 72, line 654: add "Sklodowska" in: "scientists such as George 
Washington Carver, Marie Sklodowska Curie, Louis Pasteur," 
   
     Marie Sklodowska was born and raised in Poland which at the time was 
occupied by the partitioning powers, Russia, Prussia, and Austria.  At the 
age of 24 she went to France because the occupiers did not permit Polish 
women to attend university.  
 
      "While a French citizen, Marie Skłodowska Curie (she used both 
surnames) never lost her sense of Polish identity. She taught her daughters 
the Polish language and took them on visits to Poland.  She named the first 
chemical element that she discovered – polonium, which she first isolated 
in 1898 – after her native country."  She signed her name, "Sklodowska 
Curie." 
http://en.wikipedia.org/wiki/Marie_Curie  
 
     "Sklodowska Curie" is on the cover page of her 1903 thesis and on her 
1911 Nobel Prize Certificate.    
http://upload.wikimedia.org/wikipedia/commons/b/be/Marie_Curie-
Theses_1903.jpg  
http://doc.med.yale.edu/library/news/exhibits/curie/curie-5.html 

Edit 

1212 3 2 E-mail Siamak Cyrus 
Khojasteh and 
Zarrin 
Ferdowsi, 
History 
Advocates 
Group 

p.72, lines 651-655 
“Students learn about men, women and children whose contributions can 
be appreciated by young children and whose achievements have directly or 
indirectly touched the students’ lives or the lives of others. Included, for 
example, are scientists such as George Washington Carver, Marie Curie, 
Louis Pasteur, Charles Drew, Ali Javan (the inventor of the gas laser), 
and Thomas Edison;” 

Discussion 

1213 3 2 E-mail Roman J. 
Zawadzki, 
Polish 
American 
Defense 
Committee 

3.  page 75, line 714 add "Sklodowska" in: "Sitting Bull, George Washington 
Carver, Marie Sklodowska Curie" 

Not 
recommended 
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1214 3 2 E-mail Susan 
Henderson 
and Teresa 
Favuzzi, 
DREDF-
CFILC 

Page 75, Line 715: Louis Braille, Einstein, Golda Meir, Jackie Robinson, 
Sally Ride 

Not 
recommended 

1215 3 3 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 750 add the following new paragraph: 
Exploring maps of California students locate where they live and identify 
deserts, mountains, valleys, hills, coast and ocean, and lakes in their local 
region. Focusing on a California natural regions map and reader, students 
research the ecosystems found near them; the resources provided by these 
ecosystems; and, the ways that people use them. They investigate the 
ecosystem goods and services provided by these natural systems and how 
they are used to support human communities (California Environmental 
Principle I). As they analyze and reflect on the ways humans have changed 
natural systems by extracting, harvesting, transporting, and consuming 
natural resources, students deepen their understanding of how human 
activities have influenced the natural systems in their local region. (See 
Appendix D EEI Curriculum Unit The Geography of Where We Live 3.1.1.-
3.1.2.) 

Discussion 

1216 3 3 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 767 add the following new paragraph: 
Examining maps, students identify the region where they live and the local 
Indian tribes that live/lived in the area. Reading/listening to a description of 
the environmental characteristics of their region, students explore the 
natural habitats, and ecosystem goods and services available to California 
Indians in their region. Working with Tribal and Natural Regions maps, 
students describe ways in which physical geography, including climate, 
affected the natural resources upon which California Indian nations 
depended. Investigating the plants and animals used by local Indians, 
students explain how they adapted to their natural environment so that they 
could harvest, transport, and consume resources. As they analyze and 
reflect on these ecosystem goods and services and how they were 
managed (California Environmental Principle I), students recognize that 
California Indian cultural practices emphasized sustainable production of 
resources, even though their practices modified the natural environment. 
(See Appendix D EEI Curriculum Unit California Indian People: Exploring 
Tribal Regions 3.2.2.) 

Discussion 
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1217 3 3 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 860 add the following new paragraph: 
California’s economy significantly depends on the availability of natural 
resources. Reading about some of California’s major industries, students 
learn that the economy consists of many businesses that make and sell 
goods, and provide services and that people are paid for jobs related to 
these businesses. Investigating products grown, manufactured, and mined 
in California, students discover that other states and countries produce 
these same goods. The students focus on data from industries in the 
counties where they live by classifying jobs and major products. They begin 
to recognize that although the way these businesses’ operations may have 
changed over time, most of them remain dependent on local natural 
resources. Applying what they know to local industries, students recognize 
that ecosystem goods and services are essential to human life and to the 
functioning of our economies (California Environmental Principle I). 
Completing cost-benefit analyses for a few California products students 
identify costs, including natural, capital, and human resources, as well as 
benefits, like jobs and income from selling products. Reflecting on what 
they have learned, students discuss how economic choices involve 
considerations ranging from human health to legal concerns and learn 
about the importance of considering the full spectrum of factors involved in 
making decisions about trade-offs in individual economic choices. (See 
Appendix D EEI Curriculum Unit California’s Economy: Natural Choices 
3.5.1.-3.5.2.-3.5.3.) 

Discussion 

1218 3 2, 4, 5 Survey Douglas 
Marques, 
Teacher, 
Curriculum 
Specialist 

I am concerned that LGBT people are not included in the following ways: • 
Grade 2: LGBT families in the context of understanding family diversity as a 
contemporary and historical reality • Grade 4: Central roles played by 
gender and sexuality in California’s history as a site of rich, contested, and 
changing diversity • Grade 5: Variation over time, region, and culture in 
colonial American practices and laws with regard to gender and sexuality 

Comment 

1219 3 2, 4, 5 Survey Elizabeth 
Meyer, 
College/ 
University 
Faculty 

Grade 2: • LGBT families in the context of understanding family diversity as 
a contemporary and historical reality Grade 4: • Central roles played by 
gender and sexuality in California’s history as a site of rich, contested, and 
changing diversity -- How settlers and missionaries sought to impose 
European American concepts of gender and sexuality on Native American 
societies -- Possibilities and motivations for same-sex intimacies and 
gender diversity in frontier conditions and the Gold Rush era -- The role of 
gender and sexuality in nineteenth- and early twentieth-century migrant 

Comment 
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belonging and policing -- The crucial place of California and Californians in 
the development of the modern LGBT rights movement Grade 5: • Variation 
over time, region, and culture in colonial American practices and laws with 
regard to gender and sexuality -- Native American gender and sexual 
diversity and European responses in the context of North American 
colonialism -- Regional diversity in family and community arrangements, 
gender roles and possibilities, and approaches to sexuality in law and 
practice, with attention to Puritans, Quakers, Southern settlers, and 
enslaved Africans 

1220 3 3 Survey Lisa Alday, 
Teacher 

Third grade standards look very similar to our current expectations.  I find 
that discussions of economics hold little significance for eight year-olds.  
However, they do enjoy land regions, famous Americans, and, especially, 
Native American studies. 

Comment 

1221 3 3 Survey Mary Connor, 
Teacher, 
Curriculum 
Specialist, 
Professional 
Organization 
Rep/Staff 

Standard 3.3 (3) An opportunity exists to introduce the first Korean 
immigrants and their settlement in Hawaii and the mainland: 
http://arirangeducation.com/main. Includes activities and lessons. 

Comment 

1222 3 4 Survey Christi Cocks, 
Teacher 

This looks just about the same as the current framework with a few added 
immigrant people groups highlighted--grade 4  Perhaps requiring everyone 
to buy new textbooks would be a waste of monies that could be put to 
better use elsewhere--I hope this isn't all about new texts... 

Comment 

1223 3 4 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.86, lines 934-935, change sentence as follows: The history of California is 
rich with ethnic, gender, social, and cultural diversity, economic energy, 
geographic variety, and growing civic community. 
 
This edit was also submitted by Jennifer Corn, Rob Darrow, Jamie Scot, 
and Carolyn Laub through the field survey. 

Edit 

1224 3 4 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

pp.86-87, lines 940-956: 
“The history of California then becomes the story of successive waves of 
immigrants from the sixteenth century through modern times and the 
enduring marks each left on the character of the state. These immigrants 
include (1) the Spanish explorers, Indians from northern Mexico, Russians, 
and the Spanish-Mexican settlers of the Mission and Rancho period, known 
as “Californios,” who introduced European plants, agriculture, and a herding 

Discussion 
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economy to the region; (2) the people from around the world who settled 
here, established California as a state, and developed its mining, industrial, 
and agricultural economy; (3) the Chinese, Japanese, Korean, Filipino, 
SikhsSouth Asians (from current day India, Bangladesh, and Pakistan), 
and other immigrants of the second half of the nineteenth century, who 
provided a new supply of labor for California’s railroads, agriculture, and 
industry and contributed as entrepreneurs and innovators, especially in 
agriculture; (4) the immigrants of the first half of the twentieth century, 
including new arrivals from Latin America and Europe; and (5) the many 
immigrants arriving today from Latin America, the nations of the Pacific 
Basin and Europe, and the continued migration of people from other parts 
of the United States.” 
 
Comment: While the majority of immigrants from India or South Asia were 
Sikh, many were Hindu and Muslim. Given that the remaining groups are 
referred to by ethnicity or nationality, it would be more appropriate to say 
South Asians (from current-day India and Pakistan). 

1225 3 4 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.87, line 960, insert: California history also provides an excellent 
opportunity to study people from the cultures of Native Californians and 
others who settled here who had diverse gender identities and affectional 
relationships. 

Discussion 

1226 3 4 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

 p.87, lines 961-966, change as follows: To bring California’s history, 
geography, diverse society, and economy to life for students and promote 
respect and understanding, teachers emphasize its people in all their 
ethnic, racial, gender, and cultural diversity. Fourth-grade students learn 
about the daily lives, adventures, accomplishments, cultural traditions, and 
dynamic energy of the laborers and entrepreneurs residents who formed 
the state and shaped its varied landscape. 
 
The first part of this edit was also submitted by Jennifer Corn, Rob Darrow, 
Jamie Scot, and Carolyn Laub through the field survey. 

Discussion. 
“Laborers and 

entrepreneurs” is 
statutory 

language (EC 
sections 51210 

and 51220). 

1227 3 3 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 767 add the following new paragraph: 
Examining maps, students identify the region where they live and the local 
Indian tribes that live/lived in the area. Reading/listening to a description of 
the environmental characteristics of their region, students explore the 
natural habitats, and ecosystem goods and services available to California 
Indians in their region. Working with Tribal and Natural Regions maps, 

Discussion 
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students describe ways in which physical geography, including climate, 
affected the natural resources upon which California Indian nations 
depended. Investigating the plants and animals used by local Indians, 
students explain how they adapted to their natural environment so that they 
could harvest, transport, and consume resources. As they analyze and 
reflect on these ecosystem goods and services and how they were 
managed (California Environmental Principle I), students recognize that 
California Indian cultural practices emphasized sustainable production of 
resources, even though their practices modified the natural environment. 
(See Appendix D EEI Curriculum Unit California Indian People: Exploring 
Tribal Regions 3.2.2.) 

1228 3 4 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

In Line 992 add the following new paragraph: 
Add the phrase “in mountain ranges,” after the phrase, “the coast,” 

Already 
Addressed 

1229 3 4 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.88, line 996, insert: By exploring Native Californian cultures, students also 
learn about gender/sexual systems that differed significantly from those of 
European explorers and colonizers. Some Native California cultures 
accepted third gender roles for females who preferred to assume men’s 
social roles and males who assumed women’s social roles. Such gender 
diversity often did not fit well with the gender order of Spanish missionaries. 

Discussion 

1230 3 4 Survey Jennifer Corn, 
School 
Principal/ 
Administrator/ 
Vice Principal 

Ms. Corn included the Committee edit above, but expanded upon it as 
follows: 
 
On p. 88, line 996, add: “By exploring Native Californian cultures, students 
also learn that some Native California cultures accepted third gender roles 
for females who preferred to assume men’s social roles and males who 
assumed women’s social roles. Such gender diversity often did not fit well 
with the gender order of Spanish missionaries.” Teachers can discuss how 
tribes such as the Klamath, Tolowo, Yuki, Gabrielino, and Chumash 
recognized males who preferred to dress and live as women and, in some 
cases, women who preferred to dress and live as men. California tribes 
typically granted such two-spirit people important spiritual and social roles, 
sometimes including marriage. To exemplify how the Spanish did not 
accept such Native Californian traditions, teachers and students could 

Discussion 
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explore the well-documented 18th-century case of a Chumash male-to-
female person who, after Santa Clara Mission friars ordered the person to 
give up women's clothing and work, ran away from the Mission and 
resumed a two-spirit identity in the tribe." 
 
The same modified edit was submitted by Jamie Scot and Carolyn Laub. 

1231 3 4 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 1001 add the following new paragraph: 
Historical records illustrate California Indians’ understanding that healthy 
natural systems are essential to human life and to the functioning of 
economies and cultures (California Environmental Principle I). As students 
study California Indians they focus on the diversity of the natural regions 
where different California Tribal Nations lived, compare the different natural 
resources, and examine the land use patterns and economic activities in 
each region. They learn that effective resource management techniques 
sustained permanent settlements of several thousand people, and that 
trade facilitated distribution of many natural resources from California’s 
diverse environments. Students read legends from the early peoples of 
each region and identify the role of the natural world in California Indian 
mythology and belief systems. Considering controlled burning as example, 
students develop an understanding that quality, quantity, and reliability of 
the goods and ecosystem services provided by natural systems are directly 
affected by the management and health of natural systems. (See Appendix 
D EEI Curriculum Unit California Indian People and Management of Natural 
Resources 4.2.1.) 

Discussion 

1232 3 4 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 1034 add the following new paragraph: 
The arrival of the Spanish, especially the Franciscan missionaries in 
California in 1769, catalyzed a change in the region’s economy, initiating a 
transition from a “hunter-gatherer” economy to an “agricultural” economy. 
Investigating this period in history from the perspective of how people used 
the land and its resources offers opportunities for students to analyze how 
changes in a region’s economy and human societies influence the long-
term functioning and health of California’s natural systems (California 
Environmental Principle II). Students develop their own understanding of 
the transition from a hunter-gatherer to an agricultural economy by 
examining many of the changes implemented by the Franciscans including: 
formally structuring the lives and agricultural process at the mission; 
changing how people used the land; intensifying the use of natural 

Discussion 
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resources and then analyzing data about crop production and livestock. 
(See Appendix D EEI Curriculum Unit Cultivating California 4.2.6.) 

1233 3 4 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.90, line 1043, insert: Teachers may also explore the ways in which 
Spanish missionaries worked to fundamentally alter Native Californian 
cultures by trying to eliminate gender and sexuality identities and practices 
among the Indians that Spanish felt were unacceptable.  
 
This edit was also submitted by Jennifer Corn, Rob Darrow, Jamie Scot, 
and Carolyn Laub through the field survey. 

Discussion 

1234 3 4 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.92, line 1082, insert: Students can also explore how the gender 
imbalance between women and men in California during the gold rush era 
led a number of men to take on women’s roles and allowed some men to 
form intimate relationships with other men. Frontier conditions also allowed 
women who wished to participate in the gold rush to pass as men. 

Not 
recommended 

1235 3 4 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.92, line 1086, insert: They may also consider primary sources dealing 
with gender and relationship diversity by reading or listening to Bret Harte’s 
short story “The Poet of Sierra Flat” (1873) and newspaper articles about 
the life of the female-to-male Charley Parkhurst or viewing André 
Castaigne’s sketch “Miners’ Ball during the Gold Rush.” 
 
This edit was also submitted by Jennifer Corn, Rob Darrow, Jamie Scot, 
and Carolyn Laub through the field survey. 

Not 
recommended 

1236 3 4 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 1102 add the following new paragraph: 
Students use first-hand accounts, stories, illustrations, charts, and maps to 
learn about the early days of the Gold Rush and how individuals, 
government, business, and industry responded to increasing and often 
unanticipated effects of the Gold Rush. As students research this era they 
learn how the search for gold and the influx of settlers influenced the 
natural environment. Examining the development of new methods to 
extract, harvest, and transport gold allows students to see direct 
interactions between natural systems (e.g., consumption of natural 
resources, particularly large quantities of water and timber) and human 
social systems (California Environmental Principle II). The Gold Rush 
prompted California’s need for regional authority, as well as local decision 
making, to address these issues and formalize social, economic, political, 
and legal systems. Investigating the byproducts of the Gold Rush on local 
communities and the mining and extraction practices that influenced the 

Discussion 
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health of the natural systems in the surrounding areas (e.g., pollution of 
streams and rivers resulting from hydraulic mining and use of mercury in 
the refining) allows students to analyze how political and economic 
decisions were made during the Gold Rush and how they influenced natural 
and human social systems in local communities and throughout the region. 
(See Appendix D EEI Curriculum Unit Witnessing the Gold Rush 4.3.3.) 

1237 3 4 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.94, lines 1116-1117, change as follows: The years following 1850 brought 
a transportation revolution, increased gender, race, ethnic, and 
relationship diversity, and agricultural and industrial growth to California. 

Edit 

1238 3 4 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.94, line 1129, insert: The anti-Chinese movement framed Chinese 
workers as a threat to white men’s economic security, as well as to 
dominant sexual and gender norms. 

Not 
recommended 

1239 3 4 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.94, line 1131, insert: Students should also consider the large population 
of racially diverse transient male laborers who worked in logging, 
agriculture, and railroad construction and formed intimate relationships with 
each other. During the early gold rush years Californians had tolerated 
many forms of same-sex intimacy and cross-gender expression. As the 
state grew in economic and political power, successive governments 
cracked down on such practices through local and state indecency and 
anti-cross-dressing laws. 
 
This edit was also submitted by Jennifer Corn, Rob Darrow, Jamie Scot, 
and Carolyn Laub through the field survey. 

Not 
recommended 

1240 3 4 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.95, line 1146-1147, change as follows: Students are encouraged to 
incorporate literature that represents different cultures as well as people 
with gender and sexual identities that we might today recognize as 
lesbian, gay, bisexual and transgender. 

Discussion 

1241 3 4 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.96, lines 1164-1179, change as follows: Through their studies, students 
understand the importance of people in supporting and driving this 
extensive growth, and how the state became a magnet for migrants of 
all types. A flood of new residents seeking work arrived during the 
Great Depression and World War II, establishing an increasingly 
heterogeneous population and laying the groundwork for important 
civil rights activism in the state. For instance, in the arena of 
agricultural labor, students will learn how Cesar Chavez, Dolores Huerta, 
and the United Farm Workers, through nonviolent tactics, educated the 
general public about the working conditions in agriculture and led the 

Discussion 
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movement to improve the lives of farmworkers. In addition, students learn 
about the role of labor in industry through studying teamsters and other 
labor unions. To extend students’ learning and involve them in service 
connected to Chavez’s values, students might plan a celebration for or 
participate in a local Cesar Chavez Day (March 31) observance or 
activities. Students can also learn about other important events 
developments in the push-and-pull of California’s civil rights history, such 
as the forced repatriation of Mexicans and Mexican Americans to 
Mexico that took place during the Great Depression, and the court case 
Mendez v. Westminster, predecessor to Brown v. Board of Education, the 
forced repatriation of Mexicans and Mexican Americans to Mexico that took 
place during the Great Depression that banned the segregation of 
Mexican students; the forcible removal and internment of Japanese 
Americans during World War II; student activism at San Francisco State 
and Berkeley in the 1960s that forced the recognition of Asian 
American identity and history; and the emergence of the nation’s first 
gay rights organizations in the 1950s. In the 1970s, California gay 
rights groups fought for the right of gay men and women to teach, 
and, in the 2000s, for their right to get married, culminating in the 2013 
U.S. Supreme Court decision Hollingsworth v Perryand the work of 
California activists like Harvey Milk to promote civil rights. 
 
Parts of this edit were also submitted by Cindy Frank, Jennifer Corn, Rob 
Darrow, Jamie Scot, and Carolyn Laub through the field survey. 

1242 3 4 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

pp.96-97, lines 1183-1186: 
“They analyze how California’s leadership in computer technology, science, 
the aerospace industry, agricultural research, economic development, 
business, and industry depends on strong education for all. Students learn 
about the role of immigrants, including Indian Americans, in 
developing Silicon Valley's computer technology industry.” 
 
Comment: Students would benefit from learning about the contributions of 
immigrants, including Indian Americans, to the development of various 
industries in California. Indian Americans, for instance, have played an 
indispensable role in helping the Silicon Valley develop its computer 
technology industry. 

Discussion 

1243 3 4 E-mail Siamak Cyrus pp.96-97, lines 1183-1186: Discussion 
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Khojasteh and 
Zarrin 
Ferdowsi, 
History 
Advocates 
Group 

“They analyze how California’s leadership in computer technology, science, 
the aerospace industry, agricultural research, economic development, 
business, and industry depends on strong education for all. With 
contributions from many first or second generation Iranians in 
technology (Pierre Omidyar (eBay founder) and Farzad Nazem (Yahoo 
CTO)), Maryam Mirzakhani (the first ever woman honored with the 
Fields Medal (called "Nobel Prize of Mathematics")), and the 
aerospace industry (Firouz Naderi the director of NASA Mars 
mission).” 

1244 3 4 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.97, lines 1187-1197, change as follows: Students explore the relationship 
between California’s economic and population growth in the twentieth 
century and its geographic location and environmental factors. They 
determine the push and pull factors for California’s dramatic population 
increase in recent times such as the state’s location in the Pacific Basin, the 
1965 Immigration Act, the 1980 Refugee Act, the reputation of social and 
cultural freedom in the cities of San Francisco and Los Angeles, and 
the state’s historical ability to absorb new laborers in its diversified 
economy. They examine California’s growing trade with nations of the 
Pacific Basin and analyze how California’s port cities, economic 
development, and cultural life benefit from this trade. They learn about the 
contributions of migrants to California and United States history from 
across the country and the globe, such as Dalip Singh Saund, a Sikh 
immigrant who was in 1957 became the first Asian American to serve in 
the United States Congress, and Harvey Milk, a New Yorker who was 
elected to the San Francisco Board of Supervisors in 1977 as 
California’s first openly gay public official. 

Discussion 

1245 3 4 E-mail Onkar Bindra, 
Community 
Member 

p. 97, lines 1195-1197, change sentence to read, “They learn about the 
contributions of immigrants to California and United States history, such as 
Dalip Singh Saund, a Sikh immigrant who was became the first Asian 
American to serve in the United States Congress.” 

Discussion 

1246 3 4 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p. 97, lines 1195-1197: 
“They learn about the contributions of immigrants to California and United 
States history, such as Dalip Singh Saund, a Sikh an Indian immigrant who 
was the first Asian American to serve in the United States Congress.” 
 
Comment: In most historical accounts, Dalip Singh Saund is referred to and 
self-identifies as an immigrant of Indian origin. Many of his own writings 

Discussion 
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demonstrate this fact, including My Mother India, a book written by Saund 
in 1930. 

1247 3 4 E-mail Siamak Cyrus 
Khojasteh and 
Zarrin 
Ferdowsi, 
History 
Advocates 
Group 

p.97, lines 1195-1197: 
They learn about the contributions of immigrants to California and United 
States history, such as Dalip Singh Saund, a Sikh immigrant who was the 
first Asian American to serve in the United States Congress, and Adrin 
Nazarian the first Iranian-American assemblymember of California. 

Discussion 

1248 3 4 Survey Paula Toker, 
Parent 

Please include information in the 4th grade books to reference the 
Armenian Genocide of 1915 as the first Genocide of the 20th century and 
as a precursor to the holocaust of the Jews in WWII. 

Comment 

1249 3 4 Survey Meri Davtyan-
Beshlikyan, 
Parent 

With Armenian Genocide being the first genocide of the 20th century, it can 
be used as a good example to educate our kids about the reasons and 
create discussion among the youngsters about how genocides, racial and 
religion discrimination can be prevented in the future. Also, with growing 
number of Armenian kids attending public schools, I would like to see parts 
of the Armenia history covered in world history and social studies sections 
of appropriate grades, for example, 4th grade. 

Comment 

1250 3 4, 5 Survey Elaina Garza, 
Teacher, 
District 
Administrator, 
Curriculum 
Specialist, and 
other 
curriculum 
specialists and 
district 
administrators 
(see comment 
box) 

Grades 4 and 5 descriptions need detailed examples on how to approach 
the expansive content included in these grade levels. This level of content 
is inconsistent with the language included in Chapter 1 which encourages 
teachers to dive deeply into content.  It is the opinion of the instructional 
leadership in the Los Angeles Unified School District that the number of 
content standards should be reduced in accordance with the depth required 
by the Common Core State Standards.  All references to ELA should be 
revised to reference the ELA/ELD Framework. 
 
The same comment was submitted by: Kieley Jackson, Maria Shepherd, 
and Kevin Clanin 

Not 
recommended/ 

Already 
Addressed 

1251 3 5 Survey Julie Balcom, 
Teacher 

Most of this is very good.  My only concern is 5.8.  I don't think there is time 
in 5th grade to teach American History to the mid 1800's.  I work very hard 
covering history from pre-Columbus Indians through the Constitution, but I 
really can't bet beyond that.  In an effort to concentrate on depth, not 
breath, why don't we end with the Constitution.  Or we'll have teachers 

Comment 
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skimming over the major events in our early American History. 
1252 3 5 At IQC 

Meeting/By 
E-mail 

Committee on 
LGBT History 

p.106, line 1378, insert: Students also learn how many American Indian 
tribes included those referred to by modern scholars as two-spirits. These 
individuals were believed to manifest both masculine and feminine spirits 
and had distinct social roles that varied from tribe to tribe. These included 
healing, transmission of oral traditions and histories, fortune-telling, match-
making, and the conferring of names. Two-spirits were respected and 
feared because of the qualities and abilities that accompanied their 
combination of gender attributes. 
 
This edit was also submitted by Jennifer Corn, Rob Darrow, Jamie Scot, 
and Carolyn Laub through the field survey. 

Not 
recommended 

1253 3 4, 5 Survey Renata 
Moreira, 
Strong 
Families 
Partner, 
College/ 
University 
Faculty, 
Professional 
Organization 
Rep/ Staff, 
Community 
Member, 
Parent 

First and foremost, I want my kids to grow up seeing fair depictions of any 
and all types of families in their schools and lesson plans; which include 
families with LGBT people, and people with disabilities. They will be much 
better prepared to thrive as adults in a diverse world, if they are exposed to 
diverse communities in a positive light early on.   Some of my parent-friends 
are worried that their kids will learn about sexuality or sexual content before 
they are ready, but I've shared with them that these lessons will be taught in 
developmentally appropriate ways (e.g. In the context of family diversity, for 
example) and most seem comfortable after a few conversations.   Specific 
feedback & rationale: I do think that if they learn about central roles gender 
relations played in California's early history during Grade 4, for example, 
they will be able to better grasp transformations in gender relations when 
they get to 5th or 6th grade. Also, by teaching that gender expression can 
be fluid when they are actually moving through their own understanding of 
gender roles, they are better able to relate to the lessons. As an educator, I 
think that there are many opportunities to discuss gender expression when 
teaching our kids about Europeans and Native Americans in the missions. 
Or maybe by taking a look at the impact of "gender boxes" during the Gold 
Rush era. Here are a few additional examples:   On p. 106, line 1378, insert 
this sentence: “Students also learn how many American Indian tribes 
included those referred to by modern scholars as two-spirits. These 
individuals were believed to manifest both masculine and feminine spirits 
and had distinct social roles that varied from tribe to tribe. These included 
healing, transmission of oral traditions and histories, fortune-telling, match-
making, and the conferring of names. Two-spirits were respected and 

Not 
recommended 
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feared because of the qualities and abilities that accompanied their 
combination of gender attributes.”   

1254 3 5 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.108, line 1437, insert paragraph: English explorers and colonists were 
fascinated by American Indian culture, but condemned most of their 
traditions and practices as savage because different from their own way of 
life and as devilish because not Christian. Gender roles figured prominently 
in European responses to American Indian culture. For example, the 
English saw farming as a male responsibility and form of labor, whereas 
they saw hunting and fishing as leisure activities. When they observed 
American Indian men devoting much of their time to hunting and fishing 
(which the American Indians saw as highly skilled and essential activities) 
and observed that American Indian women often took responsibility for 
growing crops, they concluded that American Indian men were lazy and left 
their women-folk to do the hard work. The English also rarely tried to 
understand the presence of two-spirits from an American Indian 
perspective. 

Not 
recommended 

1255 3 5 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.108, lines 1437-1439, change as follows: Over time it became virtually 
impossible for Indian nations to practice neutrality when the presence of 
European colonists dismissed Indian cultural traditions and threatened 
the sustainability of traditional Indian life. 

Edit 

1256 3 5 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 1489 add the following new paragraph: 
Students apply what they learned about California Indians and the state’s 
natural regions, in third and fourth-grade, to a study of the eastern 
seaboard’s physical features. They learn about the locations of American 
Indian nations, original landing locations of the first colonists, and the 
geographic extent of the original 13 colonies. Using a variety of maps and 
historical information, they examine the role of natural systems, physical 
settings, and natural resources in the colonies. Investigating the natural 
resources (ecosystem goods and services) along the eastern seaboard, 
students identify the ways in which various resources made colonization 
and settlement possible, and begin to understand their role in the rise of 
resource-based economies in the 13 colonies. Focusing on ecosystem 
goods and ecosystem services, students learn how the natural resources in 
different areas influenced the types of economies and lifestyles that 
developed there. They reflect on the decisions that were made by American 
Indians and early colonists regarding the use and management of local 
natural systems (California Environmental Principle V). (See Appendix D 

Discussion 
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EEI Curriculum Unit Human Settlement and the Natural Regions of the 
Eastern Seaboard 5.4.1.) 
 

1257 3 5 E-mail Roman J. 
Zawadzki, 
Polish 
American 
Defense 
Committee 

4.  page 111, line 1495 before "Captain John Smith directed the digging . . 
." insert:  "The colony lacked skilled craftsmen, so Captain John Smith 
arranged to bring the first Poles to Jamestown in 1608; a timber man, a tar 
and pitch maker, a soap maker, and a glass blower.  Glass making, often 
considered America's first industry, was the exclusive province of the Poles.  
In 1619, the Poles held the first labor strike in the New World." 
http://en.wikipedia.org/wiki/Jamestown_Polish_craftsmen   
http://en.wikipedia.org/wiki/List_of_strikes#Chronological_list_of_strikes  
Grizzard, Frank E. and Smith, Boyd D., Jamestown Colony: A Political, 
Social, and Cultural History. ABC-CLIO, Inc., Santa Barbara, Calif., 2007, 
pp. 83 & 171. 
http://tinyurl.com/o2638rx  (p. 83) 
http://tinyurl.com/qb294x6   (p. 171) 

Discussion 

1258 3 5 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.111, line 1510, insert paragraph: Virginia was at first an all-male colony, 
and even after women began to arrive the gender ratio remained skewed 
throughout most of the seventeenth century. This posed significant 
challenges for a society that saw the family as a principal agent of order, 
economic production, and basic sustenance. A number of men formed 
households together in the early years of settlement, and some of them 
formed intimate partnerships. In an environment where a shortage of 
women gave women significant bargaining power when entering marriages, 
it is not surprising that southern male colonists tried to reinforce 
conventional boundaries between the sexes. 

Not 
recommended 

1259 3 5 Survey Frank Huyette, 
Teacher, 
Curriculum 
Specialist 

Line 1528 change to " all colonies" had some slves Discussion 

1260 3 5 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.114, lines 1576-1577, change as follows: They might will also analyze 
the work of men, women, and children to get a sense of every family 
member’s function in the colonial home. In a preindustrial environment, 
most married men worked on the family farm and spent much more 
time with children, especially sons, than in the nineteenth and 
twentieth centuries, when more men spent much time working away 
from home. Men’s lives were focused on the family and its work. 

Discussion 
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Women were actively involved in economic production: not only did 
they learn, practice, and pass on to the next generation skills relating 
to the production of food, clothing, and medicine, but they often did 
farm work and were expected to step into their husbands’ shoes if he 
was ill or away from home. Women were also active and influential in 
their communities and church congregations. 

1261 3 5 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.115, line 1586, insert: Puritans believed that God created women as 
subordinate companions to men: women who challenged male authority or 
because of their practical situation were free from male control (through 
widowhood, for example) could end up being identified with Satan’s 
rebellion against God’s authority: four-fifths of those accused of witchcraft in 
colonial New England were women. 
Puritans were eager to discipline those who did not conform to sexual 
codes. They believed that God created sex as a means to reproduction and 
also to express physically the love between husband and wife. They 
condemned all sex outside marriage as a sin against God’s will and created 
laws with harsh punishments for those who violated this expectation. Still, 
colonists were often reluctant to take action against neighbors attracted to 
other members of the same sex so long as they were in other ways 
respected members of the local community. 

Not 
recommended 

1262 3 5 Survey Jennifer Corn, 
School 
Principal/ 
Administrator/ 
Vice Principal, 
and others 
(see comment 
box) 

Ms. Corn submitted a similar edit to the Committee’s proposed addition 
above (duplicative text is in the original submissions): 
 
On p. 115, line 1586, insert these sentences: “Puritans believed that God 
created women as subordinate companions to men: women who 
challenged male authority or because of their practical situation were free 
from male control (through widowhood, for example) could end up being 
identified with Satan’s rebellion against God’s authority: four-fifths of those 
accused of witchcraft in colonial New England were women. Puritans were 
eager to discipline those who did not conform to gender roles. Puritans 
believed that God created women as subordinate companions to men: 
women who challenged male authority or because of their practical 
situation were free from male control (through widowhood, for example) 
could end up being identified with Satan’s rebellion against God’s authority: 
four-fifths of those accused of witchcraft in colonial New England were 
women. Puritans were eager to discipline those who did not conform to 
gender roles and rules about marriage. Teachers can draw upon the 

Not 
recommended 
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examples of Harvard Reverend Michael Wigglesworth and Massachusetts 
Bay Colony maid Elizabeth Johnson to compare their struggles with Puritan 
mandates regarding relationships between men or between women, 
expectations of marriage and subservience, and compliance with religious 
duties. 
 
The same comment was submitted by Renata Moreira, Jamie Scot, and 
Carolyn Laub. 

1263 3 5 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.115, line 1604, insert: Quakers believed that divine truth was revealed not 
only through the Bible but also through an “inner light” within each human 
being, regardless of social status, educational attainment, or gender. They 
did not believe in an institutional ministry, insisting that anyone at a religious 
meeting could speak when inspired by God. Quakers believed that women 
could take a leading role as preachers of religious truth, which many 
contemporaries saw as ridiculous and dangerous. 

Discussion 

1264 3 5 E-mail Roman J. 
Zawadzki, 
Polish 
American 
Defense 
Committee 

5.  page 119, line 1692  after, "interests that other nations and foreign 
individuals had in the outcome of the war" add: "such as Generals Tadeusz 
Kosciuszko (fortifier of West Point) and Casimir Pulaski ('father of the 
American cavalry')." 
http://en.wikipedia.org/wiki/Tadeusz_Ko%C5%9Bciuszko#American_Revol
utionary_War   
http://www.nps.gov/thko/index.htm  
http://www.usma.edu/wphistory/SitePages/Home.aspx  
http://en.wikipedia.org/wiki/Kosciuszko%27s_Monument_%28West_Point%
29  
http://en.wikipedia.org/wiki/Casimir_Pulaski  
http://www.nps.gov/fopu/historyculture/casimir-pulaski.htm  

Discussion 

1265 3 5 Survey Jennifer 
Horne, 
Teacher 

The standards for fifth grade (particularly on government and the 
revolutionary war), need to be repeated, or moved, to eighth grade 
curriculum. It is a common fact that many fifth grade teachers are not able 
to cover all the history standards due to the time crunch of teaching other 
subjects. 

Comment 

1266 3 5 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 

After Line 1840 add the following new paragraph: 
Reading primary sources and using maps to locate overland trails, 
mountains, and rivers, students gain insight into how natural systems 
(terrain, rivers, vegetation, and climate) affected the travelers’ experiences 
as they migrated across the country. Identifying the natural regions along 

Discussion 
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Roundtable the overland trails and analyzing the effects of weather, seasons, and 
climate, students understand the decisions settlers had to make when 
choosing which trail to follow and when to depart on their journey. They 
learn about how life at the end of the overland trails differed from the 
conditions in the eastern states. Students focus on the factors that led 
people to establish settlements in particular locations, primary among them 
the availability of natural resources. Students develop an understanding of 
the decisions the travelers made about every aspect of their future lives as 
they traveled West by analyzing every stage of their journeys, especially 
their ultimate decisions about where to build settlements. They learn that 
most of these decisions were based on the resources and natural systems 
encountered (California Environmental Principle V). (See Appendix D EEI 
Curriculum Unit Nature and Newcomers 5.8.4.) 

1267 3, 4 4, 7 E-mail Janice 
Lourenzo, 
Teacher 

I wonder how the new framework is different from the previous edition? 
Although there is mention of CCSS for historical thinking and integration of 
literacy standards, the overall structure seems very similar.  
 
With the framework, we are heading down the old road of dissemination of 
knowledge (great for textbook publishers, not so great for innovative 
classrooms). As I used Google to search standards that felt less like a 
prescriptive list of things/ideas my students must know, I found Colorado's 
standards that appear to be based in an inquiry model with less attention on 
the minutia and more on the thought process. Colorado focuses on the use 
of inquiry to look at the bigger historical picture and to build historical 
thinking.  
 
I wonder why California isn't heading down a more progressive road with 
the framework revision... 
 
CDE Note: Ms. Lourenzo submitted attachments from the Colorado history–
social science standards. Those attachments are included on the flash 
drive sent to Commissioners as Attachment 5. 

Comment 

1268 4  Survey Richard 
Vanden 
Bosch, 
Teacher 

Wow - 255 pages!  A good place to start cutting is the "Developmental 
Considerations."  These should not be included in standards.    The rest of 
the standards haven't really changed, except changing A.D to C.E.  I am 
not sure where you are going to go deeper, since this all seems essentially 
to be the same as before, minus the additional 220 pages or so added on. 

Not 
recommended 
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1269 4  Survey Jacqueline 
Keirns, 
Teacher 

First of all, I would like to say that these frameworks look like more of the 
same material that we've been covering.  Over 100 years of history in 9 
months for 8th grade? Over a THOUSAND years of history for 7th grade?  
Are you serious? And we're expected to go deep with all that we're 
expected to cover?  Chapter One states, "The courses in this framework 
identify specific eras and events that are to be studied in depth so that 
students will have time to use a variety of nontextbook materials, to think 
about what they are studying, and to see its rich detail and broad scope." 
Yet, how can we study these eras in depth?  It's impossible to really get rich 
detail, bringing in novels (as we are going to be expected to do) while 
having to cover such breadth of subject?  I understand you believe that we 
can cover that breadth because the students are old enough to handle the 
material, but there simply is not time to cover that amount of material in the 
9 months that we are given.  Please consider a smaller focus, so that we 
can achieve the depth that Common Core requires.  Or instead of a 
historical time period, allow us to focus on a historical theme (war, 
economy, government, etc) so that we can better tie our instruction to what 
our colleagues in other subject areas are teaching.  Right now, our district 
has adopted Engage NY's program for Language Arts in 8th grade.  My 
students are reading a novel taking place during the Vietnam War, how 
awesome would it be for me to cover something connected to their novel 
instead of just focusing on the American Revolution right now? 

Comment 

1270 4  Survey Joan Bain, 
Teacher 

I think it's good, for the most part. Comment 

1271 4  Survey Brian Foster, 
Teacher 

I was hoping that the State would re-think the material taught at each grade 
level, as well as the sequencing through the grades.  Students are most 
interested in recent history that clearly impacts their lives. Rather than 
teach Medieval World History, for example, I was hoping that we could 
teach regional history from now backwards in time. For example, this year, 
we could teach about ISIS/ISIL back through the Taliban back through Iraq, 
back through the Soviet invasion of Afghanistan, back all the way to 
Muhammad. Instead, we just teach the origins of Muhammad.  It would be 
great if we were able to make history come alive in students' minds. Now, 
all we get is "Why is that important? It happened hundreds or thousands of 
years ago!" 

Comment 

1272 4  Survey LeeAnn 
Constant, 

These are the units we are currently covering, with the exception of Rome 
for which we do not have time for. 

Comment 
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Teacher 
1273 4  Survey Veronica 

Gibson, 
Teacher 

Very unrealistic on how information/topics to be covered in 1 year. I liked 
the old California Standards. They were better written and realistic. 

Comment 

1274 4  Survey Jillian 
Sheehan, 
Teacher 

I think the reliance on primary and secondary source is great, but the depth 
and breadth is too much. As a teacher, it will be impossible to teach these 
skills and cover all the material as it is. 

Comment 

1275 4  Survey Stephanie 
Kugler, 
Teacher 

The descriptions do not appear to be different than the previous draft - are 
there any plans for big content changes?  Are there any plans to change 
what is taught at each grade level? 

Comment 

1276 4  Survey Jennifer 
Sutherland, 
Teacher 

I was so looking forward to the revision of the Framework and I am so 
disappointed!!!!  You have changed none of the course title and subtitles 
standards!  With Common Core I thought we were looking for depth not 
breadth!  I cannot get through the standards as they are now.  You need to 
think about requiring less topics!  So frustrated! 

Comment 

1277 4  Survey Clare 
Jackson, 
Teacher 

Given the depth we are supposed to go into with Common Core it is 
ridiculous that nothing has been subtracted from the standards.  The 
introduction claims that we are no longer supposed to skim through a broad 
chronology and many cultures as we were forced to do under the previous 
standards.  Yet no time periods, nor cultures have been subtracted.  How 
are we supposed to do close reading of primary and secondary sources, 
evidence based writing, in depth analysis, debates, teach goegraphy skills 
and current events while still covering the insane amount of curriculum 
mandated at each grade level.    This is a total failure to rework the 
standards.  You have failed to make any of the hard choices about what will 
not be taught if we are focusing on real skill development.  The depth you 
claim to want is impossible given the breadth of these standards.  If the 
standards remain this way you are forcing individual teachers to either 
chose to not go deep and avoid real Common Core teaching or just not 
cover all of the standards you claim are so important.  This will lead to huge 
inconsistencies statewide with different teachers and districts finding 
different ways to deal with an impossible situation.  This is the opposite of 
what standards are supposed to do.    The Eighth Grade standards, for 
example, should focus on four key periods of early American history: the 
Constitution, Manifest Destiny, the Civil War and Reconstruction.  The 
contest, events, documents, varying perspectives, geographical studies, 
etc. of these complex periods is more than enough to fill a whole school 

Comment 
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year.    Please, show some leadership, make the hard political decisions 
necessary in the Common Core era.  We cannot teach everything deeply, 
this is fantasy.  Instead we must teach and reteach important critical 
thinking, reading and writing skills through smaller number of topics. 

1278 4  Survey Jose Colon, 
Teacher 

I hope that teachers use these standards to encourage critical thinking 
skills. Use primary sources to help all students. 

Comment 

1279 4  Survey Kim Ferrante, 
Teacher 

The section is well organized and it is clearly outlined how the different 
grade levels build on one another.  The reading suggestions and links to 
different historical events is helpful 

Comment 

1280 4  Survey Carole Mortl, 
Teacher 

There are too many standards. There is not enough time in a 10 month 
period to adequately cover the amount of information required. 
Implementing Common Core skills takes time and that will further lessen 
the amount we can teach. 

Comment 

1281 4  Survey David Gutfeld, 
Teacher 

Really enjoyed the new standards and their updating to more current 
research. 

Comment 

1282 4  Survey Rachel 
Weber, 
Teacher 

Although I am in favor of emphasizing cultural exchanges and interactions, I 
worry that by retaining all of the content standards from the previous 
framework while adding additional requirements will place an undue burden 
on teachers and students. It was already almost impossible to teach all of 
the standards in a school year, and there is simply no way to do it while  
going into more depth, incorporating primary source analysis, and 
emphasizing evidence-based writing. I fear that if the state does not provide 
guidance on how to prioritize the standards, individual teachers will either 
cut important content or simply never reach the end of the standards for 
that year. 

Comment 

1283 4  Survey Josephine 
Schaller, 
Teacher, 
South Pointe 
Middle School 

It appears that the standards are all of the previous CCSS standards plus 
Common Core ELA/Literacy/Reading/Writing standards. I am unclear how I 
can slow down to go more in depth when I am asked to teach the same 
amount of standards but while integrating the cross curricular Common 
Core ELA standards.  I would like to see simplified or fewer content area 
standards in order to implement the shifts required by Common Core. 

Comment 

1284 4  Survey Pamela Wool, 
Parent/ 
Guardian of 
K–12 Student 

Please incorporate these suggestions:  
http://ourfamily.org/images/Making_the_Framework_FAIR-
GRADE5_Module.pdf  
http://ourfamily.org/images/Making_the_Framework_FAIR-
GRADE8_Module.pdf 

Comment 

1285 4  Survey Phyllis Kim, Introduction of WWII from the Asian perspective must be provided to the Comment 
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Community 
Member 

students in Junior High school years. 

1286 4  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

I would like to introduce some list of the Korean literature books and stories.  
National Korean Studies Seminar Recommended Reading List for 
Literature  And a Resource for Learning About Korean Art     A Yang for 
Every Yin: Dramatizations of Korean Classics    By: Holstein, John The 
collection includes five famous Korean plays: “Harelip,” “The Song Bag,” 
“The Gourds Reward,” “The Money Bug,” and Chunhyang. Musical scores 
for each play are also available. The book can be purchased from Seoul 
Selection Books (http://www.seoulselection.com) The plays are suitable for 
grades 4-12. Our Twisted Hero    By: Munyol, Yi Yi Munyol’s short novel 
(128 pages) is a relevant and powerful story with a powerful message. Set 
in Korea during the 1960s, the book specifically references the April 
19Student Revolution of 1960 when students were protesting the corrupt 
election of Syngman Rhee. The story itself has been compared to The Lord 
of the Flies with good reason, but is not as overtly violent. The story 
involves a 12 year old narrator, Han Pyongtae, who arrives at his new 
school in rural Korea. Fresh from big city schools in Seoul, he expects to 
earn the highest marks and the respect of his peers. Instead, he encounters 
a classroom bully in the form of Om Sokdae who extorts food, candy, and 
prized possessions from the other children and holds his classmates in 
terror. Worse, the teacher will not intervene. Our Twisted Hero is the story 
of how Han Pyongtae copes with this situation. American readers will be 
fascinated by this glimpse inside Korean society and the Korean school 
system. But this is not just a Korean story as Han Pyongtae's story seems 
universal. His struggle is not only with the bully, but with the perceptions of 
the other children, feelings of injustice, and the confidence of his parents. 
Highly recommended for middle and high school students. This edition is in 
both English and Korean and is available for approximately $12.00 in 
paperback through Seoul Selection Books. http://seoulselection.com. 

Discussion 

1287 4  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

Poems for Planting Love: A Collection of Poems and Artwork by Children 
with Disabilities.    Written by the students of the Sisters of Charity of Seton 
Hill and translated by Brother Anthony of Taize. The book includes 
memorable poetry and illustrations. Available through Seoul Selection. 
http://www.seoulselection.com  Project Mulberry    By: Park, Linda Sue 
Yearling Publishers This is a highly engaging and worthwhile book for 
young readers. It is a story of a Korean American fourth grader who 

Discussion 
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becomes involved in a challenging project to win a blue ribbon at the state 
fair. Grades 4-7.   The Year of Impossible Goodbyes    By: Choi, Sook Nyul 
Choi provides the reader with a very moving account of the experiences of 
individuals during Japanese occupation, their high hopes upon liberation in 
1945, their fears as Russian troops took control of North Korea and their 
dangerous escape to American-controlled South Korea. “Here is the 
incredible story of one family’s love for each other and their determination 
to risk everything to find freedom.” Suitable from grades 6-12.  Lost Names: 
Scenes from a Korean Childhood    By: Kim, Richard Accessible for junior 
high students, Lost Names, is an outstanding literary selection for high 
school students. Kim recounts his own childhood and the suffering and 
insults inflicted on his village during Japanese occupation of Korea. The 
writing is simple, but poetic. The story is very touching and one of the most 
well written and memorable books I have read in the past ten years. (High 
school and possibly middle school)  When My Name was Keoko    By: Park, 
Linda Sue 2002 Inspired by her own family’s stories of living in South Korea 
during the Japanese occupation, Newbery Medal-winning author Linda Sue 
Park chronicles the compelling story of two siblings, 10 year old Sunhee 
and 13 year old Taeyul and their battle to maintain their identity and dignity 
during one of Korea’s most difficult and turbulent times. Her account is 
carefully researched and will be captivating for children between 5th and 
9th grades. 

1288 4  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

The Year of Impossible Goodbyes    By: Choi, Sook Nyul Choi provides the 
reader with a very moving account of the experiences of individuals during 
Japanese occupation, their high hopes upon liberation in 1945, their fears 
as Russian troops took control of North Korea and their dangerous escape 
to American-controlled South Korea. “Here is the incredible story of one 
family’s love for each other and their determination to risk everything to find 
freedom.” Suitable from grades 6-12. Lost Names: Scenes from a Korean 
Childhood    By: Kim, Richard Accessible for junior high students, Lost 
Names, is an outstanding literary selection for high school students. Kim 
recounts his own childhood and the suffering and insults inflicted on his 
village during Japanese occupation of Korea. The writing is simple, but 
poetic. The story is very touching and one of the most well written and 
memorable books I have read in the past ten years. (High school and 
possibly middle school)  When My Name was Keoko    By: Park, Linda Sue 
2002 Inspired by her own family’s stories of living in South Korea during the 

Discussion 
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Japanese occupation, Newbery Medal-winning author Linda Sue Park 
chronicles the compelling story of two siblings, 10 year old Sunhee and 13 
year old Taeyul and their battle to maintain their identity and dignity during 
one of Korea’s most difficult and turbulent times. Her account is carefully 
researched and will be captivating for children between 5th and 9th grades.  
Seesaw Girl    By: Park, Linda Sue Impatient with the constraints on her as 
an aristocratic girl living in the 17th century (Choson Dynasty), 12-year old 
Jade Blossom determines to see beyond her small world. “Jade Blossom 
can never go beyond her family’s inner court. All girls from good Korean 
families must learn to sew, do laundry, and work in the kitchen. This 
prepares them for their future lives in their husbands’ inner court. Jade has 
other interests. She longs to take trips to the mountains and the 
marketplace. If only she could read and paint, but these are things only 
boys can do. Jade won’t stop thinking about the world beyond the high 
walls of her home. Then one day she secretly sets off to do what no other 
girl her age has ever done before. The story is a charming story that is full 
of lively action and vivid descriptions, enhanced by appealing black-and-
white paintings to give a clear sense of the period.”            

1289 4  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

Chung Hyo Ye: Tales of filial devotion, loyalty, respect and benevolence 
from the history and folklore of Korea  By: Korean Spirit and Culture 
Promotion Project. n.d. Seoul: Diamond Sutra Recitation Group The booklet 
contains some of Korea’s most famous folk tales and conveys many of the 
important values in the process. The entire booklet is available by 
accessing the following website: www.kscpp.net  A Single Square Picture: 
A Korean Adoptee’s Search for Her Roots     By: Robinson, Katy This book 
“is a personal odyssey that ascends to the universal, a story that will 
resonate with anyone who has ever questioned their place in the world – 
and had the courage to find the answers.”    A Yang for Every Yin: 
Dramatizations of Korean Classics    By: Holstein, John The collection 
includes five famous Korean plays: “Harelip,” “The Song Bag,” “The Gourds 
Reward,” “The Money Bug,” and Chunhyang. Musical scores for each play 
are also available. The book can be purchased from Seoul Selection Books 
(http://www.seoulselection.com) The plays are suitable for grades 4-12.  
Our Twisted Hero    By: Munyol, Yi Yi Munyol’s short novel (128 pages) is a 
relevant and powerful story with a powerful message. Set in Korea during 
the 1960s, the book specifically references the April 19Student Revolution 
of 1960 when students were protesting the corrupt election of Syngman 

Discussion 
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Rhee. The story itself has been compared to The Lord of the Flies with 
good reason, but is not as overtly violent. The story involves a 12 year old 
narrator, Han Pyongtae, who arrives at his new school in rural Korea. Fresh 
from big city schools in Seoul, he expects to earn the highest marks and the 
respect of his peers. Instead, he encounters a classroom bully in the form 
of Om Sokdae who extorts food, candy, and prized possessions from the 
other children and holds his classmates in terror. Worse, the teacher will 
not intervene. 

1290 4  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

Our Twisted Hero is the story of how Han Pyongtae copes with this 
situation. American readers will be fascinated by this glimpse inside Korean 
society and the Korean school system. But this is not just a Korean story as 
Han Pyongtae's story seems universal. His struggle is not only with the 
bully, but with the perceptions of the other children, feelings of injustice, and 
the confidence of his parents. Highly recommended for middle and high 
school students. This edition is in both English and Korean and is available 
for approximately $12.00 in paperback through Seoul Selection Books. 
http://seoulselection.com.  Poems for Planting Love: A Collection of Poems 
and Artwork by Children with Disabilities.    Written by the students of the 
Sisters of Charity of Seton Hill and translated by Brother Anthony of Taize. 
The book includes memorable poetry and illustrations. Available through 
Seoul Selection. http://www.seoulselection.com Project Mulberry    By: 
Park, Linda Sue Yearling Publishers This is a highly engaging and 
worthwhile book for young readers. It is a story of a Korean American fourth 
grader who becomes involved in a challenging project to win a blue ribbon 
at the state fair. Grades 4-7.  A Step from Heaven    By: Na, An Penguin 
Group This book is described in a New York Times review as a book 
“endowed with a haunting grace, by the exquisite voice of a new young 
writer. An Na chronicles the challenges faced by a Korean immigrant family. 
The journey An Na chro 

Discussion 

1291 4  Survey Geri Rather, 
Teacher 

These are the exact same standards as those created for NCLB.  It was 
impossible to cover this material at a cursory level, how can teachers go in 
depth for true learning when students are "stuffed" with too many 
standards?  Higher level thinking takes analysis. Analysis takes time. Too 
many concepts means no time for depth.   I was so hopeful our new 
standards would allow for meaningful learning. This is quite a 
disappointment. 

Comment 

1292 4  Survey Anne Anthony, On line 173 (p. 143) add a space in front of "from"  ...of a much broader Fix typographical 
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Teacher concern, why are we still discussing history in terms of "areas" of the world?  
As social science teachers we know that history is moving away from this 
"old" style of teaching.  By re-working the framework, this is our opportunity 
to embrace a more holistic manner of teaching.  Our high school colleagues 
often complain that middle school history students come to them with naive 
understandings of the world in which everything fits in little geographic 
boxes.  Unfortunately, middle school students come to that understanding 
because that is how the standards in middle school are arranged, which 
then leads to the publication of textbooks arranged in that way.  It all 
reinforces an antiquated method of teaching history.    Let's have the middle 
school standards reflect broader topics like the 'revolution', 'imperialism', 
'colonization', 'industrialization' topics in the grades 9-12 standards. (This 
doesn't mean that we need to treat our middle schoolers like high school 
students, but allowing all students to address history through the big ideas 
of 'exchanges' or 'interconnections' allow our students success in high 
school and beyond, and pushes everyone, students and teachers alike, to 
move away from 'canned' lessons and worksheets, and get down to the 
business of being historians.) 

error. 

1293 4  Survey Patricia 
Abney, 
Teacher 

Once again, the standards cover such a breadth of topics it will be difficult 
for students to attain mastery of each subject. 

Comment 

1294 4  Survey Rosa Kim, 
School 
Principal/ 
Administrator/ 
Vice Principal 

1) Grade Six – World History and Geography: Ancient Civilizations (to 500 
A.D.): Korea is not mentioned in the sixth grade, however, students could 
learn about Confucianism and the fact that ultimately Korea became the 
most Confucian of all nations in East Asia. Students could learn that 
Confucianism continues to have influence in Korea and the United States 
today. For the resources, I'd like to recommend Ebook, Chung Hyo Ye from 
'www.kscpp.net'.  2)Grade Seven – World History and Geography: Medieval 
and Early Modern Times (500 – 1789): A Single Shard, a Newberry Award 
winning novel, by Linda Sue Park is set in 12th century Korea and tells an 
inspiring story about the triumph of an orphan boy who overcomes great 
odds. Korea is not specifically mentioned, but the Standards provide an 
opportunity to include the Japanese occupation of Korea (1910-1945) and 
the possible adoption of either Linda Sue Park’s When My Name was 
Keoko.  3) Grade Eight – United States History and Geography: Growth 
and Conflict: This entry provides opportunities for teaching Korean 
American history and the roles of Koreans in California in the late 19th and 

Discussion 
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early 20th centuries. An opportunity exists to introduce the first Korean 
immigrants and their settlement in Hawaii and the mainland by means of 
accessing http://arirangeducation.com/main. This site will provide an 
interactive classroom activity with lessons about Korean American history. 
The DVD of the Arirang’s classroom activity can also be purchased. 

1295 4  Survey Sandra 
Turner, 
Teacher 

Need to include specific standards in Geography for grades six through 
eight. 

Comment 

1296 4  Survey Jorge 
Sanchez, 
Teacher 

Please give a sample test for all to know what you expect from us. Please 
do NOT bunch 6th, 7th, and 8th grade test all together like the CST did 
before - it is ridiculous! 

Comment 

1297 4  Survey Michal Lim, 
Teacher 

Still an impossible breadth of topics.  It needs to be divided between two 
years. 

Comment 

1298 4  Survey Mooney 
Senja, 
Teacher 

I believe that the course descriptions for grades six to eight are complete 
and accurate. 

Comment 

1299 4  Survey Sandra Flinn, 
Teacher, 
Curriculum 
Specialist 

There is too much content. Half should be cut out in order to make space 
and time for depth and inquiry. This draft leaves no time to implement 
common core standards and strategies. It is way too dense, containing far 
too much minutia for middle school students. I have taught middle school 
social science for 22 years and can say with confidence that these 
standards cannot be taught completely with any depth given our time 
constraints. 

Comment 

1300 4  Survey Jasmin Brown, 
Teacher 

Can the Historical Analysis skills and Common Core Literacy Standards be 
aligned or blended together? Or should the Common Core Literacy and 
Writing standards replace the historical analysis skills? 

Comment 

1301 4  Survey Lynn Walton, 
Teacher, 
Community 
Member 

Based on what I have seen, rather than going line by line, I would urge the 
writers to go back through and include LGBT contributions and history in all 
of the places similar to what I mentioned above. 

Comment 

1302 4  Survey Bryan Ehlers, 
Director, 
Office of 
Education and 
the 
Environment, 
CalRecycle 

As currently drafted, Chapter 4 draws no explicit attention to the many ways 
California’s EP&Cs can be highlighted in grade 6-8 history-social science 
instruction (nor does the chapter reference Appendix D).  While Chapter 4 
currently contains a couple of passing references to the relationship 
between humans and changing environments, we respectfully submit that 
there are many instances where the chapter could, and should, illustrate 
the opportunities to cultivate environmental literacy among students via the 

Discussion 
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integration of the EP&Cs into history-social science instruction. We believe 
explicit examples of EP&C integration are necessary in order to affect the 
instructional shift envisioned in Public Resources Code Section (71300, et 
seq.).  Therefore, we request the IQC to revise the course descriptions in 
order to incorporate several examples per grade level.  Consistent with the 
foregoing, CalRecycle supports the specific revisions to Chapter 4 
submitted by Dr. Gerald Lieberman. 

1303 4 General, 
8 

Survey Wendy 
Eccles, 
Teacher 

Middle school requires a tremendous amount of reteaching due to the lack 
of true H/SS instruction at the elementary level (even with strong 
standards). There needs to be a larger emphasis on Colonial America in 
8th grade so that students can truly understand the reasons for many of our 
founding principals. 

Comment 

1304 4  Survey Lisa 
McCarrell, 
Teacher 

In general having 6th grade history focus Ancient civilizations, 7th grade 
World History, with 8th grade early U.S. History should remain as it builds a 
proper foundation. This is necessary for higher level thinking and the 
understanding of cause and effect. I have have been teaching 8th grade 
history for ten years and am NBCT. The only thing that needs to be 
adjusted is the amount to be covered. For example, 8th grade standards 
should span early colonial to reconstruction after the Civil War. To go in 
depth it is impossible to reach WWI. With providing text and analysis, 
writing a claim and supporting it with evidence - bringing in the 
supplemental material to really understand a time or event the standards 
should end at reconstruction. This allows for a foundation to continue in 
high school with WWI & WWII , and civics. 

Comment 

1305 4  Survey Elaina Garza, 
Teacher, 
District 
Administrator, 
Curriculum 
Specialist, and 
other 
curriculum 
specialists and 
district 
administrators 
(see comment 
box) 

The level of content is inconsistent with the language included in Chapter 1 
which encourages teachers to dive deeply into content.  It is the opinion of 
the instructional leadership in the Los Angeles Unified School District that 
the number of content standards should be reduced in accordance with the 
depth required by the Common Core State Standards.  All references to 
ELA should be revised to reference the ELA/ELD Framework. Language 
should be included to specifically address the integration of ELD. 
 
The same comment was submitted by: Kieley Jackson, Maria Shepherd, 
and Kevin Clanin 

Not 
recommended/ 

Already 
Addressed 
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1306 4  Survey Elizabeth 
Meyer, 
College 
University 
Faculty 

Should include: Fundamental transformations in gender and sexuality in 
conjunction with nineteenth-century urbanization and industrialization  -- 
Same-sex romantic friendship as an accepted cultural practice resulting 
from the separate spheres ideology and shifting gender expectations for 
women and men -- Roles of gender and sexuality in the practice and 
struggles over slavery and emancipation -- Interlocking ways that gender, 
sexuality, and race shaped Western expansionism and the diverse 
possibilities it presented -- Evolving social and cultural expressions of 
intimacy between men and women (including same-sex relations) through 
urbanization and immigration 

Comment 

1307 4  Survey James Realini, 
Teacher 

This curriculum is too, complex and does not provide for critical thinking 
because their is too much context to be absorb.  This curriculum makes 
sense at the 9-12 Level. 6th-Geography (Terms and features) US, 
California, Local Geography 7th-Survey continents and current countries 
focusing on culture, government, society, beliefs. 8th-Federal Government-
US Constitution, State Government, Local Government 

Comment 

1308 4  Survey Ali del Castillo, 
Curriculum 
Specialist 

Can we connect the goals from the C3 framework to the course 
descriptions and the standards?  Is it possible to present an explicit way to 
teach the standards with various approaches: social, political, economical, 
geographical. The standards are so vague and broad in some cases, but so 
limiting in others.  Is it possible to provide possible topics for each of the 
standards/strands of standards  Can the Literacy standards be explicitly 
connected to content standards?  How is California State History going to 
be infused and assessed? 

Comment 

1309 4  Survey Danni Tsai, 
County Office 
of Education 
Administrator 

Descriptions were aligned to topics of instruction that are grade level 
appropriate and provide continuity to the previous standards. 

Comment 

1310 4  Survey Meri Davtyan-
Beshlikyan, 
Parent 

With Armenian Genocide being the first genocide of the 20th century, it can 
be used as a good example to educate our kids about the reasons and 
create discussion among the youngsters about how genocides, racial and 
religion discrimination can be prevented in the future. Also, with growing 
number of Armenian kids attending public schools, I would like to see parts 
of the Armenia history covered in world history and social studies sections 
of appropriate grades. 

Comment 

1311 4 6, 7 By E-mail Paul DiMatteo After teaching 6th, 7th and 8th grade Social Studies for the past ten years, 
my suggestions are to decrease the content requirements in 6th grade 

Comment 
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Ancient World History and increase a curriculum which includes a greater 
focus on learning geography. In addition, I would eliminate the 
requirements to learn about Africa and change standards regarding Japan 
and China to relate to role they had in developing western culture. I say all 
of this to allow more time to teach, Renaissance, Scientific Revolution, Age 
of Exploration, Enlightenment and Revolution and the Protestant 
Reformation, events that all have a role in how we live in the United States 
today. That may sound ethnocentric and I agree understanding other 
cultures is good in the sense of a liberal education. But students want to be 
engaged and be shown how history is relevant to their lives in a world in 
which we as teachers are in a constant fight with various forms of 
technology.  

1312 4 6 E-mail Arvind Kumar, 
CAPEEM 

I request you to read the following points and pass it on to the State Board 
of Education as well. 
 
I have gone through the draft documents and they still contain racist 
language and discriminate against Hinduism. 
 
This is not acceptable even for the purpose of soliciting comments because 
members of the Abrahamic Religions are given preferential treatment and 
treated with respect at this stage. 
 
For example, one of the documents says, "In this period, a group known 
historically as Indo-Aryans (also Aryans) came to control much of India. 
Most scholars argue on the basis of linguistic and archaeological evidence 
that people speaking languages in the large Indo-European family entered 
India from Central Eurasia in the second millennium BCE; others have 
argued against this view." 
 
First, this claim about an Aryan race is NOT part of Hindu religious belief 
system and thus cannot be part of this section. Secondly, Christianity and 
Islam are not covered in a manner that includes controversies. How come 
you exclude "both sides of the debate" for Christians and Muslims but use it 
for Hindus? 
 
Please delete this section completely. 

Not 
recommended 

1313 4 6 E-mail Arvind Kumar, p.147, lines 248-251, “• The birth and spread of religious and philosophical Not 
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CAPEEM systems (Judaism, Greek thought, Hinduism, Buddhism, Confucianism, 
Christianity), and changes in societies (social class divisions, slavery, 
divisions of labor between men and women).” 
ANALYSIS 
Based on the erroneous nature of existing textbooks, it is important to note 
that caste system was not a construct of ancient era but the medieval era 
and continued to evolve through the modern period. It must therefore not 
appear in the books that cover the ancient period but can appear in the 
sections that cover the medieval and modern periods. Sikhism should be 
dealt with in the medieval period. 
RECOMMENDATION 
Add the word ‘tradition’ and the following line: Note that caste system does 
not belong here as this section deals with ancient period and the system 
evolved only in the medieval and modern periods. 
Replacement text 
 The birth and spread of religious systems, traditions and philosophical 

systems (Hinduism, Buddhism, Jainism, Judaism, Christianity, Greek 
thought and Confucianism) and changes in societies (social class 
divisions, slavery, divisions of labor between men and women). 

Publishers must note that caste system does not belong here as this 
section deals with ancient period and the caste system evolved only in the 
medieval and modern periods. 

recommended 

1314 4 6 E-mail Kaveh Niazi The curriculum standard for the period 1000 BCE to 300 CE relegates the 
Persian empire – a geographically vast, strategically located, and culturally 
long-lived and coherent entity – to an historical footnote.  In providing the 
suggested framework revisions an effort has been made to furnish relevant 
historical information while minimizing the disruption to the framework text 
as it currently stands.  However, it should be noted that the decision to 
leave a substantive discussion of the Persian empire (under the 
Achaemenids, Parthians and Sasanians) out of the curriculum creates an 
obstacle for the meaningful discussion of ancient history, as it leaves out 
the primary political and cultural presence in western Asia from c. 550 BCE 
to c. 630 CE.  This omission can at best be partially offset by the suggested 
revisions.  The piecemeal insertion of the suggested text should at least 
provide a basis for a more substantive discussion of the history of Persia 
and perhaps also of the nature of historical accounts (with regard to their 
authorship and their intended audience) and the pitfalls of biased and/or 

Comment 
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hostile historical accounts (as can be witnessed in Greco-Roman 
historiography regarding Persia).   

1315 4 6 E-mail Kaveh Niazi pp.149-150, lines 311-319: 
1000 BCE-300 CE: An Age of Empires and Interchange 
During these 1,300 years, many patterns of change established in the 
previous era continued, but at a faster pace. The number of cities 
multiplied, and states appeared in new forms that were bigger, more 
complex, and more efficient at coercing people and extracting taxes from 
them. Among the largest states of that era were the Assyrian and 
Babylonian empires centered in Mesopotamia, the Achaemenid, and 
Parthian, and Sassanian empires in Persia, the Kushan empire in Central 
Asia, the Maurya empire in India, and the kingdom of Kush in the upper Nile 
River valley 

Discussion 

1316 4 6 Survey Judith Perkins, 
Teacher 

Line 338+  Early Humankind Evolution is taught as fact, not the theory that 
it is; and intelligent design does not appear to be mentioned.  Students 
need to examine both and critically discuss the evidence.  Line 526, 
regarding Jewish beliefs, include that there are commandments against 
adultery, murder, lying.  Will the contributions of Christianity to the world--
respect for women, and caring for orphans and widows--as well as its basis 
for the formation of the U.S. government/constitution/judicial system be 
taught? 

Not 
recommended 

1317 4 6 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

Issues of Concern: the course description in Chapter 4 has very limited 
information about how teachers would integrate the Environmental 
Principles and Concepts with standard-specific content. 
 
Proposed Resolutions: 
The items below are the proposed additions associated to the 
Environmental Principles and Concepts and the EEI curriculum.  
 
6th-Grade Course Descriptions 
 
After Line 350 add the following new paragraph: 
Reviewing a timeline of the Paleolithic period and reading about the distinct 
lifestyles of Early and Late Paleolithic peoples students learn that hunter-
gatherer societies used tools and depended upon the goods and services 
obtained from ecosystem to meet their survival needs. Students analyze 
the development of early tools and the use of fire and discuss how 

Discussion 
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Paleolithic people use them to harvest and consume resources and to take 
advantage of ecosystem services in the places they lived. Focusing on the 
relationship of using of tools and fire to the expansion and operation of 
hunter-gatherer societies students recognize the effects on the geographic 
extent, composition, biological diversity, and viability of natural systems 
(California Principle II). Where (See Appendix D EEI Curriculum Unit 
Paleolithic People: Tools, Tasks, and Fire 6.1.1.) 

1318 4 6 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 380 add the following new paragraph: 
Students use maps to identify the locations of early human communities 
and the factors that influenced the migration and settlement that populated 
the major regions of the world. As they examine climate zone maps and 
learn about climate change during the Pleistocene (glacial and interglacial 
periods), students develop an understanding of the effects of climate on the 
Earth and on the expansion of human settlements. Based on their 
knowledge of physical geography and human needs, they analyze why 
humans migrated to and settled in particular locations as well as their 
migration routes. Comparing and contrasting the lifestyles, cultures, and the 
methods used to extract, harvest, and consume natural resources; students 
learn how early humans adapted to the natural systems and environmental 
cycles in different regions, and how these factors influence the settlement 
of human communities (California Environmental Principle III). (See 
Appendix D EEI Curriculum Unit Paleolithic People: Adapting to Change 
6.1.2.) 

Discussion 

1319 4 6 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 415 add the following new paragraph: 
By studying the physical and natural environment, students begin to 
understand how physical settings and related ecosystem goods and 
ecosystem services supported permanent settlement and early civilizations. 
Examining maps of ancient river valleys, students locate and describe the 
major river systems—the Nile and Tigris-Euphrates—and learn how the 
early civilizations of Mesopotamia, Egypt, and Kush took advantage of the 
resources available in and around these rivers of the Fertile Crescent. 
Focusing on the rivers’ flood cycles and how the seasonal cycles of plants 
and animals depended on the river systems students develop an 
understanding that the rivers benefited humans and led to permanent 
settlements (California Environmental Principle III). Exploring the effects 
river systems had on early social, cultural, political, and economic patterns 
in Mesopotamia and Ancient Egypt students learn about the importance of 

Discussion 
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the river systems to the development of early human civilizations. (See 
Appendix D EEI Curriculum Unit River Systems and Ancient Peoples 6.2.1.) 

1320 4 6 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 425 add the following new paragraph: 
Using maps to study the beginnings of agricultural societies in Ancient 
Egypt and Mesopotamia, students learn about the development of early 
agricultural tools and their role in increasing food production. As they 
investigate the development of agricultural techniques students identify 
connections between natural systems and increased agricultural 
production. They learn that early farmers increased the size of their farms 
and used more resources in order to increase their yield. Focusing on the 
relationships between resource requirements, agricultural production, and 
population growth, students learn that the population growth near 
agricultural areas was a first step in the development of larger settlements 
and cities. As they reflect on agricultural techniques that permitted the 
production of economic surplus and the emergence of cities as centers of 
culture and power, students develop an understanding of the influence of 
natural processes on these advances and the influences of these advances 
on natural systems (California Environmental Principle III). (See Appendix 
D EEI Curriculum Unit Agricultural Advances in Ancient Civilizations 6.2.2.) 

Discussion 

1321 4 6 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 443 add the following new paragraph: 
Locating the kingdom of Kush on a map, students describe the Nile River 
system as a resource shared by the ancient Kush and Egyptians. Students 
learn how the unique natural resources in each kingdom supported or 
hindered the growth of their agricultural economies. Analyzing the 
economic, political, and religious systems students compare the similarities 
and differences in both kingdoms. Focusing on the interactions between 
Egypt and Kush over a period of 3,500 years, students identify the control 
of ecosystem goods and services and trade as the key to survival and 
success in this region. Tracing popular goods traded in the Egyptian world 
students describe their relationship to the natural resources available in 
Egypt and Kush. They learn about the influence of Egyptian trade on the 
development of laws, policies, and incentives on the use and management 
of ecosystem goods and services in the eastern Mediterranean and Nile 
Valley and how the long-term functioning and health of those ecosystems 
were influenced by their relationships with human societies (California 
Environmental Principle II). (See Appendix D EEI Curriculum Unit Egypt 
and Kush: A Tale of Two Kingdoms 6.2.6.-6.2.8.) 

Discussion 
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1322 4 6 E-mail Arvind Kumar, 
CAPEEM 

p.163, lines 620-622. Current text reads, “After subduing the peninsula, 
Alexander led a campaign of unprecedented scope, conquering the Persian 
Empire, Egypt, and even northwestern India.” 
ANALYSIS 
Alexander reached the border of India and fought one battle and it is 
inaccurate to say he conquered northwestern India which covers a vast 
expanse. 
RECOMMENDATION 
Use replacement text. 
Replacement Text 
After subduing the peninsula, Alexander led a campaign of unprecedented 
scope, conquering the Persian Empire and Egypt, and even reaching the 
edge of northwestern India. 

Discussion 

1323 4 6 E-mail Kaveh Niazi p.163, lines 633-635: 
Eventually, the Hellenistic kingdoms west of Persia succumbed to the 
greater military power of Rome, which in turn absorbed many aspects of 
Greek culture.  Persia itself was conquered by the Parthians, an Iranian 
people, who served as the principal political power in western Asia for 
a little under five hundred years.  Serving as the principal rivals for 
Roman hegemony in the eastern Mediterranean, the Parthians 
nonetheless maintained some of the Hellenism of their Seleucid 
predecessors.  (Parthian rulers often designate themselves as 
philhellenes, e.g. on their coinage.)  The situation with respect to 
Rome and its eastern neighbor changed drastically in 224 CE with the 
accession of the Sassanians, who actively promoted Persian 
nationalism and Zoroastrianism as a state religion. 

Discussion 

1324 4 6 E-mail Arvind Kumar, 
CAPEEM 

pp.163-167, lines 637-722. Section “The Early Civilizations of India” 
Mr. Kumar suggests wholesale replacement of this section. See attachment 
for his arguments and the proposed text. 

Not 
recommended 

1325 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.164, lines 638-641: 
“The earliest urban civilization, known as Harappan civilization after one of 
its cities, was centered in the Indus River valley and what was known as 
the Saraswati River, though its cultural style spread widely from present-
day Afghanistan to west central India.” 
 
Comment: Many historians now acknowledge the Saraswati River (dried up 
around 2000 BCE) as another river that was part of the Harappan 

Discussion 
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civilization. 
1326 4 6 E-mail Acharya 

Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.164, lines 638-641: 
1. REPLACE: The earliest urban civilization, known as Harappan 
civilization after one of its cities, was centered in the Indus River valley, 
though its cultural style spread widely from present-day Afghanistan to west 
central India.  
 
WITH: The earliest urban civilization is known as Harappan, after the first 
city excavated at the site. The Harappan civilization was present in the 
Indus and Sarasvati River valleys. Its cultural style spread from the 
Himalayas in the north to the Indus and Saraswati deltas in the south, to 
southern Afghanistan in the northwest and the upper Ganga plain in the 
east.  
 
Reasons and justification: 
a. It is not called Harappan civilization just “after one of its cities,” but 
because Harappan was the first city excavated and it is an archeological 
convention to name a previously unknown civilization by its first excavated 
site.  
b. The “center” of the civilization is a subject of on-going research and 
debate.  
c. “Present-day Afghanistan to west central India” is not accurate. 
d. “Sarasvati” is the correct Sanskrit spelling; “Saraswati” is Hindi. 

Discussion 

1327 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.164, lines 642-645: 
2. REPLACE: The Indus River and its tributaries originate in the Himalaya 
mountains. It then travels southward across the plain called the Punjab and 
finally fans out to form the alluvial delta of Sind before emptying into the 
Arabian Sea. 
 
WITH: Both the Indus River and the Sarasvati originate in the Himalaya 
mountains and flow across the plains of modern Punjab into the Arabian 
Sea.  
 
a. Punjab did not exist in ancient times, so it needs to be qualified as 
“modern Punjab.” 
b. Sind is the British spelling, the modern spelling is Sindh 
c. The equally important Sarasvati River needs to be mentioned to gain a 

Discussion 
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complete picture of the geography and culture. 
1328 4 6 E-mail Acharya 

Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.164, lines 645-648: 
3. DELETE: The spring flow of the Indus was fairly predictable, but 
excessive summer floods could still drown whole cities. On the other hand 
 
a. This is important information, but will naturally be covered in texts, and 
the transition is no longer needed. 
 
4. CHANGE: the valley soil was not only rich but extended over about 
250,000 square miles, twice the arable land area of Mesopotamia or the 
Nile Valley. 
 
TO: The Indus-Sarasvati valley soil was not only rich but extended over 
about 285,000 square miles, more than twice the arable land area of 
Mesopotamia or the Nile Valley. 
 
a. The original is not historically accurate. 250,000 square miles is below 
the lowest published estimate. These run from 262,000 sq. miles to 
308,000. We recommend the mean of these two numbers, 285,000, be 
used ideally. Reference: Upinder Singh, A History of Ancient and Early 
Medieval India, Pearson Education, 2009, Delhi, p. 137. 
b. We’ve changed just “valley” to Indus-Sarasvati valley” to make clear this 
estimate of square miles applies to both river systems. The original wording 
made it seem this applied only to the Indus. 

Discussion 

1329 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.164, lines 649-650: 
5. REPLACE: In the Indus River region, dense farming populations and 
urban centers developed a few centuries later than in Mesopotamia and 
Egypt. 
 
WITH: In the Indus and Sarasvati River region, agricultural settlements 
such as Mehrgarh and Bhirrana, existed from at least 6500 BCE. From 
these evolved the advanced Harappan civilization ca. 3300 BCE, at the 
same time as did the Mesopotamian and Egyptian civilizations. 
 
a. The Sarasvati River was equally important as the Indus. 
b. There is new historical knowledge which has not been incorporated into 
the curriculum. The 1974 discovery of the Neolithic Mehrgarh culture (6500 

Discussion 
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BCE to 2500 BCE) in Balochistan, Pakistan, has completely changed the 
understanding of the development of both agriculture in India and the 
Harappan culture, as did the later discovery of Bhirrana [see Singh p. 95-
131] in Haryana, India. These discoveries put the Harappan civilization in 
the same time frame as Mesopotamia and Egypt, not later. 
c. In general, it is useful to realize that the archeological study of India is 
limited and underfunded for a variety of reasons, including political and 
practical—such as digging up the middle of modern cities with ancient 
histories, like Varanasi. There is also official indifference to ancient history 
in Pakistan where many sites are located. 
d. The culture has been given various names—Indus Valley Civilization, 
Harappan Civilization and now, more accurately, Sindhu-Sarasvati 
Civilization because it includes both major rivers and because it integrates 
both archeological and literary (Vedic) evidence. We recommend this latter 
term. However, Harappan civilization is not incorrect and may be used 
interchangeably. 

1330 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.164, lines 650-651: 
6. REPLACE: Harappan civilization attained its zenith between about 
2600 and 1900 BCE. 
 
WITH: Harappan civilization attained its zenith between ca. 2600 and 1900 
BCE with an estimated population of five million, nearly 20% of the people 
in the world at the time. 
 
a. The population figure of five million is from Ancient Pakistan - An 
Archaeological History: Volume IV: Harappan Civilization - Theoretical and 
the Abstract (Volume 4) – 2014. According to a chart published by the US 
Census bureau (http://www.census.gov/population/ 
international/data/worldpop/table_history.php), world population is 
estimated at 27 million in 2000 BCE, which means that the Indus region 
accounted for 18.5% of the world’s population at the time. It is important for 
students to have such perspective, correcting at the same time the 
Eurocentric emphasis on Mesopotamia and Egypt. 

Discussion 

1331 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 

p.,164, lines 651-653: 
7. DELETE: Teachers may inform students that no one knew of the 
existence of this urban society until the 1920s, when archaeological work 
started.  

Discussion 
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Uberoi 
Foundation 

 
REPLACE WITH: It was discovered by archeological excavations in the 
1920s. 
 
a. Changed in the interest of saving space. 

1332 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.164, lines 653-656: 
“Digs have revealed that several Indus Harappan cities, including Harappa 
and Mohenjo-daro, had streets laid out in grids, large brick platforms, well-
engineered sewers, and a written script (which has not been deciphered). 
 
Comment: replace with Harappan 

Discussion 

1333 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.164, lines 653-656: 
8. DELETE: Digs have revealed that several Indus cities, including 
Harappa and Mohenjo-daro, had streets laid out in grids, large brick 
platforms, well-engineered sewers, and a written script (which has not been 
deciphered). 
 
REPLACE WITH: Digs have revealed that many Indus cities, including 
Harappa and Mohenjo-daro, were well planned with streets laid out in grids 
and well-engineered sewers.  
 
a. It was not just several, but many Indus cities were so laid out. It is also 
good to state that the cities were "planned," which was an unusual feature 
for the time. "large brick platforms" is deleted as they were most likely the 
foundations of buildings, and not just "platforms," which is misleading. 
b. Written script is put over to the next sentences. 
 
9.  ADD: Artifacts include pottery, seals, statues, jewelry, tools, and toys. 
The seals have writing on them which remains undeciphered and show 
deities, ceremonies, symbols and sacred plants and trees related to Hindu 
practices. One seal shows a meditating figure seated in a yoga posture that 
most scholars link to God Shiva. There are also small clay figures in the 
posture of the traditional Hindu greeting, “namaste.”  
 
a. Just describing streets and sewers in the original text hardly does 
justice to the cultural richness of the Harappan civilization. Also, the 
students need to understand the evident connections between the 

Discussion 
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Harappan civilization and Hinduism. See History of Hindu India, pp. 2-3; 
Singh pp. 170-173. These connections have been played down in order to 
make the Aryan Invasion/Migration theory more plausible.  

1334 4 6 E-mail Kaveh Niazi p.164, lines 656-658: 
Archaeologists have also turned up evidence of active commercial 
exchange between the Indus River region and Mesopotamia by way of the 
Arabian Sea and Persian Gulf.  This was carried out by way of the 
Arabian Sea and Persian Gulf, but also overland via the Iranian 
Plateau, large parts of which were ruled by the Elamite civilization.  
The Elamites have traditionally been associated with Susiana, or the 
area immediately adjoining southeastern Mesopotamia, but now are 
recognized as having controlled much of the Iranian plateau during 
various periods in their civilization, starting at roughly the middle of 
the third millennium BCE.  They were exporters of wood, copper, lead, 
silver, tin, semiprecious stone such as alabaster, diorite, and obsidian 
to the resource poor region of southern Mesopotamia.  As middlemen 
stood to profit from the trade between the Harappan civilization and 
Mesopotamia. 

Discussion 

1335 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.164, lines 656-658: 
“Archaeologists have also turned up evidence of active commercial 
exchange between the Indus River region and Saraswati river regions 
and Mesopotamia by way of the Arabian Sea and Persian Gulf.” 
 
Comment: Insert Saraswati 

Discussion 

1336 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.164, lines 656-658: 
10.  REPLACE: Archaeologists have also turned up evidence of active 
commercial exchange between the Indus River region and Mesopotamia by 
way of the Arabian Sea and Persian Gulf. 
 
WITH:  Evidence reveals active commerce between the cities of the 
Harappan realm as well as foreign trade with Mesopotamia. 
 
a. Use of the term “turned up evidence” does not do justice to the massive 
trade between these ancient cultures; as well, no mention is made of the 
region’s huge internal trade. It is also not necessary to state "by way of the 
Arabian Sea and Persian Gulf" as this was the main route of transport at 
the time. 

Discussion 
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1337 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.164, lines 659-660: 
“Harappan civilization steadily declined after 1900 BCE, perhaps owing to 
ecological factors such as salt buildup in the soil and persistent drought, 
including the drying up of the Saraswati River around 2000 BCE.” 
 
Comment: This conforms to archaeologists confirming the presence of the 
Saraswati River and its drying up around 2000 BCE 

Discussion 

1338 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.164, lines 659-660: 
11.  DELETE: Harappan civilization steadily declined after 1900 BCE, 
perhaps owing to ecological factors such as salt buildup in the soil and 
persistent drought. 
 
REPLACE WITH: Harappan civilization steadily declined after 1900 BCE, 
perhaps owing to seismic events, river capture and ecological factors. 
 
a. This edit reflects the better historical information that is available. The 
drying up of the river, possibly the result of a seismic event and/or river 
capture, is considered the more likely drastic change than either salt 
buildup or drought, though those also were occurring. We have not 
mentioned them again specifically to save space. See Singh pp. 179-180. 

Discussion 

1339 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

pp.164-165, lines 660-662: 
“Indian history then entered the Vedic period (ca. 1500-500 BCE), an era 
named for the Vedas, a group of political and religious texts written in 
Sanskrit Sanskrit texts passed on for generations through a complex, 
oral tradition.” 
 
Comment: The Vedas were part of an oral tradition. Writing of the Vedas 
did not occur until much later than the period being discussed. 

Discussion 

1340 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

pp.164-165, lines 660-662: 
12.  REPLACE: Indian history then entered the Vedic period (ca. 1500-500 
BCE), an era named for the Vedas, a group of political and religious texts 
written in Sanskrit. 
 
WITH: The next period of Indian history, (ca. 2000-500 BCE), is termed the 
Vedic and Later Vedic Period as the Vedas, a group of religious scriptures, 
became prominent during this time.  
 

Discussion 
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a. Need to update to more recent historical research. The 1500 BCE date 
for the Vedas was proposed in the 19th century, prior to the discovery of 
the Harappan culture and prior to the discovery by satellite photos of the 
dried Sarasvati river bed. Previously the river was thought to be mythical. 
Since the Rig Veda repeatedly describes the Sarasvati as a mighty river, 
much of it had to be composed before the river dried up in 2000 BCE. So 
even though commonly cited, this 19th century dating of the Vedas only to 
1500 BCE is incorrect. Singh discusses this at length on p. 185, with the 
conclusion that the date is uncertain, but at least at 2000 BCE and could 
even be as far back as 3000 BCE.  
b. It is a demeaning characterization and adverse reflection to call the 
Vedas “a group of political and religious texts written in Sanskrit.” The 
Hebrew and Christian bibles contain much more political information than 
the Rig Veda, but we do not see them demeaned as “group of political 
texts.” The Vedas are, to Hindus, religious and should be acknowledged as 
such. 

1341 4 6 E-mail Kaveh Niazi p.165, lines 662-670: 
In this period, a group known historically as Indo-Aryans (also Indo-
Iranians or Aryans) came to control much of India. Most scholars argue on 
the basis of linguistic and archaeological evidence that people speaking 
languages in the large Indo-European family entered India from Central 
Eurasia in the second millennium BCE; others have argued against this 
view. The languages of the Aryans were ancestral to such modern South 
Asian tongues as Hindi.  These newcomers were most likely animal herders 
at first. They may have arrived in India in scattered bands, later 
intermarrying with the older populations.  Another branch of these Indo-
Aryans was to settle to the north and east of India (in what is today 
Afghanistan, Turkmenistan, and Iran, giving rise subsequently to the 
Iranian family of languages.  The remarkably close kinship between 
these two groups of languages can be seen by comparing the Rig 
Vedas with the Avesta, the holy book of the Zoroastrians.

Discussion 

1342 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.165, lines 662-667: 
“In this period, a group known historically as Indo-Aryans (also Aryans) 
came to control much of India. Most Many scholars argue on the basis of 
linguistic and archaeological evidence that people speaking languages in 
the large Indo-European family entered India from Central Eurasia in the 
second millennium BCE. This theory is often referred to as the Aryan 

Discussion 
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Migration theory. oOthers have argued against this view, Others have 
argued against this view, also citing linguistic, archaeological and 
genetic evidence.  This view is often referred to as the Out of India or 
Indigenous or Indian Urheimat Theory theory.” 
 
Comment: Most implies almost all, when the scholarly community is more 
evenly divided. While the majority do accept some form of Indo-Aryan 
migration, there is also a significant number of scholars who argue against 
the view (see Edwin Bryant, Nalini Rao, etc.) It may be helpful to name both 
theories outright so that remaining content can be more easily qualified. 
Others who argue against this view have also cited archaeological evidence 
and scientific evidence such as DNA. 

1343 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.165, lines 662-664: 
13.  REPLACE: In this period, a group known historically as Indo-Aryans 
(also Aryans) came to control much of India. 
  
WITH: The people who composed the Rig Veda, oldest of the four Vedas, 
in Sanskrit were called Aryans (“noble ones”). They lived in the “Land of the 
Seven Rivers,” which corresponds to the Harappan/Indus-Sarasvati region. 
The Rig describes the Sarasvati as “the most mighty of rivers” flowing from 
the Himalayas to the ocean. Therefore the Rig had to be composed before 
2000 BCE, by which time the river had dried up.  
 
a. Here we encounter the Aryan Invasion in modified form, the first of three 
great notions about India created by the 19th century Orientalists of 
Germany and England. The phrasing implies a conquest (“came to control”) 
by an outside group over the natives of India, a conquest for which there is 
no indisputable evidence.  
     Consider, for example, that we are talking about an implausible scenario 
in which a migrant group of Aryans not only imposes political control without 
warfare over more than five million people of the Harappan civilization 
spread over more than a quarter-million square miles of land, but also a 
new language, a religion dominated by the Aryan brahmins and the entire 
caste system. The suggested edit simply describes what facts are known. 
b. Regarding the geography of the Rig Veda and the Land of the Seven 
Rivers, see “Sapta-Sindhusu: The Land of Seven Rivers, A new 
interpretation and its historical significance,” Shiva G. Bajpai, Sindhu-

Discussion 
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Sarasvati Civilization New Perspectives, Nalini Rao, editor, Nalanda 
International, Los Angeles, 2014. We also note that a map of the Rig Veda 
region was included in the Pearson Prentice-Hall 6th grade textbook 
approved in the 2005-2006 process.  
c. Note that Seven Rivers, or Sapta Sindhu, is the origin of the term Hindu, 
which originally meant the people who lived in the Land of the Seven 
Rivers. 

1344 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.165, lines 664-671: 
14.  REPLACE: Most scholars argue on the basis of linguistic and 
archaeological evidence that people speaking languages in the large Indo-
European family entered India from Central Eurasia in the second 
millennium BCE; others have argued against this view. The languages of 
the Aryans were ancestral to such modern South Asian tongues as Hindi. 
These newcomers were most likely animal herders at first. They may have 
arrived in India in scattered bands, later intermarrying with the older 
populations. 
 
WITH: The Sanskrit language is part of the Indo-European family of 
languages, including most languages of northern India such as Hindi, and 
nearly all of the European languages including Latin and Greek. To explain 
how Sanskrit came to be in India, 19th-century historians proposed that 
Sanskrit-speaking people came in a series of “Aryan Invasions” from central 
Asia, destroying the existing Indian civilization. But there is no evidence of 
such conquest. Today some historians hold that the Aryans came in 
peaceful migrations from central Asia; a growing number of others believe 
they were indigenous to India. In either case, there was a significant 
disruption of Indian society from 1900 BCE onward, with a large section of 
the Harappan population moving to the Ganga plains and other areas within 
and even beyond India.  
 
a. The recommended text is historically accurate and neutral with regard 
to this contentious point about Indian history. Content Standards specify 
“Aryan Invasions” which no one defends any longer. Instead one camp 
speaks of “migrations,” the other of indigenous origins. The same evidence, 
as explained in the authors’ paper, Teaching of Hinduism in the California 
State School System: Evaluation and Recommendations by Dr. Shiva 
Bajpai and Acharya Arumuganathaswami, 2014, has been used to support 

Discussion 
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either view. Without a formal poll, it is pure conjecture to say “most 
scholars” support a migration case. The majority of those who are expert in 
the issue and cited in the above-mentioned paper certainly do not support a 
migration theory. There is no DNA evidence of outside migration into India 
during this time period (see for example, “Genetic Evidence for Recent 
Population Mixture in India” by Moorjani et al, The American Journal of 
Human Genetics 93, 422-238, September 5, 2013 which discounts a 
migration in the time period of 2000 BCE to 1500 BCE). 
b. The Invasions theory of the Content Standards has to be considered 
outdated and must be corrected in the Narrative, just as statements about 
“nine planets” in the science Framework are corrected to read “eight” after 
the demotion of Pluto. See: http://www.cde.ca.gov/ci/sc/cf/ 
documents/scienceframework.pdf, page 54, where “nine planets” are 
mentioned with an asterisk and a sidebar note reads: “* Under resolutions 
passed by the International Astronomical Union on August 26, 2006, there 
are eight planets. Pluto no longer meets the definition of a ‘planet’ but is 
now classified under a new distinct class of objects called ‘dwarf planets.’ ” 
In the 2005-2006 edits process, the term Aryan Invasions was removed in 
favor of Aryan Migrations and publishers were instructed by the SBE to 
note that even migration was a debated idea.  
c. The important historical point to be made here in this last sentence is 
that the population of the Harappan civilization dropped drastically, easily 
75%, as people moved both east and west to more suitable environments 
in which to live. 
 
15.  DELETE: Students consider how the diffusion and distribution of 
languages illuminates human migrations in the distant past. 
 
a. The topic here is ancient India, not linguistics. This is a contentious 
issue with regard to India, which does not provide a clear-cut example for 
lack of historical evidence. Furthermore, the distribution of languages and 
human migrations is a complex topic more suited to a college-level 
course—witness the multiple conflicting theories of language and migration 
applied to the Native Americans. 

1345 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 

p.165, lines 668-669: 
“These newcomers The Aryans were most likely animal herders at first.” 
 

Discussion 
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American 
Foundation 

Comment: The term newcomers privilege AIM over OIT, in spite of the 
scholarly community being more evenly divided, as mentioned earlier. 

1346 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.165, lines 669-670: 
“They may have Those scholars who ascribe to the Aryan Migration 
Theory, believe that the Aryans arrived in India in scattered bands, later 
intermarrying with the older populations.” 
 
Comment: Again, AIM is privileged here. Qualifying language should be 
inserted.  

Discussion 

1347 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.165, lines 672-673: 
16.  DELETE: In the Vedic period, new commercial towns arose along the 
Ganges, India’s second great river system. 
 
REPLACE WITH: In the Later Vedic period, new royal and commercial 
towns arose along the Ganga, India’s greatest river system.  
 
a. The towns on the Ganga (as it is properly called) were not solely 
commercial. Some were the capitals of great kingdoms. They did not arise 
in the Vedic period, which would be as far back as 2000 BCE, but in the 
Later Vedic period. 
 
17.  ADD: By 600 BCE the social, religious, and philosophical ideas and 
practices central to early Hinduism are fully evident and in continuity with 
the Harappan culture and the teachings and ceremonial worship of the 
Vedas. 
 
a. This is a factual account drawn from The History of Hindu India 
describing what we know about religion in India in 600 BCE.  
b. There seemed to be no consensus in 2006 on what term to use instead 
of Brahmanism. Hindus use “Sanatana Dharma” (eternal dharma or truth). 
This term appears in the Rig Veda (4-138) and the Bhagavad Gita (11-18) 
as well as other scriptures. It has the drawback of not being English, and 
likely to be mispronounced. Another term, “Vedic Hinduism,” is a misnomer, 
as all Hinduism is Vedic, be it ancient or modern. We say “early Hinduism” 
(lower case “e”) as a descriptive term simply meaning the Hinduism of this 
period. While Hinduism has definitely evolved over the centuries—gradually 
putting more emphasis on devotional worship, for example—its major 

Discussion 
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components are easily discernible in the Vedic period being discussed 
here. 

1348 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.165, lines 673-674: 
18.  DELETE: In this era, Brahmanism emerged as a belief system that 
combined Indo-Aryan beliefs with those of older populations. Brahmins, that 
is, priestly families who claimed Indo-Aryan ancestry, assumed authority 
over complex devotional rituals. 
 
REPLACE WITH: Nineteenth-century historians spoke of a priest-
dominated religion called Brahmanism, but this concept has been 
discarded. 
 
a. Now we encounter the second of the 19th-century Orientalist concepts 
of India, Brahmanism. The term Brahmanism is derived from the term for 
the high priest, brahmana, in the Vedas as well as in Hindu tradition, and 
not from Brahman, the Supreme God. As explained in the authors’ paper on 
the teaching of Hinduism in California schools, the concept is largely 
derived from the European Protestant view of Catholicism and its priests. 
Disdain is evident even in this short passage of the draft narrative—
“claimed Indo-Aryan ancestry,” “assumed authority,” and “complex 
devotional rituals.” During the 2005-2006 textbook review process, all 
outside experts on India consulted by the Board of Education agreed that 
this term Brahmanism should be dropped. So, as with Aryan Invasions, it 
should be regarded as something which is no longer an accepted historical 
concept. We are surprised it even appeared here, given the results of the 
2006 decision.  
     It is offensive that Hinduism is being named after its priests, as if 
Judaism was named "Rabbi-ism." Brahmanism was coined by Orientalists 
inspired by the disparaging and now archaic Protestant terms for 
Catholicism including popeism, popery, papalism and papist. See Vishwa 
Adluri and Joydeep Bagchee, The Nay Science, A History of German 
Indology, Oxford University Press, 2014, where this is discussed at length. 
For example, the authors state on p. 110 of the early German Indologist, 
Adolf Holtzman, that he was "obsessed with drawing a parallel between 
Brahmanism and Catholicism." 

Discussion 

1349 4 6 E-mail Murali Balaji 
and Suhag 

p.165, lines 676-677: 
“The brahmin class Hindu scriptures from this time expounded the idea 

Discussion 
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Shukla, Hindu 
American 
Foundation 

of the oneness of all living things and of Brahman as the divine principle of 
being.” 
 
Comment: The brahmin class was not solely responsible for this 
development. 

1350 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.165, lines 676-685: 
19. DELETE: The brahmin class expounded the idea of the oneness of all 
living things and of Brahman as the divine principle of being. Indians also 
venerated thousands of deities, for example, Vishnu, preserver of the world, 
and Shiva, creator and destroyer of the world. These gods could be seen 
as aspects of Brahman. Brahmanism gradually built up a rich body of 
spiritual and moral teachings that formed the foundation of Hinduism. 
Students may read excerpts from texts that set forth these ideas, including 
the Upanishads and, later, the Bhagavad Gita.  
 
REPLACE WITH: In addition to the early Vedic and Upanishadic texts, 
Hindu scriptures taking their present form at this time include later 
Upanishads, the Ramayana, Mahabharata, Bhagavad Gita, Puranas and 
Agamas. Brahman, the Supreme God, is defined in scripture as immanent 
(present throughout the world) and transcendent (beyond it as well). In 
action, Brahman creates, preserves and dissolves the universe over vast 
periods of time. Brahman also becomes the various Deities with multiple 
names and forms who are worshipped as distinct personal Gods or 
Goddesses, such as Vishnu, Shiva, Sarasvati, Durga, etc. Key Hindu 
beliefs evident at this time include the identity of the soul (atman) with 
Brahman, dharma (including ethics, law and justice), karma, reincarnation, 
and liberation from rebirth. Central practices include home and temple 
worship, yoga and meditation, rites of passage (samskaras), festivals, 
pilgrimage, respect for saints and gurus, and, above all, a profound 
acceptance of religious diversity exemplified by the Vedic statement, “Truth 
is one, paths are many.” 
 
a. The original paragraph presents numerous problems. The religious 
development was not the sole province of the brahmins of the time. The 
process was much more organic than that. As this is the one section of the 
entire narrative which discusses Hindu religion as such, extensive revision 
is required. All the other religious have a paragraph or two where their 

Discussion 
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central beliefs are summarized; this is ours. In the case of Judaism, 
Christianity, and Islam, members of those faiths participated in the 
development of the descriptions. There is no evidence that Hindus ever 
participated in the development of the original paragraph here. 
b. The proposed text is based on The History of Hindu India and the 
authors’ paper on the teaching of Hinduism in California schools. Most of 
the textbooks approved in 2006 presented the Hindu concept of God as a 
form of pantheism, though without using that term. In pantheism, the 
universe is identical to God. This is not the Hindu belief, which is properly 
called panentheism and expressed in the proposed edit as God being both 
immanent and transcendent. This is important for a correct understanding 
of the Hindu view of God. In their sections on Judaism, Christianity and 
Islam, the texts put great emphasis on monotheism as opposed to 
polytheism, which is what most students will assume Hinduism follows. The 
more subtle and sophisticated Hindu view encompasses deeper 
conceptions of God than the oversimplified categories of polytheism and 
monotheism applied by Western scholars. 
 
20.  DELETE: Students may read excerpts from texts that set forth these 
ideas, including the Upanishads and, later, the Bhagavad Gita. Students 
also learn about some of this belief system’s core concepts, notably karma, 
reincarnation, and dharma (personal duty). 
 
a. All of these subjects are included in the above list of core concepts, so 
this has been taken out to save space. 

1351 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.165, lines 678-679: 
“Indians also venerated Indians also venerated numbers of deities. For 
example in what is referred to as the Hindu trinity, Brahma represents 
a creative force, Vishnu, as the preserver, and Shiva, the dissolution 
and recreation. These gods were seen as different aspects of 
Brahman thousands of deities, for example, Vishnu, preserver of the world, 
and Shiva, creator and destroyer of the world.” 
 
Comment: Shiva isn't the "Creator." While adding "Brahma" when 
discussiong Brahman might confusing, for the sake of accuracy, it should 
be reworded. 

Discussion 

1352 4 6 E-mail Murali Balaji p.165, lines 680-681: Discussion 
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and Suhag 
Shukla, Hindu 
American 
Foundation 

“Brahmanism gradually built up a rich body of spiritual and moral teachings 
that formed the foundation of Hinduism. Early Hinduism gradually built 
up a rich body of teachings, notably the Upanishads, the Puranas, and 
various regional scriptural guides that joined the Vedas to lay the 
foundation for Hinduism's development over the century. Many of 
these texts guided various intellectual traditions within Hinduism as 
well as devotional ones, most notably the Bhakti movement.” 
 
Comment: Brahmanism is not a term most theologians use to describe 
early Hinduism. Most agree that early Hinduism was markedly different from 
the Hinduism that developed in response to the rise of Buddhism and 
Jainism, and later Islam, but the core emphasis on the oneness of all 
beings has been consistent throughout Hindu philosophy. Strike the term 
Brahmanism. 

1353 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

pp.165-166, lines 683-685: 
“Students also learn about some of this belief system’s core concepts, 
notably karma, reincarnation, and dharma (personal duty mode of conduct 
for spiritual advancement) includes values such as truth, moderation, 
non-harming, selfless service, certain rites, self-awareness, etc.).” 
 
Comment: Dharma is far more than personal duty and should be explained 
further. Moreover, simply instructing to learn about "dharma" without 
explanation of what dharma may entail, such as "duty" towards truth, 
moderation, non-harming, selfless service, non-greediness, etc., leaves 
student with a sterile and incomplete understanding to the moral teachings 
of Hinduism. Moksha should be included amonst core concepts. 

Discussion 

1354 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.166, lines 686-689: 
“As in all early civilizations, Indian society witnessed the development of a 
system of social classes. The main social categories, known as varnas, 
were priests; warriors; farmers, artisans, and merchants; dependent 
laborers; and, by 500 CE or earlier, dalits, or ”untouchables.” As in all early 
civilizations, Indian society witnessed the development of social 
classifications. In India, two different systems existed -- one described 
in scripture and one which developed in society. The first, called the 
varnas, were based on the Vedic ideal of society being classified by 
temperament and described in scripture. The four varnas were the 
Brahmins (priests), Kshatriyas (warriors), Vaisyas (merchants), and 

Discussion 
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Sudras (laborers). A different social system called the jatis, based on 
one's occupation, also developed in ancient Indian society. Overtime, 
the jati system was associated to and conflated with the scriptural 
concept of varna and became complex, formal, and even hierarchical.”
 
Comment: This statement notes the development of a social system -- thus 
of jatis. Varnas refers to a different concept. 

1355 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.166, lines 686-693: 
NOTE OF EXPLANATION REGARDING THIS SECTION: 
Now we encounter the third focus of the 19th-century Orientalist scholars: 
caste. Caste was deemed to be the essential defining characteristic and 
fatal flaw of the Indian civilization. We discuss this in detail in our paper, 
“The Teaching of Hinduism in the California State School System,” which is 
part of this submission. In the existing Framework, caste is mentioned in 
the Content Standards, but not the narrative, so this explanation in the 
narrative is a step forward. The practical issue with teaching caste is that in 
five of the seven 6th grade history social-science books approved in 2006 
by the SBE, caste completely dominates the chapter to the exclusion of any 
comprehensive presentation of the religion or even the history of India. That 
problem is largely solved by this narrative revision, which guides the 
teachers and the publishers toward a much more comprehensive coverage 
of India and Hinduism.  
     This is an issue with real-life consequences. There have been many 
reports of the shame Hindu children have felt as result of the classes on 
India in the 6th grade. They have been taunted by their classmates, “What 
caste are you?” and other offensive remarks. This is adverse reflection by 
definition, and weakens a student’s beliefs, just as would an equally 
condemnatory discussion of the institution of slavery in Christian, Hebrew 
and Muslim society as practiced in this same historical period. 
 
21.  DELETE: As in all early civilizations, Indian society witnessed the 
development of a system of social classes. The main social categories, 
known as varnas, were priests; warriors; farmers, artisans, and merchants; 
dependent laborers; and, by 500 CE or earlier, dalits, or ”untouchables.” 
This class system became distinctive over the centuries for being especially 
complex and formal, involving numerous prohibitions that kept groups 
ritually separated from one another. Because these divisions became 

Discussion 
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particularly rigid, scholars have classified the hierarchy as a caste system. 
 
REPLACE WITH: In ancient times, Indian society formed into self-governing 
groups, jatis, that emphasizes birth as the defining criteria. Jatis initially 
shared the same occupation and married only within the group. This 
system, often termed caste, provided remarkable stability to society and 
noteworthy identity to each community. The Vedas also describe four main 
social categories, known as varnas, namely: Brahmins (priests); Kshatriyas 
(kings and warriors); Vaishyas (merchants, artisans and farmers) and 
Sudras (peasants and laborers). A person belonged to a particular varna by 
his professional excellence and his good conduct, not by birth itself. In 
addition, by 500 CE or earlier, there existed certain communities outside 
this system, the “Untouchables,” who did the most unclean work, such as 
cremation, disposal of dead animals and sanitation.  
 
a. The main error of this paragraph is conflating the systems of varna and 
jati. It is not varna which was “complex and formal”; it was jati, though not to 
the extent indicated here. The main limitations of jati were intermarriage 
and interdining. 
b. Caste (as jati) is usually portrayed in the textbooks as a religious 
system, and that is indicated here with the phrase “ritually separated.” It is 
not a religious system, though Hindu saints and law-givers over the 
centuries have worked to encompass it. Jati is properly described as a 
socio-economic system. 
c. The actual origin of the jatis dates to ancient times. DNA research 
(Moorjani cited above) indicates “founder effects” can still be identified in 
certain jatis, which means their origins go back thousands of years before 
any kind of formal social classification. 
d. As discussed in our paper on the teaching of Hinduism in California 
schools, many commentators over the years have observed how the jati 
system provided stability to society in the face of social upheaval such as 
invasions. It is credited as the reason why India was not completely 
converted to Islam in the 10th and succeeding centuries, and why 
Christianity never gained more than a very small percentage of the 
population as adherents. 
e. The varna system, which is described and discussed throughout Hindu 
scripture and literature, has always been a system based on the actual 
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nature and circumstances of a particular person’s life. It is not something 
inherited by birth; varna can be gained or lost depending on the person. 
f. “Dependent laborer” is not a technical term with a specific definition. It is 
more clear to say peasants and laborers. All laborers are “dependent” in 
some sense. 
g. At this point in history, the Untouchables were a small group. We have 
deleted the 20th-century political term dalit, which encompasses a much 
larger group in which true Untouchables are a small minority. Dalit is not a 
term from Sanskrit, nor from Hindu social history but a contemporary 
political construct to gain leverage mostly in elections and for economic 
concessions. Courts in India have ruled against its use as a replacement for 
Untouchable. 
h. India’s social system is the caste system, it wasn’t “classified” as such 
by anyone. The jatis were so named by the Portuguese when they arrived 
in India in 1498, and the name—which originally meant race, lineage or 
breed—was retained. The colonial British government in the 19th century 
went to great lengths to enumerate all the jatis and assign a hierarchy to 
them, but was unsuccessful in this effort due to the complexity and regional 
variations of the system. 

1356 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.166, lines 689-693: 
“This class system became distinctive over the centuries for being 
especially complex and formal, involving numerous prohibitions that kept 
groups ritually separated from one another. Because these divisions 
became particularly rigid, primarily on eating with or marrying members 
of another group. Because these divisions prevented intermarriage 
and thus mixing of the groups, scholars have classified the hierarchy as 
a caste system.” 
 
Comment: It's a bit confusing to say "ritually separated". Instead, name the 
specific prohibitions: interdining and intermarriage 

Discussion 

1357 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p. 166, line 694: 
22. ADDITIONAL PARAGRAPH TO FOLLOW THIS ONE ON CASTE: 
Hinduism is the only major religion in which God is worshipped in female as 
well as male form, hence women have always been held in high regard in 
India. Women had a right to their personal wealth (stridhana), from all 
sources, especially jewelry, gold and silver, but fewer property rights than 
men in the joint family system. They participated equally with their 

Discussion 
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husbands in religious ceremonies and festival celebrations.  
a. We note that the revised narrative says nothing about the place of 
women in Hinduism during the historical period under study. We offer this 
paragraph to correct that omission. 
b. A statement about women’s rights is made in the section on Islam in the 
revised narrative, Chapter 4, page 186, lines 1140 to 1144. 
c. This text is based on The History of Hindu India, p. 5. 

1358 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.166, lines 694-698: 
23.  DELETE: Buddhism emerged in the sixth century BCE in the life and 
moral teachings of Siddhartha Gautama, or the Buddha. Through the story 
of his life, his Hindu background, and his search for enlightenment, 
students may learn about Buddhism’s fundamental ideas: unselfishness; 
compassion for suffering; tolerance; and the prohibition of killing, lying, 
stealing, and gossiping. 
 
REPLACE WITH: Buddhism emerged in the sixth century BCE in the moral 
teachings of Siddhartha Gautama, the "Buddha". Through the story of his 
life, his Hindu background, and his search for enlightenment, students may 
learn about his fundamental ideas: suffering, compassion and mindfulness. 
Buddhism waned in India in the late first millennium CE as the result of a 
resurgence of Hindu tradition.  
 
a. The first sentence was shortened to save space. 
b. The "fundamental ideas" of Buddhism are these three, suffering, 
compassion and mindfulness, not the more general list which are less 
specific to Buddhism. 
c. Buddhism itself waned, not just its influence.  
d. “the result of a resurgence of Hindu tradition” is more grammatical. 

Discussion 

1359 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.166, lines 700-702: 
24.  DELETE: Buddhist monks, nuns, and merchants, however, carried 
their religion to Sri Lanka (Ceylon), Central Asia, China, and Southeast 
Asia. 
 
REPLACE WITH: Monks, nuns, and merchants, however, had carried their 
religion to Sri Lanka (Ceylon), Central Asia, China, Japan and Southeast 
Asia, where it continued to prosper. 
 

Discussion 
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a. This makes it clear that as Buddhism declined in India, it was accepted 
and growing in other parts of Asia. 

1360 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.166, lines 702-705: 
25.  DELETE: In India, Jainism, a religion that encouraged the idea of 
ahimsa, or nonviolence, paralleled the rise of Buddhism. It has continued to 
play a role in modern India, notably in Mohandas Gandhi’s ideas of 
nonviolent disobedience. 
 
REPLACE WITH: In India, through teachings of Lord Mahavira, the Jain 
religion arose about the same time as Buddhism. Jainism encouraged the 
principle of ahimsa or nonviolence, already a key concept in Hindu dharma. 
It has continued to play a role in modern India, notably in Mohandas 
Gandhi’s ideas of nonviolent disobedience. 
 
a. Since Buddha is mentioned as the founder of Buddhism, it seems only 
fair that Mahavira also be mentioned. While not the “founder” as such, he is 
the most historically prominent figure. 
b. Ahimsa was a central concept of Hinduism long before Jainism appears 
in the historical record. 

Discussion 

1361 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

pp.166-167, lines 706-707: 
26.  DELETE: In the late fourth century BCE India moved toward unification 
owing to the conquests of the warlord Chandragupta Maurya.  
 
REPLACE WITH: In the late fourth century BCE Emperor Chandragupta 
Maurya unified India through conquest and diplomacy.  
 
a. India did not “move toward” unification, it was unified under 
Chandragupta, and not just through conquest but also diplomacy. 
b. Chandragupta was an highly educated, outstanding leader with a 
sophisticated and fair system of government. Calling one of the greatest 
kings of India a “warlord” is an inaccurate negative characterization and 
adverse reflection on a Hindu king. 

Discussion 

1362 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 

p. 167, lines 707-709: 
27.  DELETE: Teachers may note that the Maurya dynasty (321-184 BCE) 
was contemporary with the Hellenistic kingdoms to the west and had 
diplomatic and commercial relations with them. 
 

Discussion 
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Foundation REPLACE WITH: Teachers may note that the Mauryas (321-184 BCE) had 
a standing army of one million soldiers and developed diplomatic and 
commercial relations with all major Hellenistic kingdoms.   
 
a. We’ve included the size of the army so students understand just how 
powerful this empire was.  
b. The second half of the sentence was adjusted to be shorter and to read 
more smoothly. 

1363 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p. 167, lines 709-711: 
28.  DELETE: The Maurya empire reached its peak under the rule of 
Ashoka (268-232), who unified nearly all of India. 
 
REPLACE WITH: The Maurya empire reached its peak under 
Chandragupta’s grandson, Ashoka (268-232 BCE).  
 
a. It is informative for the student to know the familial relationship of 
Ashoka to Chandragupta. 
b. The Maurya empire was already in a high state of development which 
“unified nearly all of India” when Ashoka came to power. He did not 
significantly add new territories, but rather consolidated the Maurya rule 
over the vast empire. 

Discussion 

1364 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p. 167, lines 711-714: 
29.  DELETE: Unlike most other ancient rulers, he aimed to govern on the 
basis of moral and ethical principles. Grounding his approach in the 
teachings of Buddhism, he instructed his subjects to commit themselves to 
nonviolence, family harmony, and tolerance. 
 
REPLACE WITH: He turned to Buddhism at the height of his power, 
renounced war and pursued a policy of peace towards all countries. As with 
the Hindu rulers before him, he governed on the basis of moral and ethical 
principles, especially nonviolence, religious harmony, and family solidarity.  
 
a. Students need to know why Ashoka turned to Buddhism (specifically 
regret over his bloody conquest of Kalinga), and that he did not begin his 
reign as such a benevolent king. This puts more emphasis on the 
extraordinary policy of peace that Ashoka instituted which was unparalleled 
in the world, possibly even to this day. 

Discussion 
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b. It is inaccurate to say that most other ancient rulers failed to govern on 
the basis of moral and ethical principles. It was certainly the policy of many 
Hindu kings to do so, and there are examples elsewhere in the ancient 
world as well. 
c. According to the inscriptions on his pillars, Ashoka's treatment of his 
subjects came from his paternalistic attitude, not “the teachings of 
Buddhism” as such.  
d. We've put "religious harmony" rather than "tolerance" as it is a stronger 
phrase. Difference in religion wasn't just tolerated, it was accepted in a 
kindly fashion. 

1365 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p. 167, lines 715-717: 
30.  DELETE: The Maurya empire broke up in the early second century 
BCE, but the monarchs of the Gupta state reunified much of the 
subcontinent in the fourth century CE.  
 
REPLACE WITH: The Maurya empire disintegrated in the early second 
century BCE, but the monarchs of the Gupta state reunified much of the 
subcontinent in the fourth century CE, ushering in the Classical Age of 
India.  
 
a. The original statement is not inaccurate, but does not do justice to this 
era which historians call India’s Classical Age for its great and enduring 
accomplishments. Later societies were measured by the high standards of 
achievement set by the Guptas. 

Discussion 

1366 4 6 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p. 167, lines 717-722: 
31.  DELETE: The Gupta dynasty (280-550 CE) presided over a rich period 
of scientific development, including development of a base-ten numerical 
system that incorporated positional notation and the concept of zero. 
Students should also learn about other enduring contributions of ancient 
Indian civilization, including agriculture (cotton and cane sugar), 
architecture, metallurgy, collections of parables, and games (chess). 
 
REPLACE WITH: The Gupta dynasty (280-550 CE) presided over a rich 
period of religious, socio-economic, educational, literary and scientific 
development including the base-ten numerical system and the concept of 
zero. Sanskrit became the principal literary language throughout India and 
the Indianized states of Southeast Asia. Enduring contributions of this 

Discussion 
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classical civilization include agriculture (cotton and cane sugar), weaving, 
architecture, sculpture, metallurgy, games, and the performing arts.  
  
a. Simply saying the Guptas presided over scientific development 
seriously shortchanges not only the Guptas, but all the Indian kingdoms of 
the time. India emerges as a global power at this time. The vast trade 
routes carried Indian goods and knowledge to the known world. Huge 
Hindu kingdoms came up in Southeast Asia, not through conquest, but 
through missionary work among Hindus there for commercial reasons. 
Major Hindu scriptures found their final form during this time, as Sanskrit 
became the linqua franca of the courts and religious institutions of not only 
India but Southeast Asia as well. It is quite misleading as to the nature of 
India to leave out all this information. As is, the only scriptures mentioned in 
this paragraph are “collections of parables,” by which we assume is meant 
the animal stories of the Panchatantra. 
b. We’ve expanded this list to include sculpture and the performing arts, 
as this was the time when great stone and bronze statues were produced 
and the various forms of Indian dance and drama were perfected. 

1367 4 6 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 734 add the following new paragraph: 
Using map resources, students locate and describe the physical features of 
the Indus and Ganges river systems in India and China’s Huang He Valley. 
Investigating regional seasonal cycles, especially the summer monsoons, 
students provide examples of how these cycles benefitted the permanent 
settlement of early Indian civilizations. As students identify connections 
between rivers and the development of these societies, they learn about the 
importance of ecosystem goods and services to the early Indians and 
Chinese. They examine examples of factors that influenced the settlement 
of Indian communities and influences of the Huang He Valley on the 
development of the Shang Dynasty. Students learn that humans and 
human communities benefit from the dynamic nature of rivers and streams 
in ways that are essential to human life and to the functioning of our 
economies and cultures. This allows them to recognize that humans 
depend on, benefit from, and can alter the cycles that occur in the natural 
systems where they live (California Environmental Principle III). (See 
Appendix D EEI Curriculum Unit The Rivers and Ancient Empires of China 
and India 6.5.1.-6.6.1.) 

Discussion 

1368 4 6 E-mail Kaveh Niazi p.170, lines790-792: Discussion 
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Han emperors extended the reach of the empire far to the north and west, 
facilitating caravan business on the “silk roads” that extended westward 
across Central Asia. Direct contact with the Parthian empire of Persia 
occurred at the end of the second century BCE, when the Han 
emperor Wu-ti (141-87 BCE) exchanged ambassadors with the 
Parthian ruler Mithradates II (124/3 – 87 BCE), thus facilitating caravan 
business on the “silk roads” that extended westward across Central 
Asia, and which was a source of wealth for the Parthians, who acted 
as middlemen. 

1369 4 6 E-mail Kaveh Niazi p.172, lines 834-842: 
Expansion around the Mediterranean rim began in the third century BCE, 
when Rome defeated the maritime state of Carthage in the Punic Wars. By 
devastating Carthage, Rome gained thousands of square miles of wheat 
land in Sicily and North Africa, as well as a windfall of Spanish silver. In the 
decades before and after the turn of the millennium, Rome also conquered 
the Hellenistic kingdoms of Greece and Egypt.  By the first century BCE, 
Rome’s conquest in the eastern Mediterranean brought it into contact 
with the Parthian empire of Persia, which had conquered the Seleucid 
empire founded by the successors to Alexander the Great.  The 
Parthians offered a peace treaty with Rome, but were rebuffed by the 
Roman general Sulla.  Subsequently the Parthians were able to halt 
the Roman advance in western Asia.  The Battle of Carrhae in 57 BCE 
fought in northern Mesopotamia between the Parthian general Suren 
and the celebrated Roman Crassus, who had been appointed as the 
governor of Roman Syria, resulted in a catastrophic military defeat for 
Rome, and confirmed the Parthian empire as Rome’s chief rival for 
control over Mesopotamia, and Armenia. 
 
As a result of this Roman expansion, which came to encompass the entire 
Mediterranean basin, massive wealth from trade and spoils, as well as 
large numbers of slaves, poured into Italy. 

Discussion 

1370 4 6 E-mail Kaveh Niazi p.174, lines 872-879: 
The Romans granted cities in the empire a high degree of local self-
government, including in religious affairs. Religious tolerance, however, did 
not always extend to Jews or Christians. The Roman authorities regarded 
Jewish rebellions against the empire as a threat to its integrity. The refusal 
of the Christians to participate in Roman civic rituals led to charges of 

Discussion 
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disloyalty to the empire. Students learn that both groups suffered from 
Roman repression. Many Jews were dispersed from their homeland in 
Judea, obliging them to build new communities far and wide.  In contrast 
to the Romans the rulers of Parthian Persia appear to have exercised 
a fair amount of religious tolerance, perhaps hearkening to the 
religious tolerance of the Achaemenid rulers of Persia.  The kings of 
Adiabene who were vassals to the Parthians converted to Judaism in 
the first century C. E.  Babylonia, which is recognized as an important 
site of rabbinical scholarship during the subsequent Sassanian 
dynasty (224 CE- 642 CE), was likely active during this earlier period 
as well.  Babylonian Jews appear to have been supportive of the 
Parthians against the Romans, most notably during the invasion of 
Parthia by the emperor Trajan (r. 98 – 117 CE).    

1371 4 6 E-mail Kaveh Niazi p.174, lines  879-882: 
Christians underwent a series of increasingly systematic persecutions. In 
the fourth century CE, however, Christianity gained acceptance under the 
rule of Constantine and later status as Rome’s state religion. 
 
The achievements of Constantine and other rulers of the third to 
seventh centuries can only be fully appreciated in the context of one 
of the key features of Roman politics in the “late antique era”: the 
mortal enmity between Rome and its greatest rival, the Sasanian 
dynasty of Persia. This superpower rivalry was played against a global 
stage.  However, as was the case with the Parthian era, hegemony 
over Armenia and Mesopotamia, and control of luxury goods traveling 
along the “silk routes” were important driving factors. Rome suffered 
a string of military defeats at the hands of the founder of the Sasanian 
empire, Ardashir I (209 – c. 240 CE) and his son Shapur I (c. 240 – c. 
270 CE).  The Roman military was thus compelled to undertake an 
overhaul of its structure and procedures.  The senatorial aristocracy 
was excluded from positions of military leadership.  In addition 
frontier detachments of the Roman army were reinforced by the 
institution of a heavy cavalry, known as the comitatus (or 
“companions,” i.e. of the emperor).  These changes were 
accompanied by a doubling in size of the Roman army, increased 
taxation and an enlarged bureaucracy  With these crucial changes the 
Romans were able to respond more successfully to military threats by 

Discussion 
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the Persians through the conflict that existed through the ensuing 
four centuries.  The ongoing conflict may have depleted the treasuries 
of the two superpowers to such an extent that they were only able to 
offer a limited resistance to the armies of Islam. 
 
The student may wish to explore the numerous parallels that existed 
between the two empires:  with regard to development and 
urbanization(e.g. state sponsored irrigation projects), the state-
sponsored religions in each realm (Zoroastrianism and Christianity) 
and the manner in which these were used to build a sense of national 
identity (with often deleterious results for followers of non-official 
religions and religious minorities), the manner in which each state had 
to contend with nomadic tribes (particularly the Huns and the 
Hephthalites), fighting and peacekeeping by proxy (the Himyarites and 
Aksum in south Arabia and the Ghassanids and Lakhmids in 
Syria/Mesopotamia), and the manner in which each empire responded 
militarily to the arrival of the armies of Islam 

1372 4 6 E-mail Kaveh Niazi p.174, line 883: 
Roman culture absorbed much of the Greek and Hellenistic traditions.  At 
the same time it should be noted that the bitter conflict between Rome 
and Parthia and subsequently between Rome and Sassanian Persia 
had the effect of shifting the focus of Roman culture to the eastern 
Mediterranean and Mesopotamia and the ancient and rich cultural 
traditions of these regions.  This cultural imprint can be witnessed in 
the adoption of various eastern cultic practices (such as Mithraism) as 
religious systems by the Romans, culminating in the adoption of 
Christianity (originating as this religion did at the margins of the 
Roman Empire) as the official state religion.

Discussion 

1373 4 6 E-mail Arvind Kumar, 
CAPEEM 

pp.178-179, lines 972-986. Mr. Kumar suggests replacement of the content 
standards that deal with ancient India. See attachment for his arguments 
and the proposed text. 

Not 
recommended 

1374 4 6 E-mail Onkar Bindra, 
Community 
Member 

p. 178, lines 972-975. Text reads, “6.5 Students analyze the geographic, 
political, economic, religious, and social structures of the early civilizations 
of India. Locate and describe the major river system and discuss the 
physical setting that sup-ported the rise of this civilization.” 
Mention "Indus Valley Civilization" 

Not 
recommended 

1375 4 6 E-mail Murali Balaji p.178, line 976: Not 
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and Suhag 
Shukla, Hindu 
American 
Foundation 

“2. Discuss the significance of the Aryan invasions origins of ancient 
Indian civilization.” 
 
Comment. The Aryan Invasions are no longer considered an acceptable 
theory for Indian origins 

recommended 

1376 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.178, lines 977-978: 
“3. Explain the major beliefs and practices of Brahmanism in India and how 
they evolved into early Hinduism Explain the major beliefs of early 
Hinduism and how they evolved into the foundation for modern 
Hinduism, as well as the spread of the beliefs across South and 
Southeast Asia.” 
 
Comment: Strike Brahmanism. 

Not 
recommended 

1377 4 6 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.178, lines 979: 
“4. Outline the social structure of the caste system Discuss the social 
classification systems in ancient India and how they evolved much 
later into what became known as the caste system.” 
 
Comment: This doesn't fit into the timeline of what you are teaching in the 
section. Caste did not develop until much later 

Not 
recommended 

1378 4 6 E-mail John Lee, 
University 
Professor 

Dr. Lee submitted a lengthy comment calling for changes to the section on 
Achaemenid Persia. See attachment for the full text. 

Discussion 

1379 4 6 Survey Lynda Nichols, 
Teacher, 
School 
Principal/ 
Administrator/
Vice Principal 

Still concerned that 6th grade has areas that are not relevant and the 
breadth is to hard to cover 

Comment 

1380 4 6, 7 Survey Rebekah 
Bartz, Teacher

I have been teaching all of these standards for over 10 years. One trouble 
spot is the split of Rome between 6th and 7th grade. Often 6th graders 
coming from the elementary school have no knowledge of Rome and it is 
very difficult to cover the entire Roman Republic and Empire in review and 
then cover the Fall. This should be in 1 major standard, covered during one 
grade, either 6th or 7th, not both.   Another issue with the 6th grade 
standards is the lack of available and good primary sources. I always try as 
much as possible to teach with primary sources, but the content area of 6th 

Comment 



Attachment 4 
History–Social Science SMC 

December 18-19, 2014 
Public Input on the Draft History–Social Science Framework 

(organized by chapter) 
 

   Page 116 of 225 
 

Comment 
# 

Chapter Grade 
Level(s) 

Method of 
Submission 

Source Comments Action/ 
Discussion 

grade makes this extremely difficult. Reading Homer's "Odyssey" is not an 
option for 6th grade students because they wouldn't understand the story. 
Simply put, every primary source that would be good to connect to the 
standards is way above a 6th graders vocabulary and comprehension. It is 
possible to pull excerpts from these sources for 6th graders, but teachers 
do not have the time to do this. These sources should be readily and easily 
available for teachers instead of us having to "hunt" for them. 

1381 4 6, 7 Survey Joseph 
MacDonald, 
Teacher 

I teach both 6th and 7th grade social studies. There is far too much material 
to be covered in these expectations. If we are to do an effective job with the 
material, far less should be demanded. It is, in short, way too much to be 
done in the course of a school year, furthermore, unrealistic!!!! 

Comment 

1382 4 6, 7 Survey Jim Stolze, 
Administrator 

The framework advocates depth not breadth, but the 6th and 7th grade 
material to be covered is enormous; too much actually 

Comment 

1383 4 6, 7 Survey Patricia 
Abney, 
Teacher 

Why are there so many standards and topics to cover in grades 6 and 7? Comment 

1384 4 7 E-mail Arvind Kumar, 
CAPEEM 

pp.137, 192, 216, lines 61, 1280, and 1829. Mr. Kumar suggests the 
addition of new content standards and a framework section on India in the 
Middle Ages to be inserted into grade seven. See attachment for his 
arguments and the proposed text. 

Not 
recommended 

1385 4 7 E-mail Onkar Bindra, 
Community 
Member 

Page 137, lines 58-65. It includes "1450-1750 C.E. "The Great Global 
Convergence, The Expansion and Disintegration of the Roman Empire, The 
Civilizations of Islam, China in the Middle Ages, The Sub-Saharan 
Civilizations of Medieval Africa, Medieval Japan, Medieval Europe, Meso-
American and Andean Civilizations. It does not include Medieval India. 
Please include it? 

Not 
recommended 

1386 4 7 E-mail Roman J. 
Zawadzki, 
Polish 
American 
Defense 
Committee 

6.  page 185, line 1103  before "Western Europe remained divided" insert: 
"Christianity spread in Central and Eastern Europe, replacing paganism and 
facilitating the birth of nations such as Poland in 966." 
http://en.wikipedia.org/wiki/History_of_Poland_during_the_Piast_dynasty#1
0th.E2.80.9312th_century 

Discussion 

1387 4 7 E-mail Roman J. 
Zawadzki, 

7.  page 187, line 1156 after "human reason can discover and explain." 
add: "For example, Nicolaus Copernicus discovered that the earth rotates 

Discussion 
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Polish 
American 
Defense 
Committee 

around the sun, not vice versa." 
http://www.britannica.com/EBchecked/topic/136591/Nicolaus-Copernicus 
http://www.nmspacemuseum.org/halloffame/detail.php?id=123 

1388 4 7 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 1233 add the following new paragraph: 
Examining the physical features of the Arabian Peninsula and the 
relationships among the components of the natural systems, students 
describe how improvements to farming practices increased supplies of food 
and other agricultural products. They explore the expansion of Arab trade 
outside the Arabian Peninsula and view the Arab world through the lens of 
commerce and trade of spices, foodstuffs, and textiles. Studying primary 
accounts, students learn how towns were settled and how the growing 
international trade affected human population and settlements across three 
continents. They learn that the expansion and operation of human 
communities, as well as the direct and indirect effects of the trade routes, 
significantly influenced the natural systems throughout the region 
(California Environmental Principle II). (See Appendix D EEI Curriculum 
Unit Arabic Trade Networks: Growth and Expansion in the Middle Ages 
7.2.5.) 

Discussion 

1389 4 7 E-mail Onkar Bindra, 
Community 
Member 

Page 191, lines 1238-39. Text currently reads, “This message declared that 
human beings must surrender themselves wholeheartedly to the will of the 
one God and must treat one another with equality and justice.” 
 
Proposed revision: “According to Islam, all must treat one another with 
equality and justice, but many Muslim kings in India did not do so and  
required their non-Muslim subjects to pay a pilgrimage tax called Jazia.” 

Not 
recommended 

1390 4 7 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.192, lines 1277-1278: 
“Conversion slowed in India with the emergence of Sikhism in 1469.” 
 
Comment: Not sure how conversion slowed with the emergence of Sikhism. 
Forcible conversions and the jizya were still common in the Mughal era. 

Comment 

1391 4 7 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 1303 add the following new paragraph: 
Students research five important Chinese inventions of the Middle Ages 
(tea, the manufacture of paper, wood-block printing, the compass, and 
gunpowder), examine a map of China’s natural regions, and identify the 
sources of raw materials used in each invention. Reading about how the 
inventions were made and used, they learn how people extracted or 

Discussion 



Attachment 4 
History–Social Science SMC 

December 18-19, 2014 
Public Input on the Draft History–Social Science Framework 

(organized by chapter) 
 

   Page 118 of 225 
 

Comment 
# 

Chapter Grade 
Level(s) 

Method of 
Submission 

Source Comments Action/ 
Discussion 

harvested resources and transported and assembled the resources into 
each invention, and, discover how Chinese inventions influenced the 
natural systems of medieval China. Continuing their research students 
trace the historic influence of these discoveries on human social systems 
and the effects of these inventions on world history. As students reflect on 
early Chinese discoveries, such as tea and gunpowder, and the processes 
involved in their production, they deepen their understanding that the that 
individual human lives and of human communities and societies depend on 
the health of the natural systems that provide essential goods and 
ecosystem services (California Environmental Principle I). (See Appendix D 
EEI Curriculum Unit Genius Across the Centuries 7.3.5.) 

1392 4 7 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 1488 add the following new paragraph: 
Students identify natural resources important to medieval people and make 
a connection between feudalism and access to ecosystem goods and 
services. Reviewing a map of a medieval manor and analyzing excerpts 
from primary source materials, students describe how physical geography 
influenced feudal administrative positions and resource management. 
Students learn the importance of the medieval market in the political 
structure and economy by reading about the rise of the merchant class. 
Studying a map of trade routes students consider the relationship between 
trade routes, settlement of towns, growth of cities, and the effects of 
feudalism on the medieval European economy. As they analyze summaries 
of court cases that arose out of struggles over resource use and access 
students describe how feudalism’s role in the economy of medieval Europe 
provided the foundation for the development of the political order. 
Reflecting on connections between feudalism and the environment, 
students develop an understanding that decisions affecting resources and 
natural systems are based on a wide range of considerations and decision-
making processes (California Environmental Principle V). (See Appendix D 
EEI Curriculum Unit Managing Nature’s Bounty: Feudalism in Medieval 
Europe 7.6.3.) 

Discussion 

1393 4 7 E-mail Roman J. 
Zawadzki, 
Polish 
American 
Defense 
Committee 

8.  page 204, line 1535 change as follows: "migrated into Eastern Europe, 
especially to Poland and Polish-controlled areas, and Russia. The 
Statute of Kalisz (1264) gave Jews in Poland rights that they did not 
have in other European countries and by the middle of the 16th 
century about 80% of the world's Jews lived in Poland."  
http://en.wikipedia.org/wiki/Eastern_Europe  

Discussion 
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http://en.wikipedia.org/wiki/History_of_the_Jews_in_Russia#Kievan_Rus.27 
http://en.wikipedia.org/wiki/Statute_of_Kalisz 
http://en.wikipedia.org/wiki/History_of_the_Jews_in_Poland#Center_of_the
_Jewish_world:_1505.E2.80.9372  
http://www.worldjewishcongress.org/en/communities/show/id/30 

1394 4 7 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 1579 add the following new paragraph: 
Students examine maps to locate Mexico, Central America, and South 
America and review photographs and background information as they 
explore the roles of physical geography, climate, the availability of natural 
resources, and culture in the development of Maya, Aztec, and Inca urban 
societies. Focusing on a regional climate map and overview of the climates, 
students discuss how physical factors affected the urban societies and 
civilizations in these three regions. Further developing their mapping skills, 
students locate major ecosystems in Latin America and investigate the 
ecosystem goods and services that were essential to the people that lived 
there and were the basis for their economies and trading systems 
(California Environmental Principle I). Students learn how climate and types 
of ecosystems affected the economy, trade, and development of Maya, 
Aztec, and Inca urban societies by analyzing and comparing the diverse 
geography and natural history of Meso-America. (See Appendix D EEI 
Curriculum Unit Sun Gods and Jaguar Kings 7.7.1.) 

Discussion 

1395 4 7 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 1604 add the following new paragraph: 
Students learn how the richness of natural resources and diverse 
ecosystems in Central and South America were the basis for the Aztec and 
Inca empires, as well as the reason for the Spanish exploration of the “New 
World.” They examine how the Aztec and Inca empires’ decision-making 
structures and processes were designed to maintain the richness of the 
resource base that allowed their empires to flourish (California 
Environmental Principle V). Students learn that the Spanish had the same 
need for the natural resources of the region, with a goal of sustaining their 
own economic and political systems in the “Old World.” They learn about 
the many human social factors including greed, religious fervor, and 
disease that left the Spanish in control of vast lands in Central and South 
America, eventually propelling the empire to expand into the lands to the 
north, California and beyond. Students ascertain how disease enabled the 
relatively tiny contingents of Spanish to conquer two of the largest and most 
sophisticated societies in human history. (See Appendix D EEI Curriculum 

Discussion 
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Unit Broken Jade and Tarnished Gold 7.7.3.) 
1396 4 7 E-mail Onkar Bindra, 

Community 
Member 

Page 210-211, lines 1690-1696: "Religious enthusiasm and challenge to 
orthodoxy in the early modern period was not unique to Europe. In South 
Asia, Sikhism arose as a new religion founded by Guru Nanak, a social 
reformer who challenged the authority of the Brahmin and the power of the 
Mughal empire. Students may  will learn about the Sikh Scripture (Sri Guru 
Granth Sahib),articles of faith, turban, and Sikh history. The three basic 
principles pillars of Sikhism are honest living honest work to earn 
livelihood, sharing with the needy, and praying to the same and one 
universal God. 

Not 
recommended/ 

Discussion 

1397 4 7 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.210, lines 1690-1693: 
“Religious enthusiasm and challenge to orthodoxy in the early modern 
period was not unique to Europe. In South Asia, the Bhakti movement 
within Hinduism, which placed emphasis on a personal expression of 
devotion to God, grew more popular, thanks to the saints such as 
Meera Bai (devotee of Krishna) and Ramananda (devotee of Ram). 
Sikhism arose as a new religion based on the teachings of Guru Nanak, 
a social reformer founded by Guru Nanak, a social reformer who 
challenged the authority of the Brahmin and the power of the Mughal 
empire.” 
 
Comment: Greater context about the time period and rise in popularity of 
"Bhakti" (medieval movement within Hinduism that placed emphasis on a 
personal expression of devotion to God) saints across India, many of whom 
were considered contemporaries of Guru Nanak, would be helpful for 
students to understand here. This sentence is framed that Sikhism grew out 
of 
opposition to Hinduism and Islam. 

Discussion 

1398 4 7 E-mail Arvind Kumar, 
CAPEEM 

pp.223-224, lines 1979-2002. Current standard reads: 
7.11 Students analyze political and economic change in the sixteenth, 
seventeenth, and eighteenth centuries (the Age of Exploration, the 
Enlightenment, and the Age of Reason) 
ANALYSIS 
This is missing colonization. 
RECOMMENDATION 
Add the word colonization to the heading and add point #7 to numbered list 
as stated below. 

Not 
recommended 
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Replacement text for heading and point #7 for addition 
7.11 Students analyze political and economic change in the sixteenth, 
seventeenth, and eighteenth centuries (the Age of Exploration and 
Colonization, the Enlightenment, the Age of Reason) 
7. Discuss the colonization of various countries and the transfer of 
knowledge from countries such as India including the role of Jesuit 
missionaries in transferring such knowledge. 

1399 4 7 Survey, E-
mail 
(submitted 
same 
comment 
twice) 

Julie Balcom, 
Teacher 

As a classroom teacher who has taught 7th grade history for almost ten 
years, I can state from practical experience that the current Framework 
does not take into account Common Core requirements. Learning with the 
level of depth and complexity expected with what are the best practices laid 
out by Common Core needs time. Yet CA state standards for 7HSS are 
vast--Rome, Arabia and Islam, China, Japan, all of Medieval Europe, the 
Renaissance, the Reformation, the Scientific Revolution, the Age of 
Exploration, the Age of Enlightenment, Latin America, and Africa!  If I 
simply taught straight through the textbook without allowing students any 
opportunities to further develop a meaningful understanding of the content, 
then yes, we could "finish" in an academic year. However, this is contrary to 
the pedagogy laid out "Goals and Curriculum Strands." Something has got 
to give! The Framework for HSS are unrealistic and contrary to the national 
movement in education toward creating critical, independent thinkers. 
Please reconsider. 

Comment 

1400 4 7 Survey Daniel 
Edwards, 
Teacher 

Re: Grade 7 World History - So, what is really different?  There is still way 
too much history material to try to teach in a single year. In my opinion, the 
proposed History Standards for grade 7 World History are more of the 
same that we have had for the past....too many Standards to really teach... 
it is more of  "teaching a mile wide and an inch deep."  This is not what 
common core is asking for - with the proposed standards, there is no way to 
teach in depth.  I would suggest cutting the proposed standards for Grade 7 
in half - Rome, Islam, China and Early Medieval Europe (up to the end of 
the 3rd Crusade), and the remainder be taught in Grade 9, since there is no 
required Social Studies class in Grade 9. This would also lead nicely into 
the Grade 10 World History standards. 

Comment 

1401 4 7 Survey Brent Smiley, 
Teacher 

The current seventh grade Social Studies Standards are a joke.  Start with 
the fall of the Roman Republic (44bce) and end with the French Revolution 
(1800) and cover everything that happened in humanity between those two 
dates.  That is impossible under the best of circumstances, but at least the 

Comment 
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California Dept of Ed. has a bone in there for every group and sub group 
here in California.  Two thirds of the individual standards should be 
jettisoned and the rest should be reworded to ideas rather than specific 
areas of history.  For instance, rather than looking at the fall of the Roman 
Republic, link the fall of the Roman Republic with other climate caused falls 
of civilizations so that the teacher can utilize their own experiences to guide 
best practices.  Grades 6-8 Social Studies should be based upon Common 
Core ideas of using critical skills thinking using Social Studies as the 
vehicle. 

1402 4 7 Survey Kevin 
Roughton, 
Teacher 

You didn't change anything. If anything, you added more concepts. It is 
already nearly impossible to include all this information in the time allotted. 
Now we are being asked to do the same but also add historical literacy and 
analysis.   Additionally, the organization of the 7th grade content is 
senseless. It is neither chronological nor geographical. It would make far 
more sense to have all of Europe clustered and then the rest of the world 
clustered separately. 

Comment 

1403 4 7 Survey Mary Connor, 
Teacher, 
Curriculum 
Specialist, 
Professional 
Organization 
Rep/ Staff 

Standard 7.8 (3) The reference to the Silk Road will allow for the inclusion 
of Korea and the influence of Korea on Japan. A Power Point lecture and a 
book on "Silla Korea and the Silk Road" are available at 
www.KoreaSociety.org. These resources expand understanding of the Silk 
Road, international trade, and cultural exchange found in world history 
textbooks and will lead to discussions about the benefits and challenges of 
globalization and its impact on ancient cultures and in modern times. 
Standard 7.8 (4) This entry allows for teaching Korean American history by 
accessing http://arirangeducation.com/main 

Comment 

1404 4 7, 8 Survey Jennifer 
Brooks, 
Teacher 

Many schools and organizations are pushing towards essential standards.  
Primarily, this is necessary because of our desire to emphasize depth over 
breadth. However, the content standards in grades 7 and 8 as they have 
stood since the 1990's are impossible to complete in their entirety with any 
sort of depth whatsoever. If every substandard were to be covered (count 
them and divide by the number of school days), you would have to have 2 
days of instruction, then 1 test day and immediately move on, sometimes 
less time. With every SUBstandard here being incredibly information dense, 
this simply is not possible, not to mention now including the suggestions for 
reading and ELA content/skill development.  The density of each 
substandard is not to be underestimated. When, for example one 
substandard might want the examination of the political, economic and 

Comment 
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social systems, of say fuedalism, a more realistic timeline is several weeks.  
I have been teaching since the late 1990's and have not yet met a teacher 
who didn't skip units and substandards or alternatively sacrifice depth with 
great agony, knowing they were likely to be tested on something they didn't 
include and simultaneously knowing they couldn't teach it all.  Please 
relieve us of this agony, and pair down the standards to the essential ones. 
If you don't, it will be sure the rest of us will have to concede to Father Time 
and continue to do so, not very uniformly and with mixed results. A better 
survey question would be "How long does it typically take you to complete 
teaching and assessing substandard_______?" and "Which 15 to 20 
substandards do you believe to be essential to what students should know 
and be able to do at this grade level" (a checklist). This would give teachers 
a meaningful change that frees us to explore topics in depth. Sincerely, a 
passionate history teacher 

1405 4 7, 8 Survey Romi Hurley, 
Teacher 

In 7th grade, Enlightenment and Scientic Revolution need to go into 10th 
grade Modern World History.  It is very challenging to start at the fall of 
Rome and go all the way up to the 1600's in Europe and have ANY time left 
for other civilizations around the world.  When we spend months and 
months on Europe, it appears we are just teaching Western Civ. again and 
ignoring the rest of the world. It is meant to be "World History" now, right? 
After trying to get my kids all the  way up to the Enlightenment in Europe, I 
end up with only 4 days in June for China. Some European history needs to 
move to 10th grade and the Enlightenment is developmentally more suited 
for high school- the concepts are very abstract.  In 8th grade, we need to 
keep: the colonies,   the lead up to the Revolution & Articles of Confed., the 
Constitution/Bill of Rights, the North(industrialization & immmigration), the 
South( agrarian economy & slavery), and the West( expansion and Native 
Americans), Abolition,Civil War and Reconstruction  and rethink all the 
other units.   There is no time to look at American literature and to spend 
huge amounts of time on Presidents and Supreme Court cases- pick a few 
of the  most important ones like Marbury vs. Madison and move on. If you 
spend huge amounts of time on battles in the Revolutionary War, War of 
1812, and Civil War, then we run out of time for what is important - what are 
the outcomes and effects of those wars on America? What really is 
important are the big ideas like : how are we treating Native Americans, 
immigrants,African Americans, workers, and women? Are we upholding our 
ideals of equality for all citizens? Are there downsides as well as upsides to 

Comment 
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progress and industrialization? Is expansion always positive, or does that 
come with unintended consequences for indigenous groups, Hispanic 
Americans, and the environment and ecosystems too?   Instead, the state 
standards are full of Jeopardy quiz facts like the Federal Judiciary Act.  
There is no time in a real school year to get to industrialists of the Gilded 
Age ( 1890's-1910)- that needs to be where 11th grade Modern U.S. starts. 
 
In the real world of a school with assemblies and entire class periods lost 
because 2/3 of your kids are on Science field trips, you are lucky to get to 
Reconstruction by the end of the year.  Again, with 11 units and a million 
documents and people of significance and court cases and Acts of 
Congress to get through, it is impossible to do it all and have any time to 
reteach or go in depth or ask the big questions well - the kids are drowning 
in facts, and each unit adds more and more and more.   6th grade is not 
bad - 9 units in 9 months is workable.   The only unit that is content 
standard heavy is Greece - it takes 6 weeks to get through all the standards 
well, which puts a teacher off pacing for the other units.  I would take some 
sub strands out of  the Greek unit, like doing the Illiad and Odyssey or the 
Peloponessian War..  Over the course of 21 years, I have taught all 3 grade 
levels, and I must say 8th grade is written the worst.  We are so busy 
teaching Henry Clay's "American system" that we miss the larger question: 
how does transportation interconnect with industrialization and 
urbanization?  If we just went back to Essential Questions for 8th grade, 
and picked a few facts in each unit to answer them instead of trying to 
teach kids every fact in the book for every unit, their heads would not swim 
so much! 

1406 4 8 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 2118 add the following new paragraph: 
Students learn about the ideals and aspirations of the people of the Early 
American Republic through a lens of demand for natural resources, a 
context for understanding the country’s physical landscapes, political 
divisions, and the resulting pressures which led to territorial expansion. This 
approach challenges them to consider the complications involved in 
westward expansion and begin to recognize many consequences of that 
growth (California Environmental Principle II). They learn what happens as 
the country doubled in size at the same time the new nation was struggling 
with issues of debt and, simultaneously, political control of what appeared 
to many as nearly limitless natural resources. Students trace the 

Discussion 
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development of federal land policy designed to manage the land and its 
resources and become aware of the political concerns during this time, 
which influenced the development of land ordinances. As they explore 
these laws and policies, students gain an understanding of the role 
government plays in the management of natural resources and examine 
how the expansion resulted in lasting effects to the country’s physical 
landscapes and natural systems. (See Appendix D EEI Curriculum Unit 
Land, Politics, and Expansion in the Early Republic 8.4.1.) 

1407 4 8 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.231, line 2144, insert: As the family economic gave way to industrial 
production, the roles of women and men changed. Middle-class women 
devoted themselves to the home and family, while men went out to work. 
An ideology of separate spheres conceptualized women and men as 
fundamentally different. As a result, although they were expected to marry 
and raise a family, the notion that women and men could best understand 
and relate to those of the same sex led to the phenomenon of “romantic 
friendship.” Women especially formed intimate relationships with one 
another, regularly falling in love with and being physically affectionate with 
their romantic friends. Men, too, sometimes formed close bonds with other 
men, including physical affection and cohabitation, but this often dissipated 
once marriage to a woman occurred. Such homosocial behavior was 
accepted, showing how different intimate relationships were in the 
nineteenth century than in the twentieth. 
 
This edit was also submitted by Renata Moreira, Rob Darrow, Carolyn 
Laub, and Jamie Scott through the field survey. 

Discussion 

1408 4 8 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

In Line 2156, after the words “flow of immigrants to the United States” add 
the following text then add a paragraph break: 
Students analyze case studies of two natural system events that were 
major reasons for the wave of immigration from Northern Europe to the 
United States, the “Great Irish Famine” and the “Year Without a Summer.” 
They examine these cases to learn how natural systems influence human 
social systems (California Environmental Principle I) and the how these 
events influenced the numbers of Irish and Germans immigrating to the 
United States. Students read about the how and why of another major 
immigration event, large numbers of Basque people relocating from France 
and Spain to Argentina and then to the United States. They compare the 
Basques’ search for an economic livelihood based on ecosystem goods 

Discussion 
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and services with the immigration of Northern Europeans to the United 
States during the early to mid-19th century. Students discuss the factors 
that influenced where these new arrivals chose to settle, including whether 
and they sought out areas that replicated the natural systems or the human 
social systems they left behind in Europe. (See Appendix D EEI Curriculum 
Unit America Grows 8.6.3.) 

1409 4 8 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.234, lines 2215-2222, change as follows: Students discuss the role that 
race and gender played in constructing the enslaved as in need of 
civilization and thereby rationalizing slavery; the daily lives of enslaved 
men and women on plantations and small farms, including the varied 
family structures they adopted; the economic and social realities of slave 
auctions that led to the separation of nuclear families and encouraged 
broad kinship relationships; the centrality of sexual violence to the 
system of slavery; and the myriad laws: from the outlawing of literacy to 
restrictions on freedom gained through emancipation or purchase that 
marked the lives of American slaves. Amidst the confining world of slavery, 
the enslaved asserted their humanity in developing a distinct African 
American culture through retaining and adapting their traditional customs 
on American soil. This culture included less restrictive norms around 
gender and sexuality that supported the formation of alternative family 
structures and same-sex relationships within enslaved communities. 
 
The final part of this edit was also submitted by Renata Moreira, Rob 
Darrow, Carolyn Laub, and Jamie Scott through the field survey. 

Discussion 

1410 4 8 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.236, lines 2256-2259, change as follows: It opened domestic markets for 
seaboard merchants; it offered new frontiers for immigrants and 
discontented Easterners; it allowed, even demanded at times, 
significant alterations in gender norms; and it inspired a folklore of 
individualism and rugged frontier life that has become a significant aspect 
of our national self-image. 

Not 
recommended 

1411 4 8 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.236, lines 2262-2263, change as follows: The peoples of the West 
reflected the diversity of the region: American Indians, Mexicans, Asians, 
and Americans of various racial and ethnic backgrounds. 

Edit 

1412 4 8 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.236, lines 2270-2277, change as follows: Jacksonian Democracy should 
be analyzed in terms of its supporters—white farmers with small holdings, 
artisans, laborers, and middle-class businessmen. It should also be 
looked at for its limitations. As an example, Andrew Jackson was a 

Discussion 
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slaveholder and also pressed for the removal of Native Americans, 
even disregarding a Supreme Court decision on the matter. 
Frontier life had a democratizing effect on the relations between pioneer 
men and women. Original documents will show the varied roles played by 
frontier women such as California’s Annie Bidwell, who promoted women’s 
rights and worked for social change. Women residing in some western 
states gained the franchise in the late-nineteenth century, earlier than 
women in other parts of the nation. 

1413 4 8 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.237, lines 2289-2297, change as follows: To deepen their understanding 
of the changing political geography and settlement of this immense land, 
students might read from the journals of the Lewis and Clark Expedition to 
the Northwest; map the explorations of trailblazers such as Zebulon Pike, 
Jedediah Smith, Christopher “Kit” Carson, and John C. Fremont; explore 
the role and life of Quanqon, a Kutenai female-to-male person who 
assisted Europeans in their explorations of the Oregon Country; 
discuss the searing accounts of the removal of Indians and the Cherokees’ 
“Trail of Tears”; and interpret maps and documents relating to the long sea 
voyages including around the horn of South America and overland treks 
that opened the West. 
 
This edit was also submitted by Renata Moreira, Carolyn Laub, and Jamie 
Scot through the field survey. 

Discussion 

1414 4 8 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.237, line 2297, insert the following paragraphs: Frontier life had a mixed 
effect on the relations between men and women. White men far 
outnumbered white women, creating some opportunities where the latter 
became valued more than previously; they were thus able to achieve some 
rights in the West before their counterparts elsewhere. White women 
residing in many western states gained the franchise in the late-nineteenth 
century earlier than women in other parts of the nation. Original documents 
will show students the varied roles played by frontier women such as 
California’s Annie Bidwell, who promoted women’s rights and worked for 
social change. Still, many women of diverse racial and ethnic backgrounds 
felt trapped or limited by their gender in a place and time so dominated by 
men. Some passed as or transformed themselves into men, thus benefiting 
from the greater economic, political, social, and affectional opportunities 
men had in the West. One example is California’s Charley Parkhurst, who 
was female-assigned at birth but who lived as a man, operated a 

Discussion 
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stagecoach, stage station, and saloon, and voted as a man in the Bay Area 
and San Joaquin Valley between 1856 and 1879. 
Gold rushes and western military life provide examples of frontier settings 
where men far outnumbered women. In such cases, men had to adjust their 
lives and perform many duties previously reserved for women. Such 
settings also more easily allowed for different types of emotional 
relationships to form between men. Original documents and historical 
writings explore same-gender relationships in California’s Gold Rush and 
the remarkable story of Mrs. Nash, a male-to-female Mexican woman who 
worked as a laundress for the famed Seventh Cavalry; she also married 
soldiers several times over the years. Students can explore myriad reasons 
why Parkhurst, Nash, and many others lived lives across gender lines 
throughout the American West. 
 
This edit was also submitted by Renata Moreira, Carolyn Laub, and Jamie 
Scot through the field survey. 

1415 4 8 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

In Line 2300, after the words “western regions.” add the following text then 
add a paragraph break: 
Students learn that as settlers began their westward journey in the 19th 
century, water played a vital role in determining the location of settlements. 
They participate in a role playing activity to explore the influence of rivers 
on development and settlement patterns, and discover that the 
management of this essential resource took on a different form than in the 
eastern states where supplies were adequate to meet demand. Students 
recognize that the limited availability of water in the West underscored 
many political, legal, and economic decisions about water management 
(California Environmental Principle V). By analyzing several case studies, 
students learn that “water wars” erupted between farmers, urban dwellers, 
and the American Indians who had relied on lakes and river ecosystems for 
thousands of years before European settlers arrived. They explore how 
political, economic, legal, and cultural factors affect decisions about water 
use, and learn how water management decisions created conflicts between 
various stakeholders in the West. (See Appendix D EEI Curriculum Unit 
Struggles with Water 8.8.4.) 

Discussion 

1416 4 8 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.240, line 2351, insert: Students also explore the impact Reconstruction 
had on African American kinship structures and family life. While an 
important part of freedom was the legal recognition of family ties, the heavy 

Not 
recommended 
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emphasis the Freedmen’s Bureau placed on promoting marriage meant 
that only one kind of family was recognized and that African Americans who 
adopted alternative family structures or deviated from dominant gender and 
sexual norms were frequently criminalized. 
 
This edit was also submitted by Renata Moreira, Carolyn Laub, and Jamie 
Scot through the field survey. 

1417 4 8 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.240-241, lines 2368-2377, change as follows: The period from the end of 
Reconstruction to World War I transformed the nation. This complex period 
was marked by the settling of the trans-Mississippi West, the expansion 
and concentration of basic industries, the establishment of national 
transportation networks and new maritime routes, a human tidal wave of 
immigration from southern and eastern Europe, growth in the number and 
size of cities, accumulation of great fortunes by a small number of 
entrepreneurs, the rise of organized labor, growth of the women’s 
suffrage movement, and increased American involvement in foreign 
affairs (for example, through the completion of the Panama Canal). The 
Gold Rush in California, the building of the transcontinental railroad, 
and agricultural labor in Hawaii spurred Chinese, Korean, Japanese, 
Filipino, Hindu, and Sikh immigration to the United States. 

Discussion 

1418 4 8 E-mail Onkar Bindra, 
Community 
Member 

Page 241, lines 2375-80: “The Gold Rush in California and agricultural 
labor in Hawaii spurred Chinese, Korean, Japanese, Filipino, Hindu, and 
Sikh South Asian (Hindu and Sikh) immigration to the United States. 
Eventually the Chinese Exclusion Act (1882) and the Immigration Act of 
1917 greatly limited Asian entry to the United States. California built the 
immigration station at Angel Island to facilitate the process of Asian 
admissions.” Need discussion. 

Not 
recommended. 

1419 4 8 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.241, lines 2375-2377: 
“The Gold Rush in California and agricultural labor in Hawaii spurred 
Chinese, Korean, Japanese, Filipino, Hindu, and Sikh South Asian (from 
current day India, Bangladesh, and Pakistan) immigration to the United 
States.” 
 
Comment: Why refer to two religious communities, when the remaining 
references are to ethnicities/nationalities? 

Discussion 

1420 4 8 At IQC 
Meeting/By 

Committee on 
LGBT History 

p.241, lines 2380-2383, change as follows: The building of the 
transcontinental railroad, the destruction of the buffalo, the American Indian 

Discussion 
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E-mail Wars, The American Indian wars, creation of the reservation system, 
development of federal Indian boarding schools, and reallotment of 
Native lands profoundly altered Native American social systems 
related to governance, family diversity, and gender diversity. and the 
removal of American Indians to reservations are events to be studied and 
analyzed. The allotment program and the federal Indian boarding 
school system outlawed and targeted for elimination specific Native 
forms of gender diversity, including two-spirit traditions and family 
diversity beyond a male-headed, nuclear family model. Allotment 
entailed breaking up Native lands into privately held units (largely 
based on the Anglo-American model of the male-headed nuclear 
family). Boarding schools took Native children from their parents for 
years at a time in order to make them into proper citizens, which 
entailed training them in dominant ideas of gender roles. 
 
This edit was also submitted by Renata Moreira, Carolyn Laub, and Jamie 
Scot through the field survey. 

1421 4 8 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

In Line 2391, after the words “slowed by temporary periods of financial 
distress” add the following text then add a paragraph break: 
Students identify and explore patterns of agricultural, industrial, and 
commercial development in the United States in the late 19th and early 
20th centuries, and the effect of such development on the American 
environment. They learn through case studies of events, for example the 
Chicago World’s Fair of 1893, and identify the “modern” agricultural, 
industrial, and commercial development of the time. Students describe the 
cause-and-effect relationships between climate, natural resources, 
population growth, and the scientific and technological advancements 
during this time period, and then apply their knowledge of these 
relationships to an analysis of the changing landscape in America around 
the turn of the century. Throughout the unit, students consider the effects of 
the operation and expansion of human communities and practices on the 
health and viability of natural systems (California Environmental Principle 
II). They then apply their knowledge to an exploration of how increased 
mechanization and production in the late 19th century influenced the growth 
of American communities. (See Appendix D EEI Curriculum Unit 
Agricultural and Industrial Development in the United States (1877–1914) 
8.12.1.) 

Discussion 
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1422 4 8 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.242, line 2403, insert paragraph: The rapid growth of cities in this period 
had important consequences for how people lived their lives. Immigrant and 
native-born women and men sometimes found themselves freer from family 
and community control. Socializing in public became the norm for working-
class youth who had limited space where they lived, and the disparity 
between women’s and men’s wages gave rise to the practice of dating and 
“treating,” with men expected to pay for female companionship. The rise of 
commercialized entertainment such as movies, amusement parks, and 
dance halls fostered easier interaction among strangers. Social interaction 
in public places facilitated intimacy between women and men and created 
new possibilities for same-sex intimacy. 

Discussion 

1423 4 8 Survey Renata 
Moreira, 
Strong 
Families 
Partner, 
College/ 
University 
Faculty, 
Professional 
Organization 
Rep/ Staff, 
Community 
Member, 
Parent 

Ms. Moreira submitted a slightly different version of the Committee edit 
above.  
 
On p. 242, after line 2402, add this paragraph: “The rapid growth of cities in 
this period had important consequences for how people lived their lives. 
Immigrant and native-born women and men sometimes found themselves 
freer from family and community control. Socializing in public became the 
norm for working-class youth who had limited space where they lived, and 
the disparity between women’s and men’s wages gave rise to the practice 
of dating and “treating,” with men expected to pay for female 
companionship. The rise of commercialized entertainment such as movies, 
amusement parks, and dance halls fostered easier interaction among 
strangers. Social interaction in public places facilitated intimacy between 
women and between men.” 
 
The same edit was submitted by Rob Darrow, Carolyn Laub, and Jamie 
Scot. 

Discussion 

1424 4 8 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 2420 add the following new paragraph: 
As a means of examining patterns of urbanization, immigration, and 
industrialization, students use historic maps to identify physical features of 
three American cities, building both their chronological and spatial analysis 
skills. Viewing the maps in chronological order allows the students to trace 
the growth patterns of cities and begin to recognize how a city’s growth and 
industries demanded ever-increasing quantities of natural resources, 
gathered from increasingly greater distances. They then examine how 
industrialization correlated with urbanization and immigration, and consider 

Discussion 
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how these synchronous processes affected the nation’s natural systems. 
Students learn about how the combination of industrialization and 
urbanization related to the emergence of the American conservation 
movement. Then, by interpreting the origin and contents of some examples 
of landmark legislation, they have an opportunity to learn how science and 
technology played important roles in the beginning of the conservation 
movement. (See Appendix D EEI Curriculum Unit Industrialization, 
Urbanization, and the Conservation Movement 8.12.5.) 

1425 4 8 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.243, line 2425, insert: The poems, journals, and journalism of Walt 
Whitman give a vibrant sense of men’s love for other men and male 
association across class divisions in an urban environment. 
 
This edit was also submitted by Renata Moreira, Rob Darrow, Carolyn 
Laub, and Jamie Scot through the field survey. 

Discussion 

1426 4 8 Survey Christian 
Miraglia, 
Teacher 

The descriptions of the course are concise and well thought out.  However, 
the biggest problem for any history teacher is the absolute immensity of the 
content to be covered especially at the secondary level.  In all my years of 
teaching in California I find it virtually impossible to even address every 
strand of the 8th grade standards.  If I'm lucky I can teach Reconstruction at 
the end of the year.  This is true for all middle school teachers. In order to 
be effective  a good teacher identifies key component of a standard and 
plans instruction accordingly.  However when faced with 12 content 
standards as in 8th grade the instructor is posed with a dilemma. Which 
ones should little time be dedicated to. Yet when our middle school 
students reach high school there is an unwritten expectation that they will 
have covered at least some of those formidable standards.  Moreover when 
the  8th grade history test (thankfully gone) was administered there was 
undue pressure for teachers to guess which standards among the long list 
that students would be tested on. In order for any teacher to be fully 
effective and also address the impending long needed push for the 
reintegration of civics education the standards must be reduced. Knowing 
that most of our state's middle school teachers are highly effective and are 
implementing challenging and effective lessons that address some of these 
standards, it would aid both teacher and student alike to review the span of 
each grades content standard and reduce the content. 

Comment 

1427 4 8 Survey Steven Pierce, 
Teacher 

The first unit that describes the development of American Constitutional 
Democracy is fairly broad. I think the first unit that should be taught is 

Comment 
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Colonial America followed by the above. 
1428 4 8 Survey Douglas 

Marques, 
Teacher, 
Curriculum 
Specialist 

Grade 8: Fundamental transformations in gender and sexuality in 
conjunction with nineteenth-century urbanization and industrialization 

Comment 

1429 4 8 Survey Riccardo 
Gaudino, 
Curriculum 
Specialist, 
Professional 
Organization 
Rep/ Staff 

1. The HOMESTEAD ACT 1862 was a national event.  This law explains 
how land is divided to soldiers. Since Roman Times and before, the 
soldiers, in support of military's role in the formation of the STATE, have 
received land.  2. When explaining movement along transportation routes, 
the wording is necessary "analysis of PUSH-PULL INFLUENCES, 
NATURAL AND HUMAN".   3.  The Chinese exlusion act in 1880s, the set 
the next wave of immigrant group to fill the need for labors in the 1890s to 
1924 was the Italians.  The statistic show 25% of California population as 
the new working class.  The US History law of 1924 was another Southern 
Italian exclusion "rascist" law to keep the US an Anglo-Saxon country that 
resulted in this emigration going to Argentina.  For these facts, AP 
GIANNINI must be included to teach how the agricultural cooperatives 
played a role for security and advancemed rural minority populations.  Did 
you know the Golden Gate Bridge was built from this reality with no 
government money!  I see this as the crucial amendments to bring 
California into being able to deliver on the political promise 21st Century 
learning. 

Comment 

1430 4 8 Survey Jennifer 
Horne, 
Teacher 

Eighth grade history should begin with review of fifth grade standards. 
Some school districts are restricting 8th grade teachers from beginning of 
the year review simply because it is not listed in this section of the eighth 
grade standards. As a historian, it is hard to being a school year without 
review. Therefore, fifth grade standards should over lap or repeat with 
Eighth grade. America is begins at Jamestown. It is frustrating to start the 
school year right off with the Declaration of Independence and no 
background or review of the colonies up to 1776. Please revise the 
standards to give teachers the ability to review colonial times with their 
students in eighth grade. 

Comment 

1431 4, 5 7, 8, 10, 
11 

E-mail Alana Golden 
and others, 
see 
Comments 

The named individuals submitted nearly identical letters with the following 
text to Nancy McTygue and Bill Honig: 
 
“I am writing in reference to the current updates to the California History-

Discussion 
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section Social Science Framework, specifically about the inclusion of personal 
finance topics. 
 
I would draw your attention to AB 166, passed by the California Legislature 
and signed by Governor Brown in on August 26, 2013, which calls for 
specific financial literacy topics to be integrated into the 7-12 grades and 
remind the Commission that the language of the legislation includes grades 
7-12. 
 
I am encouraged that the new Framework includes personal finance as an 
elective course in the 9th grade and that there is expanded inclusion of 
personal finance topics in the 12th grade high school economics course.  
However, there is no mention of personal finance in grades 7, 8, 10, or 11 
as is required by AB 166. 
 
I would urge you to take AB 166 seriously, and find ways to include 
personal finance in these grades  as you pursue the important work that 
you are doing for our children, and for their financial well-being.” 
 
The same letter was received from more than 50 individuals. A copy of the 
letter and a list of senders is included on the flash drive (Attachment 5). 

1432 4, 5 7, 8, 10, 
11 

E-mail Kent Williams, 
Teacher 

Mr. Williams submitted the same form letter as the above submitters, with 
the following language added:  
 
I discover more and more each year that most of my students in Economics 
have minimal information given to them about personal finance by their 
parents or home. Students need to understand how to shop for and set up 
savings, checking accounts, and learn about credit cards during their high 
school experience. Many students will get into financial trouble and not 
realize where to go or how to get out of debt. 
 
Please make this personal finance elective an A through G elective so most 
if not every student is exposed to the material before it is too late and they 
find themselves in debt. 

Discussion 

1433 4, 5 7, 8, 10, 
11 

E-mail Molly Gerber, 
Teacher 

Ms. Gerber also submitted the form letter on AB 166, adding the following 
text at the beginning: 
 

Discussion 
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When I started my student teaching about six years ago, my best friend 
asked if I would be talking about credit cards with my Economics class. "If 
there is one thing I wish I'd learned in high school, it would be about credit 
and debt. I think about how helpful it would have been to me in my early 
20s, and really how that knowledge then would impact my life now. You 
have to talk to them!"  Six years later, I have the privilege of teaching high 
school seniors Economics, and my last unit is always personal finance. The 
majority of students tell me how relevant they find the unit, and many have 
come back to tell me that the knowledge influenced them, and helped them 
inform their friends at college, who did not receive a similar education. 
Student debt alone is now greater than credit card debt, and young people 
need to know and understand the cost of debt. Most will inevitably be 
buried in student loan debt since the cost of college has increased 500% 
since 1985, compared to 115% increase in the CPI. To be burdened with 
other debt makes it virtually impossible to start a productive life and help 
build our struggling economy. 

1434 4, 5 7–12 E-mail  Scott Silton, 
Teacher 

I just received an astroturf-ish like request to cut and paste a letter drafted 
by the CCEE enjoining you to adopt personal finance standards into the 
state framework. 
 
Not only am I not going to honor that request, I'd like to lobby you 
specifically not to do that. 
 
I have been teaching economics to seniors in a hybrid AP 
Government/Honors Economics course at Aragon High School for over a 
decade. The past 2 years, over 50% of my students received a 5 on the AP 
Government and Politics exam. I routinely have students go on to major in 
economics at top tier institutions.  
 
The vast majority of my students are going onto competitive four year 
degree programs and have financially literate parents. Mandating a 
curriculum that my students would not benefit from until they are graduating 
from college is unhelpful. I am particularly wary of stock market simulations 
and other well meaning exercises that may teach speculation more so than 
the analysis behind stock picking (most investors are better off sticking with 
index funds anyway).  
 

Discussion 
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The curriculum you adopt should include some flexibility so that teachers 
can differentiate for their students. If I taught a different course or in a 
different school, budgeting and debt awareness would more often make the 
cut in an already busy semester.  I prefer to do a more academic case 
study about financial regulation or a debate over issues of political economy 
at the end of the year, because that fits my audience better. 
 
Moreover, the curriculum you adopt needs to invite a more critical view of 
the field of economics and its scientific pretensions. Too often the 
curriculum teaches oversimplified conclusions and presents them as fact. 
Students get little exposure to the range of debate within the field. For 
students to be able to navigate the coverage of economic policy debates in 
the mainstream media, they need a relevant working vocabulary, but they 
also need to see the issues framed in a broader context of social trade-offs. 
GDP growth is still the presumed goal of macro policy as described in most 
curricular materials; the validity of using GDP as a proxy for economic 
health is something teachers end up inserting on their own. The difference 
between consumer friendly and business friendly policies should be 
explored. Finally, I'd like to see some attention to the history of the field of 
economics with all its philosophical underpinnings and evolution. The study 
of economics is often "fighting the last war" and applying a well developed 
model onto a dynamic global set of markets that are constantly integrating 
new technologies and new patterns of interaction. 
 
Put another way, I hate seeing introductory economics being used as a 
vehicle for class confirmation bias. It isn't in the interest of the state to 
provide students with an elaborate rationalization for corporate dominion 
over our lives. 
 
You've got some work to do!  Good luck! And please do not heed 
boilerplate letters from economics educators that were generated by groups 
funded by corporations. Economics is corrupt enough as it is. 

1435 5  Survey Joan Bain, 
Teacher 

Be very careful with the wording of the gay, lesbian.... issues so as not to 
teach only one side of the issue.  Everything should be taught from multiple 
perspectives.  As we are teaching tolerance, lets be sure we are tolerant of 
views and beliefs that are based on the Bible.  By grouping this issue with 
race, gender, and ethnicity, you are setting up a system that only 

Comment 
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recognises one point of view.  Tolerance has to work both ways. 
1436 5  Survey Debra Polk, 

Teacher 
Well done. Glad to see solid, concise standards have not been thrown out 
with the bathwater we call Common Core.  One of the strengths of our 
previous framework was how clearly content expectations for each grade 
were expressed. 

Comment 

1437 5  Survey Jose Colon, 
Teacher 

I hope that teachers use these standards to encourage critical thinking 
skills. Use  primary sources to help all students. Make sure students 
understand the importance of geography in how it shaped history and 
cultures of many societies. 

Comment 

1438 5  Survey Michael 
Omalley, 
Teacher 

Maybe I am coming late to the party but what is the difference from the 
current standards. After my history department looked over their respective 
content areas nobody found any real change from what has been used for 
the last 20 years. Although the narrative might clear up a few issues for 
confused teachers, I see little worth for the effort. 

Comment 

1439 5  Survey Samantha 
Millhollen, 
Teacher 

I was surprised that these are the exact same standards as before. I was 
hoping that they would be trimmed down so we are encouraging social 
studies teachers to focus on going deeper into the content. If we are 
expected to cover all of these standards, it becomes a survey class. 

Comment 

1440 5  Survey Jennifer Isbell, 
Teacher 

The standards are so enormous that teachers are unable go into depth 
because they are forced to take students on a "march through history" 
without being able to dig deep into historical issues and their implications. 
The amount of standards for high school force teachers and students to 
"superficial(ly) skim an enormous amounts of material". 

Comment 

1441 5  Survey Oswaldo 
Medina, 
Teacher 

The only thing I would change is that the ninth grade social studies elective 
should be moved he the last year of high school.  At the moment not 
continuing world history from 7th grade until the tenth grade and U.S. 
History from 8th grade until 11th grade, their is a two year gap. Too much 
time in between to forget and have those high school teachers reteach and 
review. 

Comment 

1442 5  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

National Korean Studies Seminar Recommended Reading List for 
Literature  And a Resource for Learning About Korean    In the Absence of 
Sun    By: SPICE/Stanford This is a complete unit of study for secondary 
and community college students. “North Korea remains one of the most 
misunderstood and misrepresented countries in the United States. 
“Uncovering North Korea” seeks to fill this gap and strives to bring more 
accurate information and objectivity to the study of North Korea. Softcover 
$69.95. Includes a CD-ROM; DVD “A State of Mind.” See 

Discussion 
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SPICE.Stanford.edu/catalogue  Modern Korean Fiction: An Anthology    By: 
Fulton, Bruce and Youngmin Kwon Columbia University Press (2005) “In 
terms of its range and consistent quality, there is simply no other 
comparable collection. A combination of fresh, new translations of old 
classics and a judicious selection of more recent writing makes this long-
awaited anthology a most welcome publication for anyone interested in 
twentieth century Korea.” Janet Poole, New York University. 
Recommended for a senior English class and college level students.   Still 
Life with Rice    By: Lee, Helie The captivating story of the author’s 
discovery of her own identity and the inspiring story of her Korean 
grandmother’s life during Japanese occupation and the Korean War years. 
See review on Social Studies School Service website mentioned above. 
High School. The East Asian Story Finder: A Guide to 468 Tales from 
China, Japan, and Korea, Listing Subjects and Sources    By: Sharon 
Barcan Elswit Jefferson, North Carolina: McFarland & Co. (2009) 
Summaries of wonderful tales from cultural and ethnic groups from 
throughout East Asia.    Waxen Wings: The ACTA Koreana Anthology of 
Short Fiction from Korea    By: Fulton, Bruce Waxen Wings includes nine 
short stories that introduce Americans to Korean culture. They are 
beautifully translated and are without exception the most comprehensive, 
memorable, and enjoyable Korean stories that I have read. They are also 
the most accessible selection of stories for Western readers to date. 

1443 5  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

My favorite stories are "Prison of the Heart" (focuses on Post-War Korea), 
"Waxen Wings" (a memorable fable), "We Teach Shame" (contemporary 
story with flashbacks to the Korean War), "The Pager (an entertaining 
contemporary story), and "The Glass Shield" (highly creative and amusing). 
(high school and college).  Yello-Oh Girls: Emerging Voices Explore 
Culture, Identity and Growing Up Asian American    By: Vickie. Editor 
NamQuill Publishers, an imprint of Harper Collins publishers, 2001 Yello-Oh 
Girls: Emerging Voices Explore Culture, Identity and Growing Up Asian 
American.Nam, Vickie. Editor. Quill Publishers (an imprint of Harper Collins 
publishers, 2001. An excellent collection of short essays written by Asian 
American girls. $13.00. Suitable for junior and senior high school students.  
Learning from Asian Art: Korea    An exceptional teaching resource. 
Educators who know little about Korea can be confident in adopting the 
lessons with minimal preparation time. Teachers of all levels will be able to 
adapt these materials for their specific needs. Beautiful photographs and 

Discussion 
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slides inspire assignments and research in art, history and language arts 
classes. The kit contains a resource book, a sizable map of Korea, a helpful 
comparative time line, twenty photographs, ten image cards and sixteen 
slides that include images of clay roof tiles, Buddhist sculpture, ceramics, 
folk art, furniture and screens from the 7th century to the work of a 
contemporary Korean artist. The resource book provides accurate and clear 
historical information, group activities and research ideas related to every 
art object. Creative projects, such as making 3-D dragons, clay tiles, scroll 
paintings and treasure boxes, are included with every photograph. The 
book also includes “looking questions,” a helpful glossary, a bibliography 
and Internet sites that provide more images of Korean art located in Asian 
and American museums. This outstanding resource is available from the 
Philadelphia Art Museum’s museum shop at www.philamuseum.org. for 
$39.95.        

1444 5  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

The Koreas By: Connor, Mary, ed 2009, ABC-CLIO Publishers This source 
is one of the most complete, accessible, and up-to-date resources available 
on both North Korea and South Korea. The audience for this book is high 
school and undergraduate students and their instructors. The Koreas 
reveals how much life on the Korean peninsula has rapidly changed in 
recent years. With a team of scholars comparing life in authoritarian North 
Korea and democratic South Korea, the reference book presents an 
authoritative and unprecedented look at the contrast and similarities of the 
two nation’s histories, geographies, politics, cultures, and societies. Cultural 
contents include explorations of Korean literature, music, arts, language, 
cuisine, etiquette, and the “Korean Wave.” Available on Amazon.com  The 
Two Koreas: A Contemporary History By: Oberdorfer, Don 1997 Don 
Oberdofer, former Northeast Asian and diplomatic correspondent of the 
WashingtonPost, writes what is regarded as one of the best and most 
gripping narratives of Korean history from the 1970s to the mid-1990s. He 
draws upon his personal contact with top Korean leaders over four 
decades, investigative reporting skills and thorough academic research to 
achieve a very exciting and balanced narrative of a tragically divided 
country. One of the most memorable accounts relates to how close the 
United States actually came to war with North Korea during the Clinton 
administration.  Women of Korea: A History from Ancient Times to 1945 By: 
Kim, Yung-Chung, ed.  1976, Seoul: Ehwa Womans University Press This 
is one of the most thorough studies to date of the status, role, and activities 

Discussion 
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of Korean women through the country’s long history. Sources of Korean 
Civilization, Volumes 1 and 2    By: Lee, Peter 1993 This anthology is the 
most ambitious, comprehensive, and authoritative English-language 
sourcebook of Korean civilization ever assembled. Encompassing social 
intellectual, religious, and literary traditions from ancient times through 
World War II, this collection reveals the body of thought, beliefs, and 
customs unique to the Korean people. Each section begins with a broad 
historical introduction to provide context and perspective, and contains 
representative writings from the era, with commentary, background, and 
analysis. 

1445 5  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

Tears of Blood: A Korean War POW’s Fight for Freedom, Family, and 
Justice    By Yoo, Young-Bok 2012 Tears of Blood is a highly readable and 
concise account of a survivor of the Korean War, harsh imprisonment, and 
forty-seven years of extreme hardship in North Korea until he escaped to 
freedom in South Korea at age seventy. Yoo’s moving account is beautifully 
translated by Paul Kim who was only a junior in high school when he 
translated the autobiography. Tears of Blood is highly recommended for 
high school and undergraduate students.  Paperback. The Coldest Winter: 
America and the Korean War    By: Halberstam, David 2007 The author, 
one of he most distinguished American journalists and historians, has 
written a “superb conjoining of all the facts of this tragic war: the military 
tactics and strategy of both sides, the international diplomacy; the internal 
politics; the personalities of the various players.” It is a great book and 
possibly the best one-volume history of the Korean War ever written in 
English.  The Koreans: Who They Are, What They Want, Where Their 
Future Lies    By: Breen, Michael 1998, New York: Saint Martin’s Press An 
informative, personal account of Korea and the Korean people today.        
History A New History of Korea A New History of Korea     By: Lee, Ki-Baik 
1984 This is considered one of the most comprehensive, widely read, and 
respected Korean Studies texts written by one of Korea’s top scholars. It is 
notable for the inclusion of cultural development “not merely as isolated 
expressions of the creative spirit of the Korean people, but as an integral 
component of the overall Korean historical experience.” Although some of 
Ki-Baik Lee’s interpretations of history remain controversial, his book has 
enjoyed unparalleled acceptance by academics and the educated public.  
Korea in World History    By: Clark, Don 2012 This is outstanding 
introductory account of Korean history in a global context. The chapters are 

Discussion 
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concise, informative, and engaging. Clark’s account demonstrates the 
relevancy of Korean history for American readers 

1446 5  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

North Korea through the Looking Glass    By: Oh, Kongdan and Ralph C. 
Hassig 2000 Sixty years after its founding at the beginning of the Cold War, 
North Korea remains one of the world’s most isolated and enigmatic 
nations, dominated by the official ideology of Juche, which emphasizes 
national self-reliance, independence, and worship of the supreme leader, 
Kim Jong Il. Oh and Hassig explore North Korea's stubborn adherence to 
policies that have failed to serve the welfare of some twenty million people. 
The book explains in fascinating detail how North Korea has survived the 
fall of the global socialist system and the significant challenges surrounding 
reunification.  A Concise History of Korea: From the Neolithic Period 
through the Nineteenth Century       East Asia Before the West: Five 
Centuries of Trade and Tribute    By: David C. Kang “David Kang’s book is 
well written and rich in details that provide a deeper understanding of the 
traditions and practices that were the basis of East Asian stability for 
centuries before the arrival of Western merchants and missionaries. While 
explaining the complex interactions of the political entities of the 14th 
through the 19th centuries, Kang also points out why an understanding of 
the period is necessary to understand what the future holds for modern 
successors of Asian countries.” Thomas P. Dolan in 

Discussion 

1447 5  Survey Kristine 
Parsons, 
Teacher 

The mere fact that anyone thinks that students can take social studies as 
an elective -which won't happen- and then dive in 10th grade year into 
World history and retain anything from 6th and 7th grade without extensive 
reteaching IS ABSURD! Most districts lack the funding to add such 
electives and freshmen year is taken up with health. To teach 10th and 11th 
grade from an obviously westerncentric persective is also demeaning to the 
vast majority of hispanic students in this state. It leaves out their voice and 
narrative in huge ways. I am disappointed this frame work was slapped 
ontop of the current subpar standards we have been suffering under since 
NCLB - without regard the cognitive development and retention of 
adolecents. 

Comment 

1448 5  Survey Alfredo Flores, 
Teacher 

There seems to be no changes to the standards, which were already too 
many to cover throughout the school year.  Now with the common core 
style of teaching, it takes more time to cover any standard due to the depth 
of rigor and the break down of primary sources. 

Comment 

1449 5  Survey Peter Gage, There are way too many standards to be covered if we are to teach more in Comment 
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Teacher depth according to the new common core standards.  Before common core 
I had a hard time getting through all the standards.  Without condensing 
some of these standards it will be impossible to get through all the 
standards. 

1450 5  Survey Eric Dykes, 
Teacher 

I think the standards should be scaled down as we are being asked to 
cover the same amount of material but include in depth projects, 
reading/writing instruction that goes much deeper than the what we have 
had to in the past. These types of activities are very time consuming (I think 
very worthwhile). Educators dont have as many days to teach as those on 
the panel think. Add in testing, mandatory fire drills, short days for 
collaboration, holidays, pep rallies etc and you lose at least a month of 
instruction.     Id also suggest using the AP course description as a guide. 
Have a scaled down set of standards with a list of activities that the teacher/ 
site can choose to focus on in each unit. They then can go deep into one of 
those suggested areas. 

Comment 

1451 5  Survey Bryan Ehlers, 
Director, 
Office of 
Education and 
the 
Environment, 
CalRecycle 

As currently drafted, Chapter 5 explicitly calls attention to a number of 
instances where California’s EP&Cs can be readily integrated into grade 9-
12 history-social science instruction, and CalRecycle applauds the authors’ 
efforts in this regard.  Even so, there a number of additional opportunities 
we believe could, and should, be utilized to further illustrate these 
connections in support of Public Resources Code Section (71300, et seq.).  
Therefore, CalRecycle supports the specific revisions to Chapter 5 
submitted by Dr. Gerald Lieberman. 

Discussion 

1452 5  Survey Elaina Garza, 
Teacher, 
District 
Administrator, 
Curriculum 
Specialist, and 
other 
curriculum 
specialists and 
district 
administrators 
(see comment 
box) 

"The level of content is inconsistent with the language included in Chapter 1 
which encourages teachers to dive deeply into content. It is the opinion of 
the instructional leadership in the Los Angeles Unified School District that 
the number of content standards should be reduced in accordance with the 
depth required by the Common Core State Standards.   All references to 
ELA should be revised to reference the ELA/ELD Framework. Language 
should be included to specifically address the integration of ELD.  There 
should be some consideration on how to guide teachers of the Grade 10 
and 11 courses as they teach history that occurred after the adoption of the 
CA Content Standards. 
 
The same comment was submitted by: Kieley Jackson, Maria Shepherd, 
and Kevin Clanin" 

Not 
recommended/ 

Already 
Addressed 

1453 5  Survey Steve Trujillo, the course descriptions need to reflect the people that our high school Comment 
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Retired 
Teacher, 
Trustee 

students encounter in their daily lives, as well as historical figures. 

1454 5  Survey James Realini, 
Teacher 

5 Semester equivalents First-Western CIV to Reformation Second-World 
History (less Western CIV) to 1600 Third-US History pre-Columbian to 
Reconstruction Fourth-Industrialization to Cold War Fifth-Government or 
ECONOMICS or Business 

Comment 

1455 5  Survey Ali del Castillo, 
Curriculum 
Specialist 

Can we connect the goals from the C3 framework to the course 
descriptions and the standards?  Is it possible to present an explicit way to 
teach the standards with various approaches: social, political, economical, 
geographical. The standards are so vague and broad in some cases, but so 
limiting in others.  Is it possible to provide possible topics for each of the 
standards/strands of standards  Can the Literacy standards be explicitly 
connected to content standards?  How are the College and Career 
Readiness/Anchor standards being explicitly taught or addressed with our 
content standards? Please provide suggestions.   How is California State 
History going to be infused and assessed?  Please provide options for 
primary and secondary sources for each of the standard strands/eras. 

Comment 

1456 5 9 Survey Jerry 
Solomon, 
College/ 
University 
Faculty, 
Clinical 
Psychologist 

Fear gone wilde.  Very important to teach about scapegoating. Comment 

1457 5 9 E-mail Jo-Anne Hart, 
Professor 

In World and Regional Geography, p.270, lines 190-192: “Important regions 
include North America, Middle and South America, Europe, Russia and 
Central Asia, East Asia, South and Southeast Asia, the Persian Gulf, 
North Africa, sub-Saharan Africa, and Oceania.” 
 
Given the energy endowments of the region and the global dependence on 
energy transport through the Persian Gulf, the area should be included for 
understanding the geography of the world economy. Similarly for the next 
comment in Physical Geography to include oil. In this case, the production 
and distribution of oil internationally, i.e.in the Persian Gulf, as well as in the 
US, i.e. the Exxon and BP oil spills, as well as current issues of energy 
fracking and infrastructure. 

Discussion 
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1458 5 9 Survey Cindy Franks, 
Community 
Member, 
Parent 

9th Grade Line 260, add: “and lesbian, gay, bisexual, and transgender 
individuals”. Line 1482, add: “gender identity, and sexual orientation.” Line 
458, add: “and the movement for LGBT equality.” Line 483, add: “gender 
identity, and sexual orientation.” 
 
The same comment was submitted by Carolyn Laub and Jamie Scot. 

Discussion 

1459 5 9 Survey Lynn Walton, 
Teacher, 
Community 
Member 

On line 260 women, ethnic minorities,....it should include GLBT individuals 
and disabled individuals.  You could also add a whole separate line at 265 
for just GLBT struggles, activism, history, and contributions.  It is important 
for our GLBT youth to find themselves in the history of our state and 
country.  They need to know that there were others before them who 
worked for the rights they have today and, they need to see GLBT role 
models.   Further, it is important for all students to understand that as well 
to help reduce ongoing bullying and suicides prevalent in this group of 
children. 

Discussion 

1460 5 9 E-mail Jo-Anne Hart, 
Professor 

In Physical Geography, p.273, lines 273-277: “Whereas geography 
provides an understanding of the world, its people, and the human footprint 
on the Earth, physical geographers examine the use of resources such as 
water, oil, the patterns and processes of climate and weather, and ways in 
which humanity has modified the natural environment. Consequently, 
geography is more than labeling items on a map. 

Discussion 

1461 5 9 E-mail Kaveh Niazi Originating with Iranian peoples living in Central Asia in the second 
millennium BCE, Zoroastrianism is one of the world’s oldest religions.  
Centered on the worship of Ahura Mazda, the Wise Lord, Zoroastrianism 
includes a rich heritage of texts and rituals.  Though important in its own 
right as one of the world’s great living religious traditions, a discussion of 
Zoroastrianism is also important in understanding Judaism, Christianity and 
Islam, all of which have been influenced in one way or another by 
Zoroastrian beliefs and rituals. 
 
Proposed addition for line 303: 
Zoroastrianism:  An ancient yet living religion with adherents in Iran, India 
(the Parsis), and elsewhere.  The life of Zoroaster.  The Zoroastrian book of 
scripture: the Avesta, and its connection with the Rig Vedas.  The world as 
a battleground between the forces of good led by Ahura Mazda, and the 
forces of evil led by Ahriman; and the inevitable triumph of the wise lord 
Ahura Mazda at the end of time.  The impact of Zoroastrianism on the 

Discussion 
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Abrahamic religions:  resurrection and final judgement, heaven and hell, 
angels and demons.  The injunction to “Good Deeds Good Words Good 
Thoughts.”  The importance of purity of spirit but also of maintaining the 
purity of the elements fire, earth, air, and water.  Historical charges of 
dualism leveled by detractors (e.g. the Muslim conquerors of Persia) 
against what scholars today consider as arguably the world’s earliest 
surviving monotheistic faith.  Zoroaster and Zoroastrianism in the Hellenistic 
world. 

1462 5 9 E-mail Murali Balaji 
and Suhag 
Shukla, Hindu 
American 
Foundation 

p.275, lines 311-314: 
“Hinduism – belief in monism, the oneness of all gods and all living things in 
the Divine One, Brahman; in pure and unchanging spirit behind the 
impermanence of the material world; in the peace found only in union with 
the eternal spirit of Brahman; and or the existence of one Divine Reality 
(Brahman) that is the unifying principle of its diverse manifestations, 
including gods and creation. Understandings of Brahman and its 
relation to creation range from non-dualistic to dualistic and 
pantheism to panentheism; in the pure an unchanging spirit behind 
the cyclical impermanence of the material world; in moksh or the 
peace found in union with the eternal spirit of Brahman, in 
reincarnation, karma, dharma, and Hindu ethics” 
 
Comment: Similar to how inter-relationships between Judaism, Christianity, 
and Islam are mentioned, Buddhism and Sikhism should cover certain 
shared concepts such as karma and dharm with explanations of the major 
differences. 

Discussion 

1463 5 9 E-mail Acharya 
Arumuganatha
swami and 
Shiva Bajpai, 
Uberoi 
Foundation 

p.275, lines 311-314: 
ORIGINAL TEXT: Hinduism – belief in monism, the oneness of all gods and 
all living things in the Divine One, Brahman; in pure and unchanging spirit 
behind the impermanence of the material world; in the peace found only in 
union with the eternal spirit of Brahman; and in reincarnation, karma, 
dharma, and Hindu ethics 
 
REVISED TEXT: Hinduism—belief in an Absolute Supreme Being, 
Brahman, both immanent and transcendent, who in action becomes God, 
Goddess, and the multiple Deities with specific names and forms; the 
identity of the soul (atman) with Brahman; temple worship, festivals, 
pilgrimage, dharma, karma, reincarnation, freedom from rebirth, and “Truth 

Discussion 
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is One, paths are many” 
 
32. The proposed text is a complete revision to the original. 
 
a. Monism is a Western philosophic term used to not very accurately 
describe Advaita Vedanta, which is only one Hindu philosophy among 
many.  
b. The original text of “impermanence of the material world” again reflects 
Advaita Vedanta (the most commonly known Hindu philosophy in the 
West). It hearkens to the Orientalist view of Hindus as “world denying,” 
which is a mistaken concept. 
c. “Peace found only in union” is simply incorrect. Shanti, peace, is easily 
found within a person through meditation and devotional practices. The 
implication here—in line with the world-denying slant—is that only by 
escaping from this world does a Hindu find peace. This is incorrect. 
d. The prime characteristic of Hinduism, its tolerance and acceptance of a 
wide range of belief and practice, deserves to be emphasized. 

1464 5 9 E-mail Jo-Anne Hart, 
Professor 

in Survey of World Religions, p. 275, line 316-319:  
“Islam – influence of Judaism and Christianity, strict monotheism (there is 
no God but Allah, and Muhammad is his prophet), view of Muhammad as 
the final prophet to whom the Christian God revealed his will; Five Pillars of 
Islam, the Koran, the Hadith, and Shari’ah Law, and the distinction 
between Sunni and Shi’a Islam.” 
 
While the Framework (line 328) includes the direction that “students will 
also discuss and develop an understanding of the diversity of beliefs and 
practices presently associated with contemporary expressions of these 
religions,” the distinction between Sunni and Shia Islam is far more 
significant than merely a difference in observances of the religion. The 
current conflicts in the Middle East often pit Shi’as against Sunnis, internally 
and externally. Students will benefit from understanding the nature of this 
sectarian split and exploring various current manifestations of this divide. 

Discussion 

1465 5 9 E-mail Arvind Kumar, 
CAPEEM 

p.276, lines 324-326. Current text reads: “Sikhism – Articles of faith, 
wearing of the turban, Guru Nanak Dev, strict monotheism, brotherhood 
and equality of humanity, rejection of idol worship and the caste system, the 
Sri Guru Granth, and the Dasam Granth” 
ANALYSIS 

Discussion 
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This is factually incorrect, and not only a veiled attack on Hinduism which is 
caricatured as a religion of idol worship and caste system, but also insulting 
to Sikhism since it is now reduced to a social reform system from an 
uplifting spiritual system. Starting with their external appearance instead of 
their beliefs is also insulting to Sikhs. The reference to so-called “idol 
worship” needs to be deleted. Hindus worship idols as much as Christians 
worship the cross. Caste is a social structure which exists among Hindus as 
well as Sikhs and was not a religious idea and hence needs to be deleted 
from any discussion of religion. 
RECOMMENDATION 
Replace with following text 
Replacement text 
Sikhism – Guru Nanak Dev, the Sri Guru Granth, and the Dasam Granth, 
monotheism, brotherhood and equality of humanity 

1466 5 9 E-mail Onkar Bindra, 
Community 
Member 

8) Chapter 5;  Grade-9; Page 276, Lines 324-326: 
 "Sikhism – Articles of faith, wearing of the turban, Guru Nanak Dev, strict 
monotheism, brotherhood and equality of humanity, rejection of idol worship 
and the caste system, the Sri Guru Granth Sahib, and the Dasam Granth." 
STATUS OF SGGS and of DG: 
 1. The 10th Sikh Guru (Gobind Singh) completed the SGGS by adding the 
compositions of the 9th Guru to the Adi Granth. The Adi Granth itself was 
compiled by the 5th Guru (Arjun Dev) and installed in the Golden Temple, 
Amritsar, on September 1, 1604 C.E. The SGGS is authentic, written and 
completed by the Sikh Gurus during their own life time and declared as "the 
eternal Guru". 
2. Before his death, Guru Gobind Singh (1666-1708), the 10th and the last 
human Guru of the Sikhs,  proclaimed, "All Sikhs are hereby ordered to  
accept the   Guru Granth (Now called Sri Guru Granth Sahib and 
abbreviated as SGGS) as their eternal spiritual Guru". He made no mention 
of Dasam Granth (DG), which was compiled a quarter century  after his  
death. 
3. The SGPC {Shiromani Gurdwara Parbandhak Committee, Amritsar, 
Punjab, India}, the  highest Sikh Gurdwara Management Committee  
includes faith in  SGGS (but not in DG) as a requirement for all Sikhs.  
4. PRACTICE. All Gurdwaras, worldwide, have one or several copies of the 
SGGS, and use it for daily services. On the other hand, very few 
Gurdwaras have copies of DG and extremely few Gurdwaras have daily 

Discussion 
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service using the DG.  
5. Sikh students will be much confused on hearing about DG at school, not  
when they have not heard about it at home or at the Gurdwara 
 6. Owing to controversy about its history, authorship, authority, and 
unfamiliarity, a study of the  DG is better left for  higher education. 

1467 5 9 Survey Onkar Bindra, 
Community 
Member 

Page 277, lines 361-364 " Classical Western and non-Western texts (such 
as The Odyssey, the Bhagavad Gita, Sri Guru Granth Sahib, and the 
Analects by Confucius), visual images of key architectural and artistic 
works, and artifacts that shed light on other aspects of the human 
experience can be of great use in the classroom". 

Discussion 

1468 5 9 E-mail Gurdev Kush I am glad that the Draft History-Social Science Framework for California 
Public Schools has been prepared under your leadership. I am very happy 
to note inclusion of Sikhism in the curriculum. However, I humbly submit 
that only authentic Sikh Scripture is Guru Granth Sahib (SGGS). Dasm  
Granth (DG) which was compiled at least 25 years after the death of last 
Guru does not have the same sanctity and is not recognized as such  by 
epic Sikh  body Shromani Gurdwara Parbhantic Committee Amritsar, India. 
Most of the Sikh Gurdwaras do not have copies of DG. I therefore request 
that references to DG may kindly be deleted from the draft Framework. 

Discussion 

1469 5 9 Survey Douglas 
Coffin, 
Teacher 

The grade nine course in geography to be should changed from an elective 
to a requirement. Reasons -   1. Social Science teachers are easier to find 
/hire than people for science. 2. Almost every major problem the world is 
facing today is based in geography. e.g. Geo-politics /, Global Warming etc. 

Comment 

1470 5 9 Survey Mark Reindl, 
Teacher 

Rather than listing a set of possible electives for grade 9, the framework 
should set a requirement for 9th Grade Social Studies.  The skills and 
abilities that are outlined throughout the framework are important to the 
creation of participating citizens in a democracy, but they are inexplicably 
allowed to erode during the 9th grade year to the point that 10th grade 
teachers have to make up quite a bit of ground in those areas.  I strongly 
believe that the state of California should implement a 9th-grade Social 
Science requirement.  My own personal preference is for a dedicated 
California History class, as students in the state are severely lacking in 
knowledge of their state much beyond the mission project they *might* 
have done in elementary school (in fact, only one of my two children did 
even that much).  Implementing a California History course at the 9th grade 
level would also help alleviate the need to cover that material in the larger 
context of the 11th grade US History course, and could also prove to be 

Comment 
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motivational to student by connecting their local history to the larger context 
of California History. 

1471 5 9 Survey Wendy 
Eccles, 
Teacher 

History should NEVER be an elective, but a required course in 9th grade in 
order to keep continuity. 

Comment 

1472 5 9, 12 
(Econ) 

Survey Rebekah 
Bartz, Teacher

Without requiring a particular history course to be taught in the 9th grade, 
our district has completely moved away from any history elective at all. 
Students are required to take a health course and computer course instead 
of offering options for their ninth grade year. This is disservice to all 
students when they lack knowledge of geography, ethnic studies, or other 
related courses.   The 12th grade economic standards are also lacking in 
basic money management skills. Students are not taught in any course how 
to properly manage money, save, avoid debt, budget, understand the 
housing market, etc. These are basic skills that all students should come 
out of school knowing. If it is not taught in their Economics course, when 
will they ever learn it? These types of skills need to be added into the 
Economics Framework/Standards. 

Comment 

1473 5 9, 12 
(Econ) 

E-mail Fred Glass 
and Kent 
Wong, 
Speaker’s 
Commission 
on Labor 
Education 

The Speaker’s office submitted a letter calling for a Labor Studies elective 
and the replacement of the term “human capital” in the twelfth grade 
Principles of Economics course description. The letter is included on the 
flash drive (Attachment 5). 

Discussion 

1474 5 9 E-mail Ron Rapp, 
CFT 

5. Additionally, the California Federation of Teachers believes that the 
framework should include a Labor Studies elective. Due to the very limited 
attention to the role and contributions of workers and the labor movement in 
the History-Social Science Content Standards (just seven specific 
references in all of grades K-12), we recommend that the framework also 
include a Labor Studies elective. 

Discussion 

1475 5 9 Survey Danni Tsai, 
County Office 
of Education 
Administrator 

The following feedback is from a group of high school teachers in San 
Mateo County: **Grade Nine elective course choices were found to be 
inappropriate for the 9th grade general student population. In particular, 
many teachers who had experience with teaching these courses in the 9th 
grade found the following to be inappropriate electives: psychology, 
sociology, law-related education, financial literacy. 

Comment 

1476 5 10 Survey Rosa Kim, Grade Ten – World History, Culture, and Geography: The Modern World Discussion 
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School 
Principal/ 
Administrator/ 
Vice Principal 

(1750 to the Present): Korea is not specifically mentioned, but the 
Standards provide an opportunity to include the Japanese occupation of 
Korea (1910-1945) and the possible adoption of Richard Kim’s Lost Names. 
National Korean Studies has a Power Point and a lesson on Japanese 
occupation that includes documents from 1919 to 2014. 

1477 5 10 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

Issues of Concern: the course description in Chapter 5 has very limited 
information about how teachers would integrate the Environmental 
Principles and Concepts with standard-specific content. 
 
Proposed Resolutions: 
The items below are the proposed additions associated to the 
Environmental Principles and Concepts and the EEI curriculum.  
 
10th-Grade Course Descriptions 
 
After Line 723 add the following new paragraph: 
Students learn that the industrializing nations, for example Great Britain, 
were confronted with a wide array of changes resulting from the Industrial 
Revolution. They determine that the rapidly growing population was putting 
great demands on the natural resources available to these countries, 
resulting for example, in a decreasing supply of wood, Great Britain’s 
primary source of energy, as well as a major resource for buildings, ships, 
and tools (California Environmental Principle I). Students learn that Great 
Britain created a system of factory production and coal-powered machinery 
to resolve the energy shortage, setting the stage for it to become the 
wealthiest country in the world. Using graphs of population growth, cotton 
textile, iron, and coal production, as well as an array of primary sources 
leads students to an understanding of the relevance of natural resources, 
entrepreneurship, labor, and capital combined to the beginning of the 
Industrial Revolution. (See Appendix D EEI Curriculum Unit Britain Solves a 
Problem and Creates the Industrial Revolution 10.3.1.-10.3.5.) 

Discussion 

1478 5 10 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

In Line 749, after the words “throughout the world.” add the following text 
then add a paragraph break: 
Students learn about the relationship between the Industrial Revolution and 
the growth of urban centers which resulted in, depopulation of rural areas 
and migration to urban areas; a shift from agrarian-based society to 
manufacturing-based society; and a change in the pressures society places 

Discussion 
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on natural resources. They learn through readings, lectures, and discussion 
and then by describing, comparing, and contrasting how these factors 
occurred in industrialized cities in England, Germany, Japan, France, and 
the United States. Students then work independently, in pairs, in 
collaborative groups, and as a whole class to determine that the demands 
of human populations and their consumption rates influence the geographic 
extent and viability of natural systems (California Environmental Principle 
II). Students work in groups and become “experts” on the development of 
one industrialized city (Manchester, England; Essen, Germany; Osaka, 
Japan; or Chicago, Illinois). They then examine problems that surfaced with 
the rise of these industrial cities—particularly changes to natural systems—
and analyze business and government solutions to these problems. (See 
Appendix D EEI Curriculum Unit Growth of Population, Cities, and 
Demands 10.3.3.) 

1479 5 10 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 789 add the following new paragraph: 
Students learn that as citizens of industrial nations adjusted to the 
conveniences these new technologies brought, demand for manufactured 
goods and better infrastructure grew at unprecedented levels. These 
growing demands resulted in the establishment of colonies in Africa, Asia, 
and Latin America which were tapped for their natural resources ultimately, 
influencing the long-term functioning of their major ecosystems (California 
Environmental Principle II). They examine how the desires of industrial 
nations to secure strategic advantage and ensure continued economic 
success often conflicted with the interests of European missionaries, 
scientists, and other explorers who also sought to use the abundant natural 
resources of the colonies. Students learn about the perspectives of both the 
colonizers and the colonized toward imperialism by examining case studies 
of the colonial experience in India and South Africa under British 
hegemony. They evaluate the era of New Imperialism and determine that 
the industrialized countries sought control over markets and natural 
resources in undeveloped lands to feed the factories of the Industrial 
Revolution. In India, for example, students explore the environmental and 
social effects of Britain’s acquisition and control of the raw goods and 
markets, and in South Africa, where its wealth of gold and diamonds 
provided the capital needed for further industrialization. Students learn how 
the competition for and decisions regarding natural resource acquisition 
and use influenced perspectives regarding the use of colonial lands and the 

Discussion 
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nature of colonial rule (California Environmental Principle V). (See 
Appendix D EEI Curriculum Units New Imperialism: The Search for Natural 
Resources 10.4.1. and The Control of India’s and South Africa’s Resources 
10.4.3.) 

1480 5 10 E-mail Arvind Kumar, 
CAPEEM 

pp.298-299, lines 815-836. Mr. Kumar suggests rewriting these paragraphs. 
Note that they were already changed by the CDE-recommended edits in 
September; Mr. Kumar’s document refers to the old language. See 
attachment for argument and proposed replacement text. 

Discussion 

1481 5 10 E-mail Onkar Bindra, 
Community 
Member 

Page 298, lines 815-817. "Print technology and more rapid transportation 
aided the growth of Protestantism, Catholicism, Islam, Sikhism, and 
Buddhism." 

No edit 
suggested 

1482 5 10 E-mail Roman J. 
Zawadzki, 
Polish 
American 
Defense 
Committee 

9.  page 301, line 876 after "independent states emerged," insert: "including 
Poland which had been divided up and annexed by its neighbors, Russia, 
Prussia, and Austria, for over one hundred years, and whose freedom was 
one of President Wilson's goals in his Fourteen Points. " 
http://en.wikipedia.org/wiki/Partitions_of_Poland  
http://en.wikipedia.org/wiki/Fourteen_Points 

Discussion 

1483 5 10 E-mail, 
Survey 

Veronica 
Sarkissian and 
others (see 
comment box) 
 

The same comment was submitted both in the survey and via e-mail. The 
full text of the e-mail is on the flash drive (Attachment 5), but the edits it 
calls for are included in this table. 
 
1. The current framework's first reference to the Armenian Genocide, which 
we urge the BoE to reinstate, is found in the 10th Grade World History 
section 10.5 (pg. 125). It states:  
Within the context of human rights and genocide, students should learn of 
the Ottoman government's planned mass deportation and systematic 
annihilation of the Armenian population in 1915. Students should also 
examine the reactions of other governments, including that of the United 
States, and world opinion during and after the Armenian genocide. They 
should examine the effects of the genocide on the remaining Armenian 
people, who were deprived of their historic homeland, and the ways in 
which it became a prototype of subsequent genocides. 
 
The new draft shortens the reference above substantially, removing 
important historical context and instructions regarding aspects of the 
Armenian Genocide that should be examined, including the effects of the 
genocide on remaining Armenians, the loss of their homeland, the response 

Discussion 
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by the U.S. and other nations, and the fact that the Armenian Genocide was 
the prototype for subsequent genocides.  Also, the term "Turkish 
government" or "Young Turks" should be added to the text, to clarify the 
identity of the perpetrators, because simply using "Ottoman government" is 
unclear. 
The new draft states (in Chapter 5, pg. 301): 
The Ottoman, Austro-Hungarian, and Russian empires had collapsed and 
in their place, independent states emerged. Before the fighting had ended, 
Armenians were expelled from Ottoman Turkey and forcefully marched to 
the Middle Eastern desert. The Young Turk government created a 
systematic program to exterminate the Armenians as a people,which has 
come to be known as the Armenian Genocide. 
 
A very similar comment was submitted by Lilit Babalikhyan, Luiza 
Paronyan, Armen Babakhanian, Makai Fisher, Deena Ghazarian, Meri 
Davtyan-Beshlikyan, Tamar Avakian, Arsen Avagyan, Ani Nahapetian 

1484 5 10 Survey Gloria Chen, 
Parent, and 
other parents 
and students 
(see comment 
box) 

Please reinstate the original language in section 10.5 on 10th Grade World 
History which delives into the response and meaning of the Armenian 
Genocide: Within the context of human rights and genocide, students 
should learn of the Ottoman government's planned mass deportation and 
systematic annihilation of the Armenian population in 1915. Students 
should also examine the reactions of other governments, including that of 
the United States, and world opinion during and after the Armenian 
genocide. They should examine the effects of the genocide on the 
remaining Armenian people, who were deprived of their historic homeland, 
and the ways in which it became a prototype of subsequent genocides. 
 
A very similar comment was submitted by: Karhen Grigoryan, Nataliya 
Grigoryan, Alla Konyashina, Paula Toker, Sebouh Yeghikian, Vigen Valijan 

Discussion 

1485 5 10 Survey Michele 
Radcliffe, 
Business/ 
Industry 
Representativ
e, Community 
Member, 
College 

The study of the Armenian genocide is particularly important as it was the 
first recorded annihilation of singular group of people.  The genocide 
became the basis for Hitler's rationalization for the annihilation of Jews, 
homosexuals, and mentally disabled people. I recommend reinstating the 
following: "Within the context of human rights and genocide, students 
should learn of the Ottoman government's planned mass deportation and 
systematic annihilation of the Armenian population in 1915. Students 
should also examine the reactions of other governments, including that of 

Discussion 
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lecturer the United States, and world opinion during and after the Armenian 
genocide. They should examine the effects of the genocide on the 
remaining Armenian people, who were deprived of their historic homeland, 
and the ways in which it became a prototype of subsequent genocides. 

1486 5 10 Survey Christopher 
Kibarian, 
Community 
Member, 
Parent 

The Ottoman, Austro-Hungarian, and Russian empires had collapsed and 
in their place, independent states emerged. Before the fighting had ended, 
Armenians were expelled from Ottoman Turkey and forcefully marched to 
the Middle Eastern desert. The Young Turk government created a 
systematic program to exterminate the Armenians as a people,which has 
come to be known as the Armenian Genocide. 

No edit 
suggested. 

1487 5 10 E-mail, 
Survey 

Veronica 
Sarkissian and 
others (see 
comment box) 

2. Both the current and draft framework include the following standard, 
10.5.5, which we urge the BoE include and even augment:   
Discuss human rights violations and genocide, including the Ottoman 
government's actions against Armenian citizens.    
We urge the BoE to augment this standard by requiring students to identify 
the Turkish leadership of the Ottoman Empire, discuss the effects of the 
genocide on the Armenian people, the response by the U.S. and other 
nations, and how it influenced future major human rights crises. 
 
A very similar comment was submitted by Lilit Babalikhyan, Luiza 
Paronyan, Armen Babakhanian, Makai Fisher, Deena Ghazarian, Meri 
Davtyan-Beshlikyan, Tamar Avakian, Arsen Avagyan, Ani Nahapetian 

Not 
recommended 

1488 5 10 E-mail, 
Survey 

Veronica 
Sarkissian and 
others (see 
comment box) 

3.  In the current framework, there is a third reference to the Armenian 
Genocide which has been removed in the new draft, and we urge the BoE 
to restore it, because it addresses the importance of historical 
remembrance in the the continuum of modern genocide. Within the section 
about WWII and the Holocaust, it states 
 
A very similar comment was submitted by Lilit Babalikhyan, Arsen Avagyan, 
Ani Nahapetian 

Discussion 

1489 5 10 E-mail, 
Survey 

Luiza 
Paronyan and 
others (see 
comment box) 

3. In the current framework, there is a third reference to the Armenian 
Genocide which has been removed in the new draft, and we urge the BoE 
to restore it, because it addresses the importance of historical 
remembrance in the the continuum of modern genocide. Within the section 
about WWII and the Holocaust, it states: The Holocaust's horror is 
underscored by the number of people killed, including 6 million Jews, as 
well as the Nazis' ruthless utilization of bureaucratic social organization and 

Discussion 
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modern technology to gather, classify, and eradicate their victims. 
Genocides, such as that perpetrated on the Armenians, already had 
demonstrated the human capacity for mass murder. The Nazis perfected 
the social organization of human evil and provided an efficient and 
frightening model for future despots such as Pol Pot in Cambodia. 
 
A very similar comment was submitted by Armen Babakhanian, Makai 
Fisher, Meri Davtyan-Beshlikyan, Sebouh Yeghikian, Tamar Avakian 

1490 5 10 E-mail, 
Survey 

Veronica 
Sarkissian and 
others (see 
comment box) 

Additional Recommendations: 
In 2012, The Genocide Education Project, sent the BoE the attached 
recommendations for the new draft framework. The recommendations go 
beyond the references to the Armenian Genocide mentioned above, and 
include a number of other areas where information about Armenians would 
be appropriate to include. The suggestions apply to the 4th grade, 10th 
grade, and 11th grade frameworks. 
 
A similar comment was sent by Lilit Babalikhyan, Luiza Paronyan, Tamar 
Avakian, Deena Ghazarian 

Discussion 

1491 5 10 Survey Silva Bozacian 
-Rehm, 
Community 
Member 

Please do not cut corners,the World needs to get the Whole information 
about Armenian genocide. When baby's was cut of the pregnant Armenian 
women's womb,priests was getting circumcised ,young women getting 
raped while marching to the death the World  watched if it was a 
movie....nothing was asked to the Turks about their barbarian act so until 
today this is continuing and will continue when people unaware what is 
Genocide actually. 

Comment 

1492 5 10 Survey Steven 
Dadaian, 
Curriculum 
Specialist, 
Parent 

It is important to learn of the history of mans inhumanity to man. Nowhere is 
it more instructive in learning about Genocide and the active policy of 
denialism that occurs when it occurs with impunity. 

Comment 

1493 5 10 Survey Silva Bozacian 
-Rehm, 
Community 
Member 

At this age students are ready and the right to know what really happened 
to the Armenian people 1915 For a century the whole world was silent 
about it , when Armenians was suffering emotionally , physically and 
materially . 

Comment 

1494 5 10 Survey Ishkhan 
Babajanian, 
Retire Medical 

Children must have knowledge  about all good and bad things in history  in 
past or present   Children  should understand  and judge about justice, 
injustice  human rights and human dignity  The  new generation   must  

Comment 
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Doctor educated  about  human life human suffering  and  Genocides happened in 
the past  and continued  to present     They should learn  and understand  
more about  genocides and how to  prevent it  When the first  2oth century's  
Armenia Genocide happened  100 years ago  Because the  civilized  
human remained indifferent and careless  it followed by   Holocaust , 
Cambodian, Rwanda  and  many other Genocides   Now new generation 
must educated to say any  genocides   NEVER AGAIN 

1495 5 10 Survey penik tascian, 
Community 
Member 

I am a grandson of a genocide surviver, both my grandparents lost all their 
relatives to the Turkish genocide, Please do not fail to explain what 
happened to the Million plus Armenians in Turkey. 

Comment 

1496 5 10 Survey Anais Wenn, 
District 
Administrator 

Thank you for this opportunity to give feedback.   After much thought and 
consideration I decided to communicate my thoughts via this survey.    I 
urge to reinstate the first reference to the Armenian Genocide found in the 
10th grade World History section 10.5 (pg. 125).  Within the context of 
human rights and genocide, students should learn of the Ottoman 
government’s planned mass deportation and systematic annihilation of the 
Armenian population in 1915. Students should also examine the reactions 
of other governments, including that of the United States, and world opinion 
during and after the Armenian genocide. They should examine the effects 
of the genocide on the remaining Armenian people, who were deprived of 
their historic homeland, and the ways in which it became a prototype of 
subsequent genocides.  I would also like to see the 10.5.5 augmented by 
requiring students to identify the Turkish leadership of the Ottoman Empire, 
discuss the effects of Genocide on the Armenian people, the response by 
US and other nations and how it influenced future major human rights 
crises.   Also, in the new draft of the current framework the reference to the 
Armenian Genocide has been removed.  I would advocate for it to be 
restored because it addresses the importance of historical remembrance in 
the continuum of modern genocide. 

Discussion 

1497 5 10 Survey papken 
dertorossian, 
Parent 

It is very important for children to learn about the first  government ordered 
Genocide of an entire minority group in the 20th centurey 

Comment 

1498 5 10 Survey papken 
dertorossian, 
Parent 

The tirkish genocide of the Christian minority Armenians  was Not punished 
by the victors of World War I . This was quoted by Hitler , when he told his 
generals . Do not worry , No one remembers the Armenians . hence , Hitler 
embarked on his Killing of the  Jewish population , killing Millions  of 
innocent citizens of his country. 

Comment 
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1499 5 10 Survey papken 
dertorossian, 
Parent 

It is extremely , important for Children in the world , especially in the USA , 
where Diversity is celebrated and protected by laws and Culture/ for 
children to learn . How  attacking minorities and killing them is horrible . It is 
important to export and teach our diverse d children in the US how to avoid 
future  massacres and genocide . Bu learning and exporting a our values . 
as these children grow up and become ambassadors and global business 
and  government leaders   around the world at large . 

Comment 

1500 5 10 Survey papken 
dertorossian, 
Parent 

It is extremely , important for Children in the world , especially in the USA , 
where Diversity is celebrated and protected by laws and Culture/ for 
children to learn . How  attacking minorities and killing them is horrible . It is 
important to export and teach our diverse d children in the US how to avoid 
future  massacres and genocide . Bu learning and exporting a our values . 
as these children grow up and become ambassadors and global business 
and  government leaders   around the world at large . 

Comment 

1501 5 10 Survey papken 
dertorossian, 
Parent 

We need to prepare  compassionate and accepting leaders  to stop future 
massacres for ethnic  reasons . 

Comment 

1502 5 10 Survey Marine 
Baghdassaria
n, Parent 

Within the context of human rights and genocide, students should learn of 
the Ottoman government’s planned mass deportation and systematic 
annihilation of the Armenian population in 1915. 

Comment 

1503 5  Survey Adrienne 
Bousian, 
Professional 
Organization 
Rep/Staff, 
Community 
Member, 
Parent 

As we approach the 100th Anniversary of the Armenian, Genocide, I urge 
you to please reinstate the language in the current framework regarding the 
Armenian Genocide.  In fact, I encourage you to please include even more 
examples of Armenian subject material in other parts of the framework.  
This is very important for Armenian people like me who are living in 
California as well as important for all CA children - including my own -  to 
learn about human rights.  Our parents and grandparents came over to the 
U.S. to escape Genocide, many to California.  California has been our 
home and a true community.  In turn, our Armenian communities have 
given back so much to California. I urge you to keep California on the 
forefront of standing up for Armenian people and human rights in general.  
Please don't weaken the language on the eve of the 100th Anniversary.  
Thank you. 

Comment 

1504 5  Survey Roxanne 
Makasdjian, 
Curriculum 
Specialist 

The Armenian Genocide was the worst and most significant human rights 
crisis that took place during WWI. The Armenian people were almost 
completely wiped out by the Turkish government of the Ottoman Empire, an 
unprecedented crime in the modern era. The loss of life and property, lack 

Discussion 
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of accountability, and continued denial by the Turkish government 
continues to have a serious destabilizing effect on the region. It is for these 
reasons that the Armenian Genocide must be included with more context in 
the framework than exists in the draft revision. The currently used 
framework briefly states which key aspects of the Armenian Genocide 
should be examined in the classroom, including the effects of the genocide 
on remaining Armenians, the loss of their homeland, the response by the 
U.S. and other nations, and the fact that the Armenian Genocide was the 
prototype for subsequent genocides. It is important to include these points 
in the revised framework. Therefore, I encourage you to restore the 
framework’s current language. I also urge you to clarify the identification of 
the perpetrator of the Armenian Genocide, i.e. “Within the context of human 
rights and genocide, students should learn of the Turkish government of the 
Ottoman Empire’s planned mass deportation and systematic annihilation of 
the Armenian population in 1915. Students should also examine the 
reactions of other governments, including that of the United States, and 
world opinion during and after the Armenian genocide. They should 
examine the effects of the genocide on the remaining Armenian people, 
who were deprived of their historic homeland, and the ways in which it 
became a prototype of subsequent genocides.” 

1505 5 10 Survey Jason Kelly, 
Community 
Member 

Grade 10, section 10.5, in reference to the Armenian Genocide--The new 
revisions/truncations of the Genocide downplay its importance in the 
shaping of an entire people; its exploration of the ramifications of the 
relations between World Powers; the importance of understanding that 
mankind has committed such atrocities before and after the Holocaust, 
which seems to be the only event that gets attention in the texts, but which 
disallows students the opportunity to pull from multiple and similar historical 
events to draw correlations and realize that a thousand isolated events 
amount to history repeating itself; and that even though the Armenian 
people suffered displacement and near-genocide at the hands of a current 
major U.S. ally that disavows any knowledge or ownership of the atrocity, 
most citizens of the U.S. have never heard of Armenia. 

Discussion 

1506 5 10 Survey papken 
dertorossian, 
Parent 

many of our global trading partners , Europe , Japan , China,  teach  about 
the global history and the Armenian Genocide . our US students Need to 
learn about the other  nations . as we trade and deal in a global  diverse 
world 

Comment 

1507 5 10 Survey Jackie Please add more on the Armenian Genocide Comment 
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Mishler, 
Teacher 

1508 5 10 Survey papken 
dertorossian, 
Parent 

our students should read The 40 days of Musa Dagh by Franz Werfel . 
recently published in 2012 . originally published in 1935 . it is a fiction 
based on a very well researched   study of the Armenian massacres in the 
relatively , safe area of the ottoman empire during 1915.  The q auther  
wrote in  German . predicted the coming of the jewish massacre . the books 
were burned by Hitler in   Germany in 1935 before the jewich holocaust 

Comment 

1509 5 10 E-mail Roman J. 
Zawadzki, 
Polish 
American 
Defense 
Committee 

10.  page 305, line 964 after "the famine in Ukraine that led to the starvation 
of millions of people;" add: "the Polish Operation in 1937-38 in which the 
Soviet NKVD murdered about 100,000 Poles;" 
http://en.wikipedia.org/wiki/Polish_Operation_of_the_NKVD_%281937%E2
%80%9338%29 

Discussion 

1510 5 10 E-mail Roman J. 
Zawadzki, 
Polish 
American 
Defense 
Committee 

11. page 306, line 993  insert "Russia" into "The expansionist goals of Italy, 
Germany, Russia, and Japan" 
http://en.wikipedia.org/wiki/Molotov%E2%80%93Ribbentrop_Pact 

Not 
recommended 

1511 5 10 E-mail Roman J. 
Zawadzki, 
Polish 
American 
Defense 
Committee 

12. page 306, line 1007  insert "Russian" in "German, Russian, Italian, and 
Japanese attempts to expand their empires"  Ibid. 

Discussion 

1512 5 10 E-mail Jo-Anne Hart, 
Professor 

In Causes and Consequences of World War II, p.308, lines 1044-1047: 
“With America’s entry to the war, the Allies organized a counteroffensive 
that mobilized massive civilian resources to combat the Axis powers. The 
Allies retaliated with land and aerial campaigns that weakened the 
overstretched Axis. Overland re-supply routes, like in Iran, were 
critically important to the war effort while greatly impacting the local 
populations.” 
 
The significant presence of allied troops occupying Iran presents an 
opportunity for students to see the larger meaning of a “world war” and to 
think about the implications for countries, and their civilian populations, 

Discussion 
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even not directly fighting. 
1513 5 10 E-mail Roman J. 

Zawadzki, 
Polish 
American 
Defense 
Committee 

13. page 309, lines 1057-63  change as follows: 
 
"Before and during the worldwide conflict, the Nazis implemented racial 
policies across Nazi-controlled Europe. These policies drew upon notions of 
racial hierarchies, also popular among eugenicists. The laws singled out 
and were aimed at Jews, Slavs, particularly Poles, Gypsies and the 
Romani, and Jehovah’s Witnesses, as well as homosexuals and political 
activists, and who were targeted these groups for oppression and state-
sanctioned violence in the concentration camps. Victim groups not based 
on race included the disabled, homosexuals, Jehovah's Witnesses, 
and those who resisted the Nazis. Jews were specifically targeted and 
sent to concentration camps where, under the Final Solution, some six 
million Jews were 1063 killed through starvation, mistreatment, and 
gassing." 
 
     Hitler's long-term plans were to destroy the Slavic race, close to 
300,000,000 people. Fortunately, the  defeat of Germany cut those plans 
short, but not in time to save Hitler's first Slavic victims, the Poles, from 
genocide.   
California State Board of Education, California Model Curriculum for Human 
Rights and Genocide. California Department of Education, Sacramento, 
California, 1988, 2000, pp. 2, 53-54. 
http://www.cde.ca.gov/ci/hs/im/documents/modelcurrichrgenoc.pdf   
http://en.wikipedia.org/wiki/Nazi_crimes_against_the_Polish_nation  
 
     Count Three of the Nuremberg indictment charged that the defendants, 
"conducted deliberate and systematic genocide, viz., the extermination of 
racial and national groups, against the civilian populations of certain 
occupied territories in order to destroy particular races and classes of 
people and national, racial, or religious groups, particularly Jews, Poles, 
and Gypsies and others." 
http://avalon.law.yale.edu/imt/count3.asp  

Discussion 

1514 5 10 E-mail Roman J. 
Zawadzki, 
Polish 
American 

14. page 310, line 1078 after "the resistance of Jews and others to the 
Holocaust" add: "and the Polish Underground State and its military arm, the 
Home Army, larger than the organizations resisting the Germans in any  
other country."  

Discussion 
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Defense 
Committee 

http://en.wikipedia.org/wiki/Polish_Underground_State  
http://en.wikipedia.org/wiki/Home_Army 

1515 5 10 E-mail Jo-Anne Hart, 
Professor 

In International Developments in the Post-World War II World, p.310, lines 
1081-1083: 
“One of the most significant effects of World War II was the emergence of 
the Cold War, which ultimately affected much of the world, including the 
developing world in Asia, the Middle East, Africa, and Latin America.” 
 
There is no dispute that the Middle East was an important arena of Cold 
War competition, from the Baghdad Pact, to the Coup in Iran, to the proxy 
wars in the Arab-Israel conflict, to Sadat expelling the Soviets, etc. there 
are numerous meaningful cases for students to see that the bipolar 
competition for power did not result in a direct war between the US and the 
Soviet Union but instead played itself out in regions like the Middle East. 

Edit 

1516 5 10 E-mail Roman J. 
Zawadzki, 
Polish 
American 
Defense 
Committee 

15. page 310, line 1088 insert the underlined text:  "The fragile alliance 
preserved (at a terrible cost to Poland) at the Yalta Conference . . . "  
 
     Poles to this day feel that President Roosevelt and Prime Minister 
Churchill betrayed Poland by 'giving' Stalin the eastern third of Poland.  
Hearing the news, 30 Polish officers and men who had fought under British 
command committed suicide.  Yalta also gave Stalin a free hand to impose 
communism in Poland and create the People's Republic of Poland. 
http://en.wikipedia.org/wiki/Yalta_Conference  
 

Discussion 

1517 5 10 E-mail Jo-Anne Hart, 
Professor 

p. 311, line 1128-1131: “students learn that throughout the Cold War, the 
U.S. and the Soviet Union intervened politically, militarily, and economically 
in dozens of nations in Asia, the Middle East, Africa, Latin America, and 
the Caribbean in an effort to protect their strategic interests.” 

Discussion 

1518 5 10 E-mail Jo-Anne Hart, 
Professor 

p. 312, lines 1143-1146:  
“Cold War conflicts complicated nationalist movements and desires for 
independence among European colonies. As industrialized nations grew 
more dependent on foreign oil, the Middle East became a central 
battleground of the Cold War. But Middle Eastern nations had their own 
concerns, for example, nationalism in Iran which soon after the end of 
its occupation during WW2 nationalized its oil industry provoking an 
international backlash ultimately ending in a CIA-led coup d’etat in 
1953. Some Middle Eastern states tried to play one superpower against the 

Discussion 
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other.” 
 
Iran was a particularly early and important example of third-world, or 
developing countries, asserting their national sovereignty and it is a useful 
case for students to see the expression of nationalism come into conflict 
with imperialist attitudes in the British reaction to Iran’s nationalization of its 
oil industry, the organization of a world boycott of Iran’s oil, and ultimately 
the collision of Iranian nationalism with American Cold War competition 
against the Soviet Union. It is also worth noting that the CIA was only 
recently formed and the eventual “success” of the coup against Iran’s 
elected leader became a feather in the cap of the CIA which then enabled it 
to conduct similar covert operations elsewhere. Following the overthrow in 
Iran, the US materially supported the Shah taking firm control of the country 
and became his benefactor for 25 years of harsh authoritarian rule. 

1519 5 10 E-mail Jo-Anne Hart, 
Professor 

In Nation-Building in the Contemporary World , p.314, lines 1199-1208: 
Differences within Islam between Sunni and Shia groups over the question 
of modern political-cultural practice persist. The emergence of Iraq as the 
first Arab Shia-controlled nation has complicated regional relations. Iran 
has been a Shia-controlled country for centuries and since the Islamic 
Revolution in the late 1970s has been ostracized by the international 
community and most regional states. The fragile political affairs of the 
area are further aggravated by its strategic importance as a supplier of oil to 
the industrialized world, the unresolved problems of the displaced 
Palestinian refugees, the recurrent use of terrorism, and territorial disputes. 
The 2009 political upheaval of mass electoral protests in Iran two 
years ahead of widespread unrest and political change often called 
the Arab Spring beginning in early 2011 are important examples for 
students to examine the process of on-going contemporary political 
change. Careful study of political and resource maps help students 
understand the relative location and the geopolitical, cultural, military, and 
economic significance of such key states as Saudi Arabia, Turkey, Syria, 
Lebanon, Jordan, Israel, Kuwait, Iraq, and Iran. 

Discussion 

1520 5 10 E-mail Jo-Anne Hart, 
Professor 

In Economic Integration and Contemporary Revolutions in Information, 
Technology, and Communications, p.318, lines 1266-1268:  
Regional trading blocs also developed, most notably in Europe and later in 
North America. Producer blocs which transcended a region, like the 
Organization for Petroleum Exporting Countries (OPEC), also became 

Discussion 
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significant. Key to economic globalization was the development of 
communications 

1521 5 10 E-mail Arvind Kumar, 
CAPEEM 

pp.321-322, lines 1347-1363. Current content standard reads: “10.4 
Students analyze patterns of global change in the era of New Imperialism in 
at least two of the following regions or countries: Africa, Southeast Asia, 
China, India, Latin America, and the Philippines.” 
ANALYSIS 
The above mentions India but India’s freedom struggle is missing from the 
numbered list following it on page 322. 
RECOMMENDATION 
Add following as point #5 on page 322 which will be consistent with 
narrative (need corresponding change in Content Standards document) 
Additional text to be added as point #5 
5. British destruction of the economy (trade, manufacturing and agriculture 
sectors) and infrastructure of India and the creation of social inequality in 
India by the British, the use of India as a source of raw materials and labor, 
British efforts to proselytize in India, Indian contribution in various fields 
during British rule, the role of civil disobedience and opposition to specific 
policies as well as wars and revolts in ending the British rule with examples 
of both men and women as leaders across various periods representing 
various strategies such as revolts and civil disobedience, the condition of 
prisoners at the Andaman prison and the leaders who were incarcerated at 
the prison, the Jallianwala Bagh massacre and the execution of Indian 
freedom fighters by the British rulers. 

Not 
recommended 

1522 5 10 Survey Arthur Pruyn, 
Teacher 

This is a very Eurocentric view of modern world history.  It only deals with 
other cultures when the European cultures interact with them.  This creates 
a very slanted view of the world to our students that is not corrected in any 
other portion of the framework. 

Comment 

1523 5 10 Survey Carolyn 
Torres, 
Teacher 

Id like the courses in World History to cover more about areas other than 
Europe. 

Comment 

1524 5 10 Survey Gerry Wang, 
Teacher 

There isn't enough time in the school year to adequately cover all of the 
10th grade Modern World History standards. They should be broadened, 
and some can be combined. 

Comment 

1525 5 10 E-mail Leszek 
Szymanski 

1956 
 
Poland : Peaceful Revolution* 

Comment 
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Hungary: Uprising 
Czechoslovakia:  Velvet Revolution 
please correct 
also your paragraph about the German laws on the second look; is 
ridiculous. Hitler intended to leave about five million Polish peasants to 
work for the Germans.[vide:my Warsaw Aflame] 
To call it special laws for Slavs is misleading. 
regards, leszek szymanski, Ph.D. 
*) I was a minor actor in it... 

1526 5 10 Survey Phyllis Kim, 
Community 
Member 

Along with the history of the Holocaust, the 'Comfort Women' atrocity must 
be taught to the students as an example of the institutionalized sexual 
slavery and the largest case of human trafficking in the 20th Century. 

Discussion 

1527 5 10 Survey Melanie 
Jacobson, 
Teacher 

It's difficult to detect any changes. Perhaps if the changed sections or 
phrases were highlighted it'd be easier to detect and comment on them. 
Overall, it remains a far too Eurocentric--not really a WORLD history 
course. European dominance does characterize modern world history, but 
emphases on Judeo-Christian and Greco-Roman influences and on the 
American Revolution, though important, seem too thick, leaving teachers to 
squeeze in and choose between post-WWII, non-western case studies. 

Comment 

1528 5 10 Survey Ed Sugden, 
Teacher, 
Curriculum 
Specialist 

*I don't see any substantive changes in the 10th grade world history 
curriculum. It remains EUROCENTRIC to a fault. As has been the case 
since these standards were originally crafted, the non-western world is 
almost invariably seen through the eyes of the West. For example, now as 
ever, the only mention of the non-western world until the very end of the 
standards is through the prism of imperialism.   Why aren't students asked 
to learn about the non-western world through the eyes of those who lived in 
the non-western world? Why must everything be through the viewpoint of 
the colonizing, warring West?  Also, the Latin American world is once again 
woefully neglected. The vast majority of our students in California, at least 
in my part of it, trace their ancestry (or their own experience as first or 2nd 
generation immigrants) through Latin America. To pile it together into these 
ridiculous "choose two of the following to study" standards is flat-out racist 
in my opinion. Students should not leave the 10th grade in a California 
public school without knowing, in depth and analytical sophistication, the 
intricacies of Latin American culture and politics in the 20th century, from 
multiple national perspectives. This cannot be optional content in California 
high schools in the 21st century!  How to incorporate these discussions? 

Comment 
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Start by shortening the coverage of World War I. Then and now, three 
entire standards deal with pre-WWI, WWI itself, and post-WWI. Conflate 
these standards into one or two, instead of three entire strands of standards 
and sub-standards.  You can also incorporate non-western worldviews into 
the early 10th grade standards. A monthlong discussion of Enlightenment 
thought is not necessary and not necessarily reflective of the global 
experience of the 1600s and 1700s. Here especially, we should be 
introducing cultural/spiritual worldviews from China, India, Latin America etc 
*alongside* the European Enlightenment thinkers.  10th grade world history 
has been dominated by "white man's history" for far too long in California 
high schools. Enough is enough. 

1529 5 10 Survey Frank Huyette, 
Teacher, 
Curriculum 
Specialist 

Line 859 add "Canada" to Australia et al Discussion 

1530 5 10 E-mail Janine Sohn, 
Teacher 

As you continue the development of the new framework for California's 
History and Social Studies, I hope that you will consider making the history 
of the non-western world a priority. 
 
I believe that the current 10th grade Modern World History framework is 
outdated and overly Euro-centric in its scope. Many students graduate high 
school without a solid understanding of some of the major issues around 
the world, especially the issues surrounding many of the current conflicts in 
the middle east region. 
 
For the past few years, I have been teaching an elective course on these 
topics and each year, it is evident that students are eager to learn about 
these topics. I believe that California needs to be at the forefront of having a 
truly international perspective of social studies and the events that shape 
our world today. 

Comment 

1531 5 10 E-mail Ron Rapp, 
CFT 

The CFT provided a letter that included six specific recommendations. 
Those recommendations are listed as separate entries. 
1. In regards to the 10th grade section of the framework, our members are 
concerned about the overall focus on Europe and the United States. Most 
of this section focuses on Western Civilization, and when developing parts 
of the world are mentioned (i.e., Latin America, Africa, the Middle East and 
Asia), it is in reference to European and American colonization and 

Comment 
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decolonization of these regions. There is little mention of the cultures and 
accomplishments of these regions. This limited focus inadvertently sends 
the message to students that Europeans and Americans are important and 
powerful and that the rest of the world is not. This is an unfortunate 
message to send to impressionable adolescents and leaves students with 
an incomplete view of world events and cultures. 

1532 5 10, 11 Survey Mary Connor, 
Teacher, 
Curriculum 
Specialist, 
Professional 
Organization 
Rep/ Staff 

Standard 10.4 (3) This standard provides an opportunity to teach about the 
Japanese colonization of Korea from 1910 to 1945 and the possible 
adoption of Linda Sue Park's "When My Name was Keoko" or Richard 
Kim's "Lost Names." Standard 10.11 The revised framework states the 
following: Since the 1980's, much of Asia (particularly China, Singapore, 
Hong Kong, South Korea and Japan) has become a notable economic 
success story.  I would suggest that the course description here or in the 
Appendix would include current relations among China, Japan, South 
Korea, North Korea and possibly Vietnam. Standard 11.9 (3) The Granfield 
book has errors in the introductory chapter. This book is really more 
appropriate for the middle school level that high school juniors. 

Discussion 

1533 5 10, 11 Survey Nicole Barry, 
Teacher, 
Community 
Member 

It appears that the content standards for Social Science classes 9-12 have 
not changed from previous years. I have taught 10th grade World History 
for eight years, and nothing about the standards has changed. With the 
move to Common Core, the focus on education is now depth, not breadth. 
It was difficult to teach my students all of the content listed under standards 
10.1 to 10.11 before the former CST exams. Now, with CCSS, Social 
Science teachers are expected to teach true historical skills, like research, 
document analysis, etc., which take time. I believe it is important to remove 
some standards (in particular, some of the specific substandards) in order 
to provide enough instructional time to teach students important and 
relevant skills. For instance, 10.2.5 is unnecessary in the grand scheme of 
what I want my students to walk away from World History understanding. It 
can easily be a part of 10.2.4, but it does not need its own standard. As a 
World History teacher, I would also like to see more of the world, and not 
just Europe and the US incorporated into this course. By minimizing the 
content standards and giving teachers options to teach main ideas and 
themes of history, like revolutions, we could allow for teachers to educate 
their students on the principles of revolutions by picking one or two specific 
revolutions from around the world.  We could also incorporate more topics 
related to the unique cultural traditions of non-Western regions that are only 

Comment 
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mentioned in the standards as subjects of European and American 
imperialism. In US History, we need to incorporate more groups into our 
standard about civil rights. It is now 2014. It is a major oversight to exclude 
civil rights for the LGBT community. I also think there should be more of an 
emphasis on programs for those in poverty, the controversy over modern 
immigration movements, and the impact of labor unions and movements 
throughout US history. 

1534 5 10, 11 E-mail Quyen Dinh, 
SEARAC 

It is crucial for all students to understand the history of US foreign policy, 
the history of the Vietnam War, and the impact it had on both Americans 
and the many Southeast Asians who became refugees as a result. 
Additionally, it is equally important for students of Southeast Asian heritage 
to learn historical events, topics, and concepts they can personally identify 
with, within the context of US history. 
 
In the current social studies framework in chapter 5 on page 343 – 344, 
where it discusses the “domino theory” and secret bombings in Laos and 
Cambodia, we believe there should be more information and clarification.  
Specifically, it is important to note the difference between the Vietnam War 
and the secret bombings of Laos and Cambodia, more commonly known to 
the Southeast Asian community as the “Secret War.”  
 
It is also important for all students to understand what impact the Vietnam 
War, Secret War, and US foreign policy had on Southeast Asians. This 
resulted in millions of Southeast Asians fleeing their homeland to resettle in 
the US and other countries. What was the impact on Southeast Asians who 
fled political persecution and became refugees as a result of the wars and 
US foreign policy? 
 
As AB 1915 (Nazarian) was recently signed into law, we strongly support 
the inclusion of Cambodian genocide along with the genocide history from 
other communities. However, we also believe it is important to include and 
study in-depth: 1) what impact the Cambodian genocide had on 
Cambodians and Cambodian refugees and 2) what impact US foreign 
policy had on the genocide and the Cambodian refugees who fled the 
genocide. 
 
US foreign policy and involvement in Southeast Asian countries has made 

Discussion 
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an important impact in all of our histories. World history, Southeast Asian 
American history, and US history are intimately intertwined and none of 
them can be discussed without the other.  
 
We strongly urge the California State Board of Education to include the 
history of Asian American and Pacific Islanders (AAPIs) and to a fuller 
extent, Southeast Asian Americans, into the new History-Social Studies 
Framework. 

1535 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.328, lines 1476-1485, change as follows: In this course students examine 
major turning points in American history from the late nineteenth century to 
the present. During the year the following themes are emphasized: the 
expanding role of the federal government and federal courts; the continuing 
tension between the individual and the state and between minority rights 
and majority power; the emergence of a modern corporate economy and 
the role of organized labor; the role of the federal government and Federal 
Reserve System in regulating the economy; the impact of technology on 
American society and culture; the changes in the racial, ethnic, gender, 
and sexual dynamics in composition of American society; the movements 
toward equal rights for racial, ethnic, religious, and sexual minorities and 
women; and the rise of the United States as a major world power. 
 
The same edits were submitted by Rob Darrow through the field survey. 

Discussion 

1536 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.329, line 1517: retitle section, “The Rise of Industrialization, Urbanization, 
and Immigration, and Progressive Reform” 

Discussion 

1537 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

pp.329-330, lines 1518-1527, change as follows: In the second unit, 
students concentrate on the nineteenth-century growth of the nation as an 
industrial power and its resulting societal changes. A brief retrospective of 
the grade ten study of the industrial revolution helps to set the global 
context for America’s economic and social development. Rapid 
industrialization expedited urbanization stretching from the Midwest to the 
Northeast. In the West, the Gold Rush and construction of the transconti-
nental railroad, fueled by the steel industry, lured a variety of immigrants 
and provided jobs for thousands of new Americans attracted European, 
Latin American, and Asian immigrants. Concerned about economic 
competition from foreign laborers, and conceding to rising nativism, 
Conceding to nativist anxieties about economic competition and fears 

Discussion 



Attachment 4 
History–Social Science SMC 

December 18-19, 2014 
Public Input on the Draft History–Social Science Framework 

(organized by chapter) 
 

   Page 169 of 225 
 

Comment 
# 

Chapter Grade 
Level(s) 

Method of 
Submission 

Source Comments Action/ 
Discussion 

of interracial socializing, marriage, and cultural influence, Congress 
passed the Chinese Exclusion Act of 1882, and California passed the Alien 
Land Act of 1913. 

1538 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.330, lines 1532-1538, change as follows: The increasing identification of 
immigrants as outsiders led to the Americanization movement, which 
sought to assimilate European immigrants into becoming Americans 
through schooling, cultural and social practices, and at work. Students 
study examples of the big-city machines that delivered services to the 
immigrant poor in exchange for votes. They also studyIn response, 
middle-class social reformers such as Jane Addams and Florence Kelley, 
who formed alliances with labor unions and business interests to 
press for state reforms in working conditions, clean up local 
government corruption, and improve public services. worked to 
improve living conditions for immigrants and the working poor. Women 
reformers took advantage of new opportunities for education and 
employment previously reserved for men and helped to build the 
profession of social work. Thriving urban centers became havens for 
the middle-class single women who played an important role in the 
settlement house movement, making collective homes in the poor 
areas of cities and often forming marriage-like relationships known as 
“Boston marriages” with one another as they worked to provide 
services. 

Discussion 

1539 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.330, line 1539, insert paragraph: In the growing cities, young women 
and men who moved from farms and small towns to take up em-
ployment in factories, offices, and shops found themselves free from 
familial and community supervision in the urban environment. They 
flocked to new forms of commercialized entertainment, such as 
amusement parks, dance halls, and movie theaters, and engaged in 
less restricted forms of sexual intimacy, alarming some middle-class 
reformers. The more anonymous environment of cities also made 
space for men and women seeking relationships with someone of the 
same sex, including gender non-conforming men who were visible on 
city streets and on the stage. By the end of the century, the ideas of 
European sexologists, who came to define homosexuality and 
heterosexuality as discrete categories of identity, not just 
characterizations of sexual acts, were becoming more widespread in 
U.S. society. This had consequences for the ways that people in 

Not 
recommended 
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same-sex relationships, such as romantic friendships, as well as the 
public thought about intimate relationships between people of the 
same sex. 

1540 5 11 Survey Carolyn Laub 
and Jamie 
Scot 

Ms. Laub and Ms. Scot submitted a variation of the Committee on LGBT 
History’s two edits above: 
After line 1537: “Women reformers took advantage of new opportunities for 
education and employment previously reserved for men and helped build 
the profession of social work. Thriving urban centers became havens for 
the middle-class single women who played an important role in the 
settlement house movement, making collective homes in the poor areas of 
cities and often forming marriage-like relationships known as “Boston 
marriages”. In the growing cities, young women and men who moved from 
farms and small towns seeking employment found themselves free from 
familial supervision in the urban environment. They flocked to new 
commercialized entertainment, such as amusement parks, dance halls, and 
movie theaters. The more anonymous environment of cities made space for 
men and women seeking relationships with someone of the same sex, 
including gender non-conforming men who were visible on city streets and 
on stage. By the end of the century, the ideas of European sexologists, who 
came to define homosexuality and heterosexuality as discrete categories of 
identity, not just characterizations of sexual acts, were becoming more 
widespread in U.S. society.”  

Discussion/ Not 
Recommended 

1541 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.331, line 1546, insert sentence: They also study the labor movement’s 
growing strength, despite the repeated efforts of corporations to use 
violence against labor protests. 

Discussion 

1542 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.331, lines 1548-1561, change as follows: These social conditions are the 
background for the progressive reform movement and the labor movement 
that challenged big-city bosses and government corruption; rallied public 
indignation against “the trusts”; led successful campaigns for social and 
economic legislation at the city, state, and federal levels; pushed for 
greater urban policing, social work, and institutionalization related to 
gender, sexuality, race, and class; and played a major role in national 
politics in the pre–World War I era. Labor and social justice movements, 
led by both women and men, also called for education reform, better 
living conditions, wage equality, more social and sexual freedom for 
women, and sometimes acceptance of, or at least tolerance for, 
women and men living outside of traditional heterosexual roles and 

Discussion 
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relationships. Excerpts from the works of muckrakers, reformers, and 
radical thinkers such as Lincoln Steffens, Jacob Riis, Ida Tarbell, Helen 
Hunt Jackson, and Joseph Mayer Rice, Emma Goldman, and Jane 
Addams and novels by writers such as Theodore Dreiser, Upton Sinclair, 
and Frank Norris will help set the scene. Students examine the impact of 
mining and agriculture on the laws concerning water rights during these 
years. Although attempts to build new political parties around the cause of 
reform, such as the Populists and Progressive Parties, ultimately failed, 
progressive legislation led to an expansion of the role of the federal 
government in regulating business and commerce during the 
administrations of Theodore Roosevelt and Woodrow Wilson. During these 
same years, despite a sometimes hostile judicial system, progressive 
state legislation regulated child labor, the minimum wage, the eight 
hour day, and mandatory public education, as well as supplied women 
in many states with the vote. 
 
Parts of the above were also suggested by Rob Darrow, Carolyn Laub, and 
Jamie Scot through the field survey. 

1543 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.331, lines 1568-1578, change as follows: The foreign policy of 
progressive presidential administrations—Theodore Roosevelt, William 
Taft, and Woodrow Wilson—attempted to extend American interests and 
was undergirded with ideas of American moral and racial superiority 
as illustrated by the Roosevelt Corollary. Students may consider the 
nation’s objectives and attitudes about other nations and diverse 
peoples in analyzing its immigration policy, such as the exclusion of 
many Asians, limitations and scrutiny placed on those already in the 
U.S., and exclusion of any people considered disabled, as well as 
foreign policy, including the American Open Door policy, and expansion into 
the South Pacific and Caribbean following the Spanish-American and 
Philippine-American Wars. For example, American intervention in the 
Panama Revolution helped secure control over the Panama Canal, which 
certified America’s emergence as a global economic and military power. 
President Roosevelt’s portrayed his “big stick” policies, as manly and 
necessary extensions of American strength and racial destiny onto a 
world that needed U.S. leadership. tThe voyage of the Great White Fleet 
and the United States’ involvement in World War I are additional examples 
of America’s complicated expansion into world affairs. 

Discussion 
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1544 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

pp.332-333, lines 1581-1588, change as follows: World War I stands as an 
important marker in the growth of the federal government. Once the United 
States entered the war, the government grew through the administration of 
the draft, supervision of soldiers during their off-hours – many of 
whom found that wartime mobilization offered them unimagined 
freedom to pursue adventures, both overseas and in American cities – 
and the organization of the war at home and abroad. Young men serving 
abroad – particularly African-Americans and those interested in sex 
with other men – found European ideas about race and sexuality very 
liberating. Americans on the home front had mixed reactions to the war. 
Some bought Liberty bonds to support the war, while others opposed the 
war. German Americans experienced prejudice and extreme nativism. 
African-Americans, who moved to industrial centers as part of the 
“Great Migration,” were often met with hostility from locals. The war 
provided the context in which women’s activism to secure the vote 
finally succeeded. National security concerns led to the passage and 
enforcement of the Espionage Act of 1917 and Sedition Acts, which 
encroached upon civil liberty protections, while local policing efforts 
coordinated with the military led to a greater awareness and scrutiny 
of the sexual and social behavior of young women, people of color, 
and people engaging in same-sex activity or cross-dressing. The war 
also had consequences for soldiers who returned home with physical 
injuries and a new syndrome known as “shell shock.” 
 
Parts of the above were also suggested by Rob Darrow, Carolyn Laub, and 
Jamie Scot through the field survey. 

Discussion 

1545 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.333, line 1602, insert paragraphs: Students should explore important 
cultural and social elements of the “Jazz Age.” Women, who had just 
secured national suffrage with the passage of the Nineteenth Amendment, 
experienced new freedoms but also pressures to be “attractive” and sexual 
through the growing cosmetics and entertainment industries. The passage 
of the Eighteenth Amendment and the Volstead Act triggered the 
establishment of speakeasies. These not only represented a challenge to 
Prohibition but established a vast social world that broke the law and 
challenged middle-class ideas of what should be allowed. Within those 
arenas, LGBT patrons and performers became part of what was tolerated 
and even sometimes acceptable as LGBT-oriented subcultures grew and 

Discussion 
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became more visible. At the same time, modern heterosexuality became 
elaborated through a growing world of dating and entertainment, a 
celebration of romance in popular media, a new prominence for young 
people and youth cultures, and a cultural and social scientific emphasis on 
companionate marriage. 

For middle-class Americans, the standard of living rose in the 1920s, and 
new consumer goods such as automobiles, radios, and household 
appliances became available, as well as consumer credit. Students learn 
how productivity increased through the widespread adoption of mass 
production techniques, such as the assembly line. The emergence of the 
mass media created new markets, new tastes, and a new popular culture 
with new ideals of what it meant to be a man or a woman. Movies, radio, 
and advertising spread styles, raised expectations, promoted interest in 
fads and sports, and created highly gendered celebrity icons such as “It 
Girl” Clara Bow and Babe Ruth, the “Sultan of Swat.” At the same time, 
major new writers began to appear, such as William Faulkner, F. Scott 
Fitzgerald, Gertrude Stein, and Sinclair Lewis. 
American culture was also altered by the First Great Migration of over a 
million African Americans from the rural South to the urban North during 
and after World War I, which changed the landscape of black America. The 
continued flow of migrants and the practical restrictions of segregation in 
the 1920s helped to create the “Harlem Renaissance,” the literary and 
artistic flowering of black artists, poets, musicians, and scholars, such as 
Alain Locke, Langston Hughes, Countee Cullen, Ma Rainey, and Zora 
Neale Hurston. Their work provides students with stunning portrayals of life 
during segregation, both urban and rural. LGBT life expanded in 1920s 
Harlem. At drag balls, rent parties, and speakeasies, rules about sexual 
and gendered behavior seemed more flexible for black and white 
Americans than in other parts of society, and many leading figures in the 
“Renaissance,” such as Hughes, Locke, Cullen, and Rainey, were lesbian, 
gay, or bisexual. The Harlem Renaissance led many African Americans to 
embrace a new sense of black pride and identity, as did Marcus Garvey, 
the popular black nationalist leader of a “Back to Africa” movement that 
peaked during this period. 

1546 5 11 Survey Carolyn Laub, 
Jamie Scot 

Ms. Laub and Ms. Scot submitted a comment very similar to the Committee 
on LGBT History’s edit above. 
 

Discussion 
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Revise lines 1623-1628 to: “Students should explore important cultural and 
social elements of the “Jazz Age.” Women, who had just secured national 
suffrage with the passage of the Nineteenth Amendment, experienced new 
freedoms yet also pressures to be “attractive” and sexual through the 
growing cosmetics and entertainment industries. The passage  of the 18th 
Amendment and Volstead Act triggered the establishment of speakeasies, 
which challenged Prohibition and established a vast social world that broke 
the law and challenged middle-class ideas of what should be allowed. 
Within those arenas, LGBT patrons and performers were tolerated and 
even sometimes accepted as LGBT-oriented subcultures grew more visible. 
At the same time, modern heterosexuality developed through a growing 
world of dating and entertainment, a celebration of romance in popular 
media, a new prominence for young people and youth cultures, and a 
cultural and social scientific emphasis on companionate marriage.” Line 
1633, add: “Countee Cullen, Ma Rainey.” Revise lines 1634-1636 to: 
“...stunning portrayals of life during segregation, both urban and rural. 
LGBT life expanded in 1920s Harlem. At drag balls and speakeasies, rules 
about sexual and gendered behavior seemed more flexible for black and 
white Americans than in other parts of society, and many leading figures in 
the “Renaissance,” such as Hughes, Locke, Cullen, and Rainey, were 
lesbian, gay, or bisexual.” 

1547 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.333, lines 1602-1607, change as follows: Alongside these cultural 
shifts Behind the veil of normalcy, the Ku Klux Klan revitalized launched 
its anti-immigrant and moralizing campaigns of violence and intimidation, 
vice squads targeted speakeasies, communities of color, and LGBT 
venues, farm income declined precipitously, and labor unrest spread 
throughout the country. The United States Supreme Court ruling in United 
States v. Bhagat Singh Thind restricted the right to naturalization based on 
race. Congress, encouraged by eugenicists who warned of the 
“degradation” of the population, restricted immigration by instituting 
nationality quotas the following year in 1924. 

Discussion 

1548 5 11 E-mail Onkar Bindra, 
Community 
Member 

Grade-11,Page 333, lines 1604-1605; "The United States Supreme Court 
ruling in United States v. Bhagat Singh Thind restricted the right to 
naturalization based on race." 

No edit 
suggested 

1549 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

pp.334-335, lines 1623-1647: delete these three paragraphs. Discussion 
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1550 5 11 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

In Line 1643, after the words “as the assembly line.” add the following text 
then add a paragraph break: 
The “Roaring Twenties” was an era in U.S. history marked by great 
prosperity, and for many Americans, access to a multitude of new 
inventions and better economic conditions that brought with them many 
changes in lifestyle. Students explore this era to understand the dynamics 
of economic change and its social, political, and environmental 
consequences using a graphic organizer that displays the growing trends 
toward mass production and mass consumption during the 1920s. They 
learn that with these changes came both intended and unforeseeable 
consequences, many resulting in social effects on people and impacts on 
the environments in which they lived (California Environmental Principle IV). 
Students discover that the development of, demand for, and use of these 
innovations both directly and indirectly influenced the country’s human 
communities and natural systems, and examine the environmental 
consequences of decisions made during this period. (See Appendix D EEI 
Curriculum Unit Mass Production, Marketing, and Consumption in the 
Roaring Twenties 11.5.7.) 

Discussion 

1551 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.338, lines 1710-1713, change as follows: Students learn about the roles 
and sacrifices of American soldiers during the war, including the 
contributions of unique groups such as the Tuskagee Airmen, the 442nd 
Regimental Combat team, women and gay people in military service, 
and the Navajo Code Talkers. 
 
This edit was also suggested by Rob Darrow, Carolyn Laub, and Jamie 
Scot through the field survey. 

Discussion 

1552 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.339, line 1728, insert sentence: Wartime brought social changes to family 
and intimate life, as women took on new responsibilities and young women 
known as “Victory Girls” made themselves available to men in uniform in a 
spirit of adventure and patriotism. 

Not 
recommended 

1553 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.339, lines 1729-1735, change as follows: The egalitarian ideology of 
the war effort, combined with the racial segregation of the armed 
forces, sparked multiple efforts at minority equality and civil rights 
activism when the war ended. The racial segregation of the armed forces, 
combined with the egalitarian ideology of the war effort, produced a strong 
stimulus for civil rights activism when the war ended. For example, the head 
of the largely African-American Brotherhood of Sleeping Car Porters 

Discussion 
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Union, A. Philip Randolph, planned a march on Washington, D.C. in 1941 
to focus international attention on the hypocrisy of undemocratic practices 
at home while the country was about to become engaged in fighting for 
democracy abroad. 

1554 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.339, lines 1738-1740, insert and change as follows: But wartime racial 
discrimination went beyond military segregation. Los Angeles 
Mexicans and Mexican- Americans found themselves under violent 
attack during the 1943 Zoot Suit Riots, when the police allowed white 
Angelenos and servicemen to rampage against them. More 
egregiously, tThe relocation and internment of 110,000 Japanese 
Americans during the war on grounds of national security was a 
governmental decision that violated their constitutional and human rights. 

Discussion 

1555 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.340, line 1753, insert paragraph: These multiple forms of oppression led 
many to start to reimagine what it meant to be a “social minority” in 
American society. In this way, the war had important consequences for the 
gay and lesbian population, creating spaces for the survival and spread of 
gay cultures that had flourished in large cities since the 1920s. Mobilized 
military personnel, war workers recruited to boom cities from small towns, 
and the growth of commercial establishments catering to gay men and 
lesbians in cities such as San Francisco furthered such spaces and 
cultures. Sex-segregation in the military and war industry further enhanced 
the possibility that gay men and lesbians might meet others like them. 
Military officials established an unprecedented effort to screen out and 
reject homosexuals. Gay men and lesbians still ended up serving in the 
armed forces in significant numbers. Some found toleration in the interests 
of the war effort, but many others were imprisoned or dishonorably 
discharged. That persecution set the stage for increased postwar 
oppression and organized resistance. 
 
This edit was also suggested by Rob Darrow, Carolyn Laub, and Jamie 
Scot through the field survey. 

Discussion 

1556 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.340, line 1768, insert: Betty Friedan coined the term “feminine mystique” 
to describe the ideology of domesticity and suburbanization, which left 
white middle-class college educated housewives yearning for something 
more than their responsibilities as wives and mothers. Although the 1950s 
have been characterized as a decade of social calm, the struggles of 
African Americans, as well as women and gays and lesbians that emerged 

Discussion 
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forcefully in the 1960s, had their roots in this period. 
Students can see the contradiction between the image of domestic 
contentment and challenges to the sex and gender system through the 
publication of and responses to the Kinsey reports on male and female 
sexuality in 1948 and 1953; the publicity surrounding Christine Jorgensen, 
the “ex-G.I.” transformed into a “blonde beauty” through sex-reassignment 
surgery in 1952; the efforts of the medical profession to enforce proper 
marital heterosexuality; and the growth of gay, lesbian, bisexual and 
transgender cultures. 
 
This edit was also suggested by Carolyn Laub and Jamie Scot through the 
field survey, though they used “LGBT people” instead of “gays and 
lesbians” in the first paragraph, and “LGBT cultures” instead of “gay, 
lesbian, bisexual and transgender cultures” in the final sentence. 

1557 5 11 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 1789 add the following new paragraph: 
Students investigate the ways in which the economic boom and social 
transformation that occurred after World War II, resulted in significant 
changes to many industries, for example large-scale agriculture and energy 
production. They learn how the environmental regions of North America, 
with their diverse physical geography, provide the ecosystem goods and 
services that are essential to these industries. Students learn that humans’ 
industrial activities have influenced the functioning and health of natural 
systems in these regions as a result of the extraction, harvesting, 
manufacturing, transportation, and consumption of these goods and 
services (California Environmental Principle II). They learn about some of 
the economic, social, political, and environmental consequences of the 
major industries that boomed after World War II forming the foundation on 
which students build their understanding that knowledge and perceptions 
about environmental concerns has changed over time, in turn influencing 
local economies. (See Appendix D EEI Curriculum Unit Postwar Industries 
and the Emerging Environmental Movement 11.8.6.) 

Discussion 

1558 5 11 E-mail Jo-Anne Hart, 
Professor 

In United States Foreign Policy Since World War II, p. 342, lines 1801-
1805: 
“Students study the postwar foreign policy of the United States, with an 
emphasis on relations between the United States and the Soviet Union. As 
part of their study of the policy of containment, students examine the Soviet 
expansion into Eastern Europe, the Truman Doctrine, the Marshall Plan, 

Discussion 
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the creation of the North Atlantic Treaty Organization military alliance, and 
the competition for allies within the developing world.” 
 
It is worthwhile to expand the areas under consideration for analysis of US 
containment policy as well as the Cold War more broadly. 

1559 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.343, line 1832, insert paragraph: McCarthyism profoundly shaped the 
course of history for gay and lesbian Americans. Hysteria over national 
security extended to homosexuals, considered vulnerable to blackmail and 
thus likely to reveal national secrets. The public Red Scare overlapped with 
a more private, expansive, and long-lasting Lavender Scare. Congress held 
closed-door hearings on the threat posed by homosexuals in sensitive 
government positions. A systematic investigation, interrogation, and firing of 
thousands of suspected gay men and lesbians from federal government 
positions extended into surveillance and persecution of suspected lesbians 
and gay men in state and local government, education, and private 
industry. U.S. efforts to purge lesbians and gay men from government em-
ployment paralleled similar efforts in Canada and Western European 
nations. Students should debate whether such actions served national 
security and public interests and consider how the Lavender Scare shaped 
attitudes and policies related to lesbian, gay, bisexual, and transgender 
people from the 1950s to the present. 

Discussion 

1560 5 11 E-mail Jo-Anne Hart, 
Professor 

p.343, lines 1832-1837:  
The study of the foreign policy consequences of the Cold War can be 
extended to an examination of the major events of the administrations of 
Dwight D. Eisenhower, John F. Kennedy, and Lyndon B. Johnson. Students 
examine the United Nations’ intervention in Korea, Eisenhower’s conclusion 
of that conflict, and his administration’s defense policies and the CIA-
assisted coup in Iran as part of early Cold War history. Eisenhower 
administration’s defense policies were based on nuclear deterrence and 
massive retaliation.” 

Discussion 

1561 5 11 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 1880 add the following new paragraph: 
The borderland between the United States and Mexico is a dynamic region 
in which cultures and political systems merge and environmental issues 
cross political boundaries. Students examine relations between the United 
States and Mexico by looking at key economic, political, and environmental 
issues, for example using a case study about the Tijuana River. They 
analyze maps and statistical data to help them learn how the economy and 

Discussion 
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infrastructure in the border region influence the environment and the full 
range of relations between the United States and Mexico. Students analyze 
current cross-border programs and treaties between the two countries that 
are aimed at resolving some of the environmental issues in the border 
region. Using the management of natural resources in the region as a 
context for their studies builds their understanding of the spectrum of 
considerations that are involved with making decisions about resources and 
natural systems, and in this case, how those factors influence these 
international decisions (California Environmental Principle V). (See 
Appendix D EEI Curriculum Unit The United States and Mexico: Working 
Together 11.9.7.) 

1562 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.345, line 1882: rename section, “The Development of Federal Civil 
Rights, and Voting Rights, and Equal Rights” 

Discussion 

1563 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

pp.345-346, lines 1883-1888, change as follows: In this unit students focus 
on the history of the African American civil rights movement and other 
social justice movements in the thirty-five years after World War II and 
on the broader social and political transformations that it brought they 
inspired. One emphasis in this unit is on the application of the Constitution 
and the Bill of Rights in modern times in such a way that African Americans 
efforts to make the Fourteenth and Fifteenth Amendments a reality for 
themselves and others minority groups. 

Edit 

1564 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.346, lines 1889-1906, change as follows: A review of earlier content helps 
students grasp the enormous barriers African Americans had to overcome 
in their struggle for their rights as citizens. Students can review the 
provisions enacted ratified into the Constitution in 1787 1788 that 
preserved slavery; the post–Civil War laws and practices that reduced the 
newly freed slaves to a state of peonage; and the Jim Crow laws that the 
Supreme Court upheld in a series of decisions in the late nineteenth 
century and early twentieth centuries. Early twentieth-century civil rights 
advocates such as Booker T. Washington, the founder of Tuskegee 
Institute and author of the 1895 Atlanta Exposition address, and W.E.B. Du 
Bois, a founder of the NAACP and author of The Souls of Black Folk, had 
different perspectives on the means toward African American uplift. Racial 
violence, discrimination, and segregation inhibited African Americans’ 
economic mobility, social opportunity, and political participation. Readings 
from Gunnar Myrdal’s An American Dilemma help students consider the 

Discussion 
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contrast between the American creed principles of freedom and equality 
and the practices of racial segregation. As background, students 
understand the meaning of “separate but equal,” both as a legal term and 
as a reality that effectively limited the life chances of African Americans by 
denying them equal opportunity for jobs, housing, education, health care, 
and voting rights. 

1565 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

pp.346-347, lines 1907-1919, change as follows: Students learn about the 
rise of the African American civil rights movement and the legal battle to 
abolish segregation. An important stimulus for this movement was World 
War II, when African Americans worked in both the defense industries at 
home and in military service campaigns abroad that were often framed 
as wars against two racist empires. The battles in the courts began with 
challenges to Some of the most successful state and federal court 
cases challenged racial segregation and inequality in education, 
including cases in state and federal district courts, such as Mendez v. 
Westminster (1947), which addressed segregation of Mexican and 
Mexican-American school-children and involveding California’s then-
Governor Earl Warren, who would later, as Chief Justice of the U.S. 
Supreme Court, wriote the Brown decision). The NAACP in 1954 achieved 
a momentous signal victory with the Brown v. Board of Education of Topeka 
decision in challenging racial segregation in public education. The NAACP 
Legal Defense Fund, employing Thurgood Marshall as its lead counsel, 
successfully fought to overturn the entire legal basis of “separate but 
equal.” Exploring why African Americans and other minorities demanded 
equal educational opportunity early on in the civil rights movement is 
important for students to consider and understand. 

Discussion 

1566 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

pp.347-348, lines 1920-1937, change as follows: The Brown decision and 
resistance to it by local and state governments stimulated a generation of 
political and social activism led by African Americans pursuing their civil 
rights. Momentous events in this story illuminate the process of change: the 
commitment of white people in the South (and, in less dramatic ways, the 
North and West) to “massive resistance” against desegregation; the 
Montgomery bus boycott, triggered by the arrest of longtime activist Rosa 
Parks, and then led by the young Martin Luther King, Jr., and sustained by 
thousands of African-American women; the clash in Little Rock, 
Arkansas, between federal and state power; the student sit-in 
demonstrations that began in Greensboro, North Carolina; the “freedom 

Discussion 
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rides”; the march on Washington, D.C., in 1963; the Mississippi Summer 
Project of 1964; the march in Selma, Alabama, in 1965; and the Supreme 
Court’s 1967 Loving v. Virginia decision to overturn state anti-
miscegenation laws. Students recognize how these dramatic events 
influenced public opinion and enlarged the jurisdiction of the federal courts 
government. They learn about Dr. King’s philosophical and religious 
dedication to nonviolence by reading documents such as the “Letter from a 
Birmingham Jail.” and tThey recognize the leadership of the black churches 
and their, female leaders such as Rosa Parks, Ella Baker, and Fannie Lou 
Hamer, and gay leaders such as Bayard Rustin, all of whom played 
key roles in shaping the movement. Through the careful selection and 
analysis of the many primary sources available from the period, students 
come to understand both the extraordinary moral courage of ordinary black 
men, women, and children and the interracial character of the civil rights 
movement. 
 
Parts of the above edit were also submitted by Carolyn Laub and Jamie 
Scot through the field survey. 

1567 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.348, lines 1942-1945, change as follows: The Civil Rights Act of 1964, the 
Voting Rights Act of 1965, and the Elementary and Secondary Education 
Act of 1965 indicated the federal government’s commitment to provide for 
the rights of full citizenship to people of all races, ethnicities, religious 
groups, and sexes.` 

Edit 

1568 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

pp.348-349, lines 1946-1960, change as follows: The peak of legislative 
activity in 1964-65 was accompanied by a dramatic increase in civil unrest 
and protest among urban African Americans, and i. One catalyst was 
police violence against African Americans, which contributed to the 
Los Angeles Watts riot in 1965. Another was the 1965 assassination of 
Malcolm X, an influential Black Muslim leader who had criticized the 
civil rights movement for its commitments to nonviolence and 
integration. In1966, inspired by Malcolm X, the Black Power movement 
emerged. Criticizing civil rights’ activists’ calls for nonviolent strategies to 
achieve integration, some Black Power advocates maintained the mantra 
demanded change “by any means necessary,” promoted black 
nationalism, and espoused plans for racial separatism. While the Black 
Power movement never received the mainstream support that the civil 
rights movement did in black or white communities, it had enduring 

Discussion 
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social influence in its emphasis on racial pride, its celebration of black 
culture, and its powerful criticisms of racism. 
The assassination of Dr. King in 1968 deprived the civil rights movement of 
its best-known leader, but not its enduring effects on American life. In 
considering issues such as school busing (Swann v. Board of Education 
and Milliken v. Bradley) and racial quotas affirmative action (Regents of 
the University of California v. Bakke), students can discuss the continuing 
controversy between group rights to equality of opportunity as opposed to 
individual rights to equal treatment. More recent Supreme Court 
decisions that address education for undocumented immigrant 
children (Plyler v. Doe), affirmative action (Fisher v. University of 
Texas), and the Voting Rights Act (Shelby County v. Holder) provide 
opportunities to consider the influence of the past on the present. 
Well-chosen readings heighten students’ sensitivity to the issues raised in 
this unit, such as The Autobiography of Malcolm X, Lerone Bennett’s 
Before the Mayflower: A History of Black America, Ralph Ellison’s Invisible 
Man, Richard Wright’s Native Son, James Baldwin’s Go Tell It On A 
Mountain, and Lorraine Hansberry’s A Raisin in the Sun. 

1569 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.349, lines 1961-1965, change as follows: The advances of the black civil 
rights movement encouraged other groups—including women, Hispanics 
and LatinosAmericans, American Indians, Asian Americans, Pacific 
Islanders, gays and lesbians, lesbian, bisexual, and transgender 
Americans, students, and individuals people with disabilities— to mount 
their own campaigns for legislative and judicial recognition of their civil 
equality. 
 
This edit was also submitted by Carolyn Laub and Jamie Scot through the 
field survey. 

Edit 

1570 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.349, lines 1972-1974, change as follows: This context also fueled the 
brown, red, and yellow power movements. The manifestos, declarations, 
and proclamations of the movements challenged the political, economic, 
and social discriminations faced by their groups historically. 

Discussion 

1571 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

pp.350-351, lines 1988-2001, change as follows: Students also consider 
the connections between the modern women’s movement and the women’s 
rights movement of earlier decades. Inspired by the civil rights 
movement, the women’s movement grew stronger in the 1960s. Armed 
with the Equal Pay Act of 1963 and the Civil Rights Act of 1964, Betty 

Discussion 
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Friedan, author of The Feminist Mystique, helped found the National 
Organization for Women (NOW) in 1966, which, similar to the NAACP, 
pursued legal equalities for women in the public sphere. They also 
changed laws, introducing, for example, Title IX of the 1972 
Educational Amendments, which mandated equal funding for women 
and men in educational institutions. Not all people supported changes 
to the sexual status quo, and a vocal antifeminist movement emerged 
in response to feminism’s successes. On the social and cultural front, 
feminists operated by, many of them active in the African American civil 
rights movement, tackled day-to-day sexism with the mantra, “The 
personal is political.” Many lesbians active in the feminist movement 
developed lesbian feminism as a political and cultural reaction to the 
limits of the gay movement and mainstream feminism to address their 
concerns. Throughout the 1970s and 1980s, feminists promoted women’s 
health collectives, opened shelters for victims of domestic abuse survivors, 
fought for greater economic independence, and worked to participate in 
sports equally with men, for example. Students can consider Supreme 
Court decisions in the late 1960s and early 1970s that recognized 
women’s rights to birth control (Griswold v. Connecticut) and abortion 
(Roe v. Wade). Students can also read and discuss selections from the 
writings of leading feminists and their opponents, debate the Equal Rights 
Amendment, and discuss why it failed to get ratified. Students can trace 
how, by the 1980s and 1990s, women made serious gains in their access 
to education, politics, and representation in the workforce (though women 
continue to not be equally represented at the very highest ranks). 

1572 5 11 E-mail Cheri 
Tomboc-
Brownlie 

p.350, line 1990, It should be: The Feminine Mystique 
Not Feminist 

Edit 

1573 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.351, line 2002, insert paragraph: Students examine the emergence of a 
movement for lesbian, gay, bisexual, and transgender rights. The 
homophile movement began in the early 1950s with California-based 
groups like the Mattachine Society and the Daughters of Bilitis. Across the 
1950s and early 1960s, these fairly secretive organizations created support 
networks; secured rights of expression and assembly; and cultivated 
relationships with clergy, doctors, and legislators to challenge teachings 
and laws that condemned homosexuality as sinful, sick, and/or criminal. In 
the 1960s, younger activists, often poorer and sometimes transgender, 

Discussion 
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began to confront police when they raided gay bars and cafes in Los 
Angeles, San Francisco, and most famously at the Stonewall Inn in New 
York City in 1969. Organizations such as the Gay Liberation Front and the 
Gay Activists Alliance called on everyone in the movement to “come out” as 
a personal and political act. Women, frustrated by the gay men’s sexism 
and other feminists’ homophobia, launched lesbian-feminist organizations. 
By the mid-1970s, LGBT mobilization led to successes: The American 
Psychiatric Association stopped diagnosing homosexuality as a mental 
illness; 17 states had repealed laws criminalizing gay sexual behavior; 36 
cities had passed laws banning antigay discrimination; and gay-identified 
neighborhoods had emerged in major cities. Students can consider how a 
1958 Supreme Court decision that rejected the Post Office’s refusal to 
distribute a gay and lesbian magazine through the U.S. mails (One, Inc. v. 
Olesen), and a 1967 Supreme Court decision that upheld the exclusion and 
deportation of gay and lesbian immigrants (Boutilier v. Immigration and 
Naturalization Service) relate to more recent decisions, such as the 1986 
decision that upheld state sodomy laws (Bowers v. Hardwick), 2003 
decision overturning such laws (Lawrence v. Texas), and 2013 decisions on 
same-sex marriage (United States v. Windsor and Hollingsworth v. Perry). 
 
The same addition was submitted by Cindy Franks through the field survey. 
She suggested adding it on line 1999. 

1574 5 11 Survey Rob Darrow, 
Teacher, 
Teacher 
Librarian, 
School 
Principal/ 
Administrator/ 
Vice Principal, 
Retired and 
Consultant, 
Carolyn Laub, 
Jamie Scot 

The edit is identical to the one from the Committee on LGBT History above, 
except for the bolded sentence. 
 
After line 1999 insert: “Students examine the emergence of a movement for 
LGBT rights. The homophile movement began in the early 1950s with 
California-based groups like the Mattachine Society and the Daughters of 
Bilitis. Across the 1950s and early 1960s, these fairly secretive 
organizations created support networks; secured rights of expression and 
assembly; and cultivated relationships with clergy, doctors, and legislators 
to challenge teachings and laws that condemned homosexuality as sinful, 
sick, and/or criminal. In the 1960s, younger activists, often poorer and 
sometimes transgender, began to confront police when they raided gay 
bars and cafes in Los Angeles, San Francisco, and most famously at the 
Stonewall Inn in New York City in 1969. Gay rights organizations called on 
people to “come out” as a personal and political act. Women, frustrated by 

Discussion 
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the gay men’s sexism and other feminists’ homophobia, launched lesbian-
feminist organizations. Consider figures such as Alfred Kinsey, Harry 
Hay, José Sarria, Del Martin and Phyllis Lyon, Frank Kameny, Sylvia 
Rivera, and Harvey Milk. By the mid-1970s, LGBT mobilization led to 
successes: The American Psychiatric Association stopped diagnosing 
homosexuality as a mental illness; 17 states had repealed laws 
criminalizing gay sexual behavior; and 36 cities had passed laws banning 
antigay discrimination. Students can consider a 1967 Supreme Court 
decision that upheld the exclusion and deportation of gay and lesbian 
immigrants (Boutilier v. Immigration and Naturalization Service), the 1986 
decision that upheld state sodomy laws (Bowers v. Hardwick), the 2003 
decision overturning such laws (Lawrence v. Texas), and 2013 decisions on 
same-sex marriage (United States v. Windsor and Hollingsworth v. Perry).” 

1575 5 11 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 2011 add the following new paragraph: 
Many students have visited parks, forests, and wildlife refuges but are not 
familiar with the development of environmental protection laws or the 
associated interactions between environmental protection advocates and 
property rights advocates. Few policy issues are more complex or 
controversial than those regarding use, management, and conservation of 
the nation’s resources and natural systems. Strong, deeply held views and 
competing interests shape human perceptions about these areas and 
influence management policies. Decisions related to managing 
environmental resources involve a wide range of considerations and 
decision-making processes (California Environmental Principle V). 
Examining case studies, such as the controversial expansion of Redwood 
National and State Parks in 1978 and oil drilling in the Arctic National 
Wildlife Refuge, helps students develop skill in analyzing complex and 
controversial issues. (See Appendix D EEI Curriculum Unit Many Voices, 
Many Visions: Analyzing Contemporary Environmental Issues 11.11.5.) 

Discussion 

1576 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.351, lines 2019-2024, change as follows: They may discuss the changes 
in immigration policy since the Immigration Act of 1965, including those 
liberalizing country of origin policies, emphasizing family 
reunification, rejecting same-sex partners of American citizens, and 
banning immigration of known gay people, and explain how these 
policies have affected American society. In addition, students analyze the 
impact and experience of refugees who fled Southeast Asia after the 
Vietnam War. How does the life of a new immigrant to the United States 

Discussion 
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today compare with what it was in 1900? How do policies from the 
second half of the twentieth century compare with those of the early 
twenty-first century? 
 
The first part of the above edit was also submitted by Carolyn Laub and 
Jamie Scot. 

1577 5 11 E-mail Jo-Anne Hart, 
Professor 

In Contemporary American Society, p. 351, line 2021-2023: “these policies 
have affected American society. In addition, students analyze the impact 
and experience of refugees who fled Southeast Asia after the Vietnam War 
or Iranians after the Islamic Revolution.” 

Discussion 

1578 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.352, lines 2025-2030, change as follows: Students can learn about the 
domestic policies of the last decades of the twentieth century and see how 
they have led to contemporary issues by contrasting the speeches and 
policies of Presidents KennedyNixon, Carter, Reagan, Bush Sr., Clinton, 
Bush Jr., and Obama. In what ways have issues such as education,; civil 
rights, for people of color, immigrants, and lesbian, gay, bisexual, and 
transgender Americans, and disabled Americans; economic policy;, and 
the environment; and the status of women remained unchanged over 
time? ,and iIn what ways have they changed? 

Discussion 

1579 5 11 Survey Carolyn Laub, 
Community 
Member, 
Consultant to 
LGBT 
advocacy 
organizations, 
Jamie Scot 

Ms. Laub and Ms. Scot submitted a variant of the above edit: 
 
“Line 2026, expand to: “civil rights for people of color, LGBT people, and 
people with disabilities…” 
 

Discussion 

1580 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.352, lines 2043-2046, change as follows: In 1980, Ronald Reagan won 
the presidency and forged a new Republican Party by uniting fiscal and 
social conservatives with a landslide victory. Reagan called for a smaller 
government by decreasing taxes on businesses and deregulating 
industries. He supported the anti-abortion movement social movements to 
outlaw abortion and appealed to social conservatives seeking to 
promote heterosexual marriage and faith-based cultural advocacy. 
These led to policies that viewed single mothers, poor people, people 
with HIV/AIDS, and lesbian, gay, bisexual, and transgender people as 
antithetical to the public good. 

Discussion 
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1581 5 11 Survey Carolyn Laub, 
Community 
Member, 
Consultant to 
LGBT 
advocacy 
organizations, 
Jamie Scot 

Ms. Laub and Ms. Scot submitted a variant of the above edit: 
 
" Revise line 2044 to: “He supported social movements to outlaw abortion 
and appealed to social conservatives seeking to promote heterosexual 
marriage, leading to policies that stigmatized single mothers, poor people, 
people with HIV/AIDS, and LGBT people.” 

Discussion 

1582 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.353, lines 2055-2057, change as follows: Finally, consideration should be 
given to the major social problems and political challenges of 
contemporary America. Issues inherent in these contemporary problems 
challenges can be debated, and experts from the community can be 
invited as speakers. The growth of the lesbian, gay, bisexual, and 
transgender rights movement, for example, led to the pioneering role 
of gay politicians such as Elaine Noble, who was elected to the 
Massachusetts House of Representatives in 1974, and Harvey Milk, 
elected in 1977 to the San Francisco Board of Supervisors. Students 
should learn about how such activism informed the history of the 
AIDS epidemic in the United States. California students are 
particularly poised to tap local history resources on the epidemic, as 
its effects were particularly dire in the Golden State. Students will be 
introduced to the way the AIDS epidemic related to a retreat from 
some areas of the civil rights, women’s liberation and sexual 
liberation movements. By talking about the nation’s AIDS hysteria, 
instructors may be able to connect the early response to the epidemic 
to previous alarmist reactions in American history and the activism 
that confronted them. 

Discussion 

1583 5 11 Survey Cindy Franks, 
Community 
Member, 
Parent 

Ms. Franks submitted a slightly different version of the Committee edit 
above.  
 
Line 2055, insert: “The growth of the LGBT rights movement, for example, 
led to the pioneering role of gay politicians such as Elaine Noble, elected to 
the Massachusetts House of Representatives in 1974, and Harvey Milk, 
elected in 1977 to the San Francisco Board of Supervisors. Students may 
study how such activism informed the history of the AIDS epidemic in the 
US.” 
 

Discussion 
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The same edit was submitted by Rob Darrow, Carolyn Laub, and Jamie 
Scot. 

1584 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.353, lines 2057-2060, change as follows: To address recent history, 
teachers can also provide an overview of the significant developments of 
the last two decades, surveying the presidencies of George H.W. Bush, Bill 
Clinton, George W. Bush, and Barack Obama. 

Edit 

1585 5 11 At IQC 
Meeting/By 
E-mail 

Committee on 
LGBT History 

p.354, lines 2083-2087, change as follows: To promote civic engagement at 
this grade level, students can participate in mock trials that recreate some 
of the landmark cases of the twentieth century detailed in this chapter. They 
can participate in debates for and against significant governmental policy 
decisions, such as Prohibition, the creation of the New Deal, or efforts to 
integrate the schools through busing, considerations of racial or gender 
restrictions on the right to marry, or the question of women, people of 
color, and gay people serving in the military. 

Discussion 

1586 5 11 Survey Cindy Franks, 
Community 
Member, 
Parent 

Ms. Franks submitted a slightly different version of the Committee edit 
above: 
 
Line 2085, add: “considerations of racial or gender restrictions on the right 
to marry, or the question of women, people of color, and LGBT people 
serving in the military.” 
 
The same edit was submitted by Rob Darrow, Carolyn Laub, and Jamie 
Scot. 

Discussion 

1587 5 11 Survey Susan 
Michelina, 
Teacher 

For grade 11, Reconstruction should be left in the curriculum. The 
outcomes of Reconstruction are the basis for race relations and the Civil 
Rights Movement. This period of history is crucial to understanding the Civil 
Rights Movement. 

Comment 

1588 5 11 Survey Daveen 
Kaplan, 
Teacher 

The course needs to focus on the second half of the twentieth century and 
the beginning of the twentyfirst century. We need more time to teach the 
Cold War and the post Cold War era. 

Comment 

1589 5 11 E-mail Raquel 
Ramsey 

As an educator of 50 years and retiring from the Beverly Hills Unified 
School District last year, I understand the importance of the curriculum in 
making sure the students have the right skills in facing the challenges of 
today’s world. I am so glad that you are reviewing the content of the 
History/ Social Studies curriculum and welcoming suggestions for its 
improvement and relevance. I would like to support the inclusion of the Role 
of the Filipino soldiers in WW II as they struggled to keep their freedom. 

Comment 
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This is excellently presented by Cecilia Gaerlan with “The Bataan Legacy 
Project” and the chapters she proposed to include in the new curriculum. 
 
I am also blessed to have had a husband, Col. Edwin P. Ramsey, 26th 
Cavalry Philippine Scouts who fought for 4 years behind enemy lines and 
led the Last Horse Cavalry Charge in U.S. Army History decorated by Gen. 
Wainwright with the Silver Star. He then formed the Guerilla Movement 
(ECLGA) and was decorated with the Distinguished Service Cross by Gen. 
Douglas MacArthur on June 13, 1945. He fought side by side with the 
Philippine Scouts and advocated several times for their 
Proper benefits in the U.S. Congress, because of their valor and patriotism. 
“Lieutenant Ramsey’s War” by Ramsey and Rivele, documents the courage 
and role of the Filipinos during WW II. His book has sold 120,000 copies 
and is ranked 4-5 by the readers of Amazon.com. Sadly, my husband 
passed away last March 7, 2013, 
And was buried in Arlington National Cemetery with full military honors. IT 
would be such a tribute to these Filipinos and to my husband that you 
include these suggested Chapters of the Role of the Filipino Soldiers during 
WW II so the young people will learn the true story of the heroism of these 
Filipino veterans before they are all gone from us. 

1590 5 11 Survey Suzanna 
Hidalgo, 
Teacher 

These standards are well written and comprehensive. However as an 11th 
grade teacher who is struggling to incorporate MORE common core style 
assessments into my curriculum, I was really looking forward to a more 
stream-lined set of standards. These new standards require more time to 
cover adequately than one school year. I feel that there is too much 
historical content to cover, which means that students will not be able to 
study in depth. There is no argument that all of the 11th grade standards 
are important for the students to study, there is just an unrealistic 
expectation of what teachers can cover in one year AND have students 
read primary source documents in a meaningful way. 

Comment 

1591 5 11 Survey Pamela Wool, 
Parent/ 
Guardian of 
K–12 Student 

please incorporate the following: 
http://ourfamily.org/images/Making_the_Framework_FAIR-
GRADE11_Module.pdf 

Comment 

1592 5 11 Survey Darcie Adams, 
Teacher 

WAY too much to teach in a year! Especially 11th Grade US History Comment 

1593 5 11 Survey Krista Line 1521 I am concerned about calling out something like the Alien Land Discussion 
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Dornbush, 
Teacher 

Act of 1913 as it is rather obscure and many new teachers will think they 
must rush to teach their students about it.  Line 1599 As a teacher of US 
History and Government (AP and regular) for 22 years, I have not once 
heard of US v. Bhagat Singh Thind and while it may be an interesting case, 
it should not be called out for the reason I stated above. 

1594 5 11 Survey Douglas 
Marques, 
Teacher, 
Curriculum 
Specialist 

Grade 11: The evolution of modern LGBT communities and identities; 
twentieth-century persecution of sexual and gender minorities and the 
growth of the LGBT civil rights movement 

Comment 

1595 5 11 Survey Ed Sugden, 
Teacher, 
Curriculum 
Specialist 

I see more substantive change in the 11th grade standards. I appreciate the 
increased focus on immigration alongside urbanization and economic 
development... however, we shouldn't just focus on southern and eastern 
European immigration. There needs to be more substantive coverage of 
non-European (im)migration in the 11th grade standards, especially in the 
contemporary U.S.  Other issues:  *the catchall 11th grade US history 
standard at the end of the list must be completely rethought. I hate to tell 
you this, I don't mean to call you old because then I'd be indicting myself 
too, but the 1950s and 1960s are no longer "contemporary." These 
"catchall" standards at the end have to be stretched out. The Vietnam War 
and its legacy deserves an entire list of sub-standards, for example. The 
world of and after 9/11/01 deserves an entire standard and subsequent 
sub-standards as well. (maybe I am misreading, but I don't even see 
9/11/01 mentioned at all in this update... how is that possible??)  
**************************  I'd also like to see more direct reference made to 
the lives of women and of young people in these standards updates. 
Women are mentioned here and there in the 10th and 11th grade 
standards, but for women, it's always by way of mentioning Susan B 
Anthony and other "greats" who students already met in elementary school. 
If we're going to have an entire standard dedicated to the development of 
religion in America, you should have an entire standard dedicated to the 
development of women's rights in post-WWII America as well. Similarly, 
there should be standards/sub-standards that specifically require students 
to analyze the centrality of young people in U.S. life, as a political and 
cultural force (their central role in the Civil Rights Movement; the 
development of the concept of the "teenager" as a cultural/economic group)  
Hip-hop music and its development seems to warrant specific mention at 

Comment 
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this point.  Late 20th and early 21st century immigration from Mexico and 
Central America-- and the attendant social/political/economic effects of this 
immigration-- DEMANDS specific mention in the 11th grade standards as 
well  Thanks for your consideration of these issues. 

1596 5 11 Survey Gerald 
O'Connor, 
Teacher 

I teach 11th Grade US History, and I can see room for including and 
expanding the evolution of the modern lesbian, gay, bisexual, and 
transgender communities and identities. This is especially important in the 
late 19th century, the 1920s, the transformational role of World War II on 
communities of color and emerging sexual minority communities, and the 
expansive and growing acceptance of LGBT people in all aspects of 
American life.   The proposed changes to reflect LGBT history are 
incredibly limited – there is only a mention of Harvey Milk in 4th Grade 
California History and, in 11th Grade Modern U.S. History, a mention of the 
Cold War Lavender Scare, Harvey Milk and Cleve Jones, and gay 
marriage. Excluded are representations of lesbians, bisexuals, transgender 
people, and LGBT people of color. There is no mention of Stonewall, the 
AIDS epidemic, LGBT people serving in the military, non-discrimination 
laws, LGBT families/adoption, anti-LGBT violence and hate crimes, 
decriminalizing homosexuality or declassifying homosexuality as a mental 
illness. These need to be included in a more well-rounded approach to 
teaching about the contributions of diverse communities. 

Discussion 

1597 5 11 Survey Elizabeth 
Meyer, 
College/ 
University 
Faculty 

Grade 11 standards should include: • The evolution of modern LGBT 
communities and identities -- Relationships formed in the late nineteenth- 
and early twentieth-century female worlds of settlement houses, women’s 
colleges, and social movements -- Sexual and gender diversity in early 
twentieth-century cities and cultural movements, including the Harlem 
Renaissance -- The impact on approaches to same-sex sexuality, gender 
diversity, and cultural expression of 1920s changes in sexual and gender 
norms, including Prohibition, the rise of dating, and the emphasis on 
companionate marriage -- New possibilities in World War II for same-sex 
intimacy, community, and identity on the homefront and abroad -- The 
postwar creation of vibrant if persecuted LGBT subcultures -- The formation 
of open and expressive LGBT cultures and communities since the 1970s -- 
Contemporary diversity of LGBT people, families, and relationships • 
Twentieth-century persecution of sexual and gender minorities and the 
related growth of the LGBT civil rights movement -- The medicalization of 
homosexuality and gender diversity as pathological and the subsequent 

Comment 
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struggle against this perspective -- Systematic World War II attempts to 
eliminate gay men and lesbians from the military and the establishment of a 
regime of dishonorable discharge that denied many veterans their rights to 
benefits -- The Lavender Scare targeting gay men and lesbians, which 
developed in conjunction with the postwar Red Scare and exceeded its 
impact in both time and scope -- Homophile, gay liberation, and 
contemporary LGBT movements as part of the story of civil rights activism 
in the United States -- Anti-gay activism as part of the rise of the New Right 
-- AIDS as a medical, political, and social issue in U.S. history -- Court 
cases about same-sex sexuality and gender diversity demonstrating 
changes in policies and public opinion over time 

1598 5 11 E-mail Ron Rapp, 
CFT 

2. Our team of educators who critiqued the framework have similar 
problems with the 11th grade section of the framework for U.S. History 
(particularly section 11.3) dedicated to the influence of religion, in particular 
Christianity, on American history. Although they understand that this is an 
important topic that should be addressed throughout the course in different 
time periods of U.S. History, they wonder why topics like the Second Great 
Awakening earn a prominent place in this section. With the heavy emphasis 
on Christianity in section 11.3, there is little mention of the other religions 
that play a role in U.S. history. Although 11.3.3 mentions religious 
discrimination against Mormons and Jews, there is no mention of 
discrimination against Muslims in the U.S. after the September 11th terrorist 
attack on the World Trade Center. 

Comment 

1599 5 11 E-mail Ron Rapp, 
CFT 

3. In section 11.10, our team firmly believes that there needs to be a 
section addressing the civil rights movement for the LGBT community. It is 
2014; gay marriage is legal in California, and our nationwide debate on gay 
rights is moving in the direction of equality for all. The History-Social 
Science Framework must not ignore this important part of our community. It 
is important for young people to talk about sexual orientation so that they all 
become comfortable with the issues that have faced the LGBT community. 
It is also important that vulnerable LGBT students can learn about the 
historical struggles of their community and not feel ignored by their own 
school system. 

Comment 

1600 5 11 E-mail Ron Rapp, 
CFT 

4. Our team of educators was also concerned about section 11.4. They feel 
like it is more appropriate for the U.S. to be described as an “imperial 
power” instead of a “world power” to allow for a different interpretation. 
“World power” sends the message that the U.S. was justified in taking over 

Not 
recommended 



Attachment 4 
History–Social Science SMC 

December 18-19, 2014 
Public Input on the Draft History–Social Science Framework 

(organized by chapter) 
 

   Page 193 of 225 
 

Comment 
# 

Chapter Grade 
Level(s) 

Method of 
Submission 

Source Comments Action/ 
Discussion 

and dominating other civilizations and that the U.S. is the dominant nation 
in the world, while the term “imperial” at least opens up the discussion for 
consequences surrounding “imperialism.” It is crucial that students 
understand that being a “world power” brings responsibilities and burdens 
to the U.S. and social, economic and political strife to other regions of the 
world. 

1601 5 11, 12 
(Econ) 

Survey Alan Siegel, 
Teacher 

I like the overall layout of the grade 11 US History course.  It is a lot like the 
last one.  I have a problem that the economics curriculum seems to leave 
out micro and personal finance and life skills that are certainly needed by 
my students of poverty and I would think all students. 

Comment 

1602 5 12 
(Govt) 

Survey Gail Simpson, 
Teacher 

Most of it is the same as the last History Social Science Framework.  On 
Grade 12 Government court cases should be reconsidered.  Roe v. Wade 
and Citizens United are far more important than Bakke and Adarand 
Contractors.  The rest of the cases are fine.  Reality is in a one semester 
Govt class there just isn't much time to cover comparative government.  
This section is flat out ignored by every government teacher I've ever met.  
Types of govt in section 9 are fine, we all cover that but time runs out and 
the comparative material is dropped.  You should consider picking one or 
two items instead of a half dozen on comparative government.  Section 8 
needs some updating to more modern presidency challenges, the ones 
listed are fine and covered but what about campaign financing challenges 
or the dysfunctions of the government.  Voting rights and voter reform laws 
are at issue and should be addressed.  Section 1 De Toqueville really 
belongs in US History not Govt.  No time.  The biggest frustration classroom 
teachers have with Frameworks is they are full of great ideas that cannot 
reasonably be fit into a semester.  Paring down the course descriptions to 
essentials that must be covered and augmented with extras in each section 
that would be great to cover if time permits would be most helpful.  More 
ideas for common core would also be useful. 

Discussion 

1603 5 12 
(Govt) 

Survey Jennifer 
Broderick, 
Teacher 

Federalism should be placed earlier in the sequence at the beginning of the 
American Government course. 

Comment 

1604 5 12 
(Govt) 

E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 

In Line 2395, after the words “and town hall meetings.” add the following 
text then add a paragraph break: 
Among the persistent issues facing the United States is how to balance 
individual rights and liberties with the common good in matters related to 
land, as well as water, air, and other natural resources. Students examine 

Discussion 
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Roundtable case studies that embody the struggle to find this balance and explore how 
private parties—individuals and businesses—consider the spectrum of 
factors that influence and negotiate policy decisions about natural 
resources and natural systems (California Environmental Principle V). 
Among these factors are laws, policies, financial incentives and interests, 
cost-benefit analyses, knowledge, commitment to individual rights and 
liberties, and interpretations of the common good. After discussing these 
factors, students consider the relationship between the environment, the 
common good, and potential conflicts with individual interests. They explore 
the concept of civic virtue—the individual’s willingness to put the public 
interest or common good above individual rights, liberties, and interests. 
Students learn that many conflicts over environmental issues result from 
competing perspectives involving individual rights and the common good, 
an illustrative example of the reciprocity between rights and obligations. 
(See Appendix D EEI Curriculum Unit This Land Is Our Land Principles of 
American Democracy 12.2.2.-12.2.5.) 

1605 5 12 
(Govt) 

E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

In Line 2410, after the words “associations can have in the U.S. 
government.” add the following text then add a paragraph break: 
The management and protection of natural systems often involve a broad 
range of economic, social, and cultural factors. Policies governing land use, 
environmental hazards, and working conditions for laborers directly and 
meaningfully influence the daily lives of ordinary citizens. Studying debates 
over the use of the environment and natural resources provides a valuable 
opportunity for students to develop an understanding of and appreciation 
for the complex relationship between citizens and government in a diverse 
and democratic society. Debates over these policies illustrate how 
policymakers balance competing claims, needs, and viewpoints in a 
democracy characterized by an active civil society in which individuals and 
groups regularly draw on the full range of available lawful avenues to shape 
governmental decisions (California Environmental Principle V). Through a 
case study of the Upper Newport Bay, for example, students extend their 
understanding of the varied ways in which citizens make their voices heard, 
including methods that involve interaction with formal governmental 
processes and strategies that aim to educate and galvanize public opinion. 
(See Appendix D EEI Curriculum Unit Active Voices: Civil Society and the 
Environment Principles of American Democracy 12.3.2.) 

Discussion 

1606 5 12 E-mail Gerald After Line 2420 add the following new paragraph: Discussion 
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(Govt) Lieberman, 
State 
Education and 
Environment 
Roundtable 

A major concern of many Americans since the mid-20th century, legislation 
related to pollution of air, land, and water exemplifies the complex 
lawmaking processes, responsibilities, and interplay among federal, state, 
and local governments. Students learn about the roles, responsibilities, and 
decision-making practices at each level of government as they work to 
identify, address, and mitigate environmental concerns (California 
Environmental Principle V). Looking at the designation and mitigation of 
hazardous waste sites in California provides a meaningful context within 
which to explore the powers, jurisdiction, and methods of the three levels of 
government. During this study, students also discover how federal and 
state agencies, tribal governments, and citizen groups influence the setting 
and implementation of public policy.  (See Appendix D EEI Curriculum Unit 
Making and Implementing Environmental Laws Principles of American 
Democracy 12.7.6.) 

1607 5 12 
(Govt) 

Survey Cindy Franks, 
Community 
Member, 
Parent 

12th Grade  Line 2439 and 2508, revise “gay marriage” to “marriage for 
same-sex couples.” Line 2507, enumerate: “civil rights for LGBT 
Americans.” Line 2663, revise “homosexuals” to “LGBT people.” 
 
The same edits were submitted by Carolyn Laub and Jamie Scot. 

Discussion 

1608 5 12 
(Govt) 

E-mail Onkar Bindra, 
Community 
Member 

Page 372-373, Lines 2484-2489)  “Supreme Court and other federal court 
decisions may be debated or simulated in the classroom, following readings 
of original source materials, including significant excerpts from the specific 
cases such as Texas v. Johnson (flag burning), Tinker v. Des Moines 
(symbolic speech in schools), New York Times Co. v. United States (press 
prior restraint), Engel v. Vitale (school prayer), Cheema v. Thompson 
(freedom of religion in schools).” 

No edit 
suggested 

1609 5 12 
(Govt) 

E-mail Harsimran 
Kaur, Sikh 
Coalition 

Mr. Kaur submitted a lengthy comment that requested the following edit 
(the full text of the letter and supporting materials are on the flash drive, 
Attachment 5): 
 
I write to request that the Cheema v. Thompson legal case be removed 
from the History-Social Science Framework draft, specifically in Grade 12: 
Principles of American Democracy, Interpreting the Constitution: The Work 
of the U.S. Supreme Court (line 2489). 

Discussion 

1610 5 12 
(Govt) 

Survey Ranjit K. 
Sidhu, former 
Teacher, 

I write to request that the Cheema v. Thompson legal case be removed 
from the History-Social Science Framework draft, specifically in Grade 12: 
Principles of American Democracy, Interpreting the Constitution: The Work 

Discussion 
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others (see 
comment box) 

of the U.S. Supreme Court (line 2455).   I have taught in the Selma Unified 
School District for more than a decade, and was an ESL teacher for half 
that time.  I worked with students from K-12 whose primary language was 
Punjabi and most of my students were from the Sikh faith.  I knew that their 
classmates did not know why Sikhs wear turbans or why the boys that I 
taught wore a head covering called a patka.  They did not know Sikhism's 
basic beliefs, and many of them had never even heard of the Sikh religion.  
When I found out that the History Social Science Framework contained 
information about Sikhs, I was excited.  I knew what this would mean for my 
students, and their peers.  California students would finally get information 
about Sikhism, the world's fifth largest religion.  But, I was disappointed 
when I read that the Cheema vs. Thompson case would be included as part 
of the 12th grade curriculum.    I know that the students in my schools 
hardly know anything about Sikhism.  If students are not given some kind of 
background information on Sikhism, the Sikh articles of faith, or the 
significance of the kirpan when teaching this case, you are doing a 
disservice to both our teachers and our students.  It is unfair to expect 
students to understand the intricacies of the case and the motivations of the 
Sikh student if students are not given this supplemental information.   
Please do not create more negative assumptions about the Sikh community 
by providing our students with an extremely detailed case about a highly 
misunderstood Sikh article of faith -- the kirpan.    For these reasons, I 
recommend that you remove this case from the 12th grade framework and 
replace it with another religious rights case. 
 
Similar comments were submitted by Gurinder Singh, Nirvair Singh, Simran 
Kaur, Winty Singh 

1611 5 12 
(Govt) 

Survey Carolyn Laub, 
Community 
Member, 
Consultant to 
LGBT 
advocacy 
organizations 

"Line 2552 add: “State and local governments can also provide additional 
non-discrimination protections not provided by the federal government 
(such as disability, immigration, employment, and LGBT rights).” 
 
The same comment was submitted by: Jamie Scot 

Discussion 

1612 5 12 
(Govt) 

E-mail Jo-Anne Hart, 
Professor 

In  Comparative Governments and the Challenges of Democracy, p. 379, 
lines 2643-2645: “Attention also can be given to the movements toward 
democratic government in countries such as Spain, Poland, Argentina, 

Discussion 
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Chile, Iran, the Philippines, South Korea, Guatemala, El Salvador, and 
South Africa.” 
 
Including Iran here will give students the opportunity to think about both the 
revolt against the Shah as well as more contemporary domestic opposition 
to the Islamic leadership. This offers an excellent vehicle to compare and 
contrast impulses for democratic voices in political life. 

1613 5 12 
(Govt) 

E-mail Jimmy 
Gomez, 
California 
Assembly 

Assemblymember Gomez submitted a scanned letter urging the IQC to 
incorporate voter education materials into the twelfth grade Principles of 
American Democracy course description pursuant to AB1599. The letter is 
included on the flash drive (Attachment 5). 

Already 
Addressed 

1614 5 12 
(Econ) 

Survey Scott Mann, 
Teacher 

I would like to see Financial Literacy added as a curriculum requirement for 
High School Economics. 

Comment 

1615 5 12 
(Econ) 

E-mail Ron Rapp, 
CFT 

6. Finally, the use of the term “human capital” should be deleted from the 
framework throughout. While it is a term widely used in the world of 
business, it is not an appropriate substitute for conveying the skills, 
education, training and knowledge that inform labor in the modern 
workplace. The term “human capital” denigrates the importance of labor. It 
is an abstraction, and thus our students would be better served by using the 
concrete substitution, as appropriate in the context, of “skills,” “education” 
and “training.” 

Discussion 

1616 5 12 
(Econ) 

E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 2924 add the following new paragraph: 
Students analyze the long history of issues related to water ownership in 
California, for example, offering an opportunity to develop their 
understanding of the American system of private property ownership 
through a lens of renewable and nonrenewable resources. Allowing them to 
explore connections between individual property rights and societal 
decision-making, helps students recognize the wide spectrum of social, 
economic, political, and environmental factors related to the use and 
conservation of natural resources (California Environmental Principle V). 
Students recognize that many of these factors are considered when 
governments and communities make decisions about private property rights 
and the balancing of individual’s self-interest and society as a whole. (See 
Appendix D EEI Curriculum Unit Private Property and Resource 
Conservation Economics 12.1.4.) 

Discussion 

1617 5 12 
(Econ) 

E-mail Gerald 
Lieberman, 

After Line 2963 add the following new paragraph: 
As certain resources become increasingly scarce globally, the prices and 

Discussion 
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State 
Education and 
Environment 
Roundtable 

availability of products and services in the global market are affected by 
and influence the local and national economy. Students learn about 
economic forces and our dependence on natural systems through an 
examination of the U.S. and international fishing industries. They recognize 
the relationship between the forces of supply and demand by examining 
how these economic forces work in the global fish market. Students apply 
what they know to investigate the influence of industry practices on 
valuable ocean resources and learned that the effects of human activities 
on natural systems are directly related to the quantities of resources 
consumed and to the quantity and characteristics of the resulting 
byproducts (California Environmental Principle IV). They learn about direct 
and indirect effects of supply, demand, byproducts, and increased 
competition for fish and examine regulatory measures currently being used 
in order to “sustain” both natural systems and the fishing industry for future 
generations. (See Appendix D EEI Curriculum Unit Sustaining Economies 
and the Earth’s Resources Economics 12.2.2.-12.2.7.) 

1618 5 12 
(Econ) 

E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

After Line 2997 add the following new paragraph: 
Federal, state, and local governments have enacted a wide range of laws 
intended to protect the health of the environment, many implemented 
through fiscal policies (taxes, fines, and economic incentives), used to 
influence business decisions and practices that affect public health and the 
natural environment. Students learn about the externalities of modern 
production and consumption, and the interactions between economic policy 
and protection of the environment, allowing them to explore marginal costs, 
marginal benefits, and opportunity costs of government actions. This builds 
their knowledge about the considerations and processes involved in 
decisions related to the environment and natural resources (California 
Environmental Principle V). Students investigate the range of fiscal tools 
government uses to help protect the environment: establishing or managing 
markets, providing subsidies, imposing taxes, and using command and 
control policies. They consider the challenges faced by the government in 
enacting economic and environmental policies: the pressures to correct 
market failure and improve efficiency, and, at the same time, protect the 
health of the public and the environment. (See Appendix D EEI Curriculum 
Unit Government and the Economy: An Environmental Perspective 
Economics 12.3.1.) 

Discussion 

1619 6  Survey Victoria The assessment seems to be accurate. Comment 
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Rubay, 
Teacher 

1620 6 1 Survey Anna Hughes, 
Teacher 

Not for first grade Comment 

1621 6  Survey Julie 
Takeshita, 
Teacher 

This section was clear and informative as to what is appropriate types of 
assessment. 

Comment 

1622 6  Survey Stephanie 
Kugler, 
Teacher 

I am thrilled to see that the emphasis for assessment is not on traditional 
multiple choice tests, but on historical thinking and application of knowledge 
and historical thinking skills.  Teacher input is necessary for assessments 
that work. 

Comment 

1623 6  Survey Debra Polk, 
Teacher 

I am pleased to see the emphasis that is placed on teacher collaboration 
and teacher's making assessment decisions, as opposed to the traditional 
top-down methods districts have pushed in the past.  The declaration that 
classroom assessment is a powerful tool  is so true and has been very 
much undervalued.  Table 1:  Grade Level Analysis Skills and Assessment 
Alignment gives a great example of how to effectively align analysis & 
assessment.  The essay scoring guide is a practical and well structured tool 
to help students see their strengths and weaknesses. 

Comment 

1624 6  Survey Jennifer 
Sutherland 

You gave examples of the type of assessment you would like to see in k-5 
and in 9-12 but not in 6-8. 

Discussion 

1625 6  Survey Brent Smiley, 
Teacher 

Please provide generic questions that focus on building a sound argument 
using critical thinking skills rather than rote memorization.  As I stated 
above, the purpose of Social Studies education is to develop the analytical 
mind.  Focus on questions that demonstrate the ability to think through a 
problem, rather than based upon prior knowledge that may or may not have 
stuck.  The old CST focused on nothing but Social Studies Vocabulary (The 
least important thing that we do) rather than higher level thinking questions.  
The short answers and essays should be open ended and based upon 
structure rather than specific content. 

Comment 

1626 6  Survey Kim Ferrante, 
Teacher 

This section provides a good verity of different types of assessment.  State 
Testing: In previous years the 8th grade History test has been a culmination 
of 6th, 7th, and 8th grade history. When the final tests are being written 
please take into consideration that most elementary schools and at 6th 
grade and do not teach history because it is not tested until 8th.  It would be 
less stressful for the students and the teachers if you held them 
accountable for the required curriculum during the year that it is suppose to 

Comment 
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be taught. 
1627 6  Survey Lori Cardis, 

Professional 
Organization 

It is very important to guide students to connecting the past to the present. 
It also important that students learn now to use primary and secondary 
sources while evaluating history and forming their own claims.  Is is 
possible to gear our assessments to show that our students have mastered 
content, are able to make present day connections, and can use various 
sources to form claims and support them? 

Comment 

1628 6  Survey Carole Mortl, 
Teacher 

Give some concrete examples of Common Core assessments that can be 
used. 

Comment 

1629 6  Survey Samantha 
Millhollen, 
Teacher 

You should provide rubrics for assessment. Comment 

1630 6  Survey Jennifer Isbell, 
Teacher 

The state should come out with rubrics for each grade level. Knowledge 
and Thinking rubrics as well as rubrics for teachers to use to assess their 
own course. 

Comment 

1631 6  Survey Phyllis Kim, 
Community 
Member 

Students may read such book as "Daughters of the Dragon" to write an 
essay. 

Discussion 

1632 6  Survey Micki King, 
Teacher 

I am in high hopes that we can use a blended assessment that will also be 
linked to reading and the ISTI standards.  As an elementary teacher we 
need to find ways to have more time in our class to teach. By combining 
ideas we'll inspire our students and allow for enough time to do what we 
need to do to help our students be successful in all areas. 

Comment 

1633 6  Survey Kevin 
Roughton, 
Teacher 

Why do we have content standards (as noted in Chapter 4) if they are 
specifically NOT addressed in the Assessment piece? If students are to 
analyze unfamiliar documents to measure historical analysis skills then why 
does the content even matter?  My students could read a passage about 
unicorns and assess it for validity. Why am I then being told to teach the 
content? Where is that assessed? 

Comment 

1634 6  Survey Peter Gage, 
Teacher 

It would be helpful if we had examples of what these assessments would 
look like. 

Comment 

1635 6  Survey Krista 
Dornbush, 
Teacher 

I would like for assessment in History-Social Science to mirror that of ELA 
and Mathematics. In this case, one size will fit all. 

Comment 

1636 6  Survey Mooney 
Senja, 
Teacher 

I believe that the STAR test that 8th graders were taking was a set up for 
failure for 8th graders.  Students taking a test the covers Ancient History, 
Medieval History and United States through Industrialism History is difficult.  

Comment 
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Taking a test covering three main historical eras, studied over three years is 
going to make it very hard for students to pass.  I would prefer to have them 
tested on United States History and Constitution. 

1637 6  Survey Ana Luna, 
Teacher, 
Curriculum 
Specialist 

Details or example of assessments would be helpful. Comment 

1638 6  Survey Bryan Ehlers, 
Director, 
Office of 
Education and 
the 
Environment, 
CalRecycle 

As currently drafted, Chapter 6 does not touch on any strategies to 
incorporate the assessment of student understanding of California’s EP&Cs 
into history-social science assessment.  This is a missed opportunity.  
CalRecycle recommends that the IQC reference both the formal and 
alternative assessments contained in the more than 40 history-social 
science units contained in the Education and the Environment Initiative 
(EEI) Curriculum in order to encourage the development and use of 
assessments that check for student understanding of the EP&Cs whenever 
and wherever the opportunity to do so coincides with the assessment of the 
history-social science standards. 

Comment 

1639 6  Survey Elaina Garza, 
Teacher, 
District 
Administrator, 
Curriculum 
Specialist, and 
other 
curriculum 
specialists and 
district 
administrators 
(see comment 
box) 

Framework lacks overall philosophical approach to assessment. It is the 
opinion of the instructional leadership in the Los Angeles Unified School 
District that assessments be given in grades 3-8 and 11, matching the 
SBAC structure.  Language around re-teaching not consistent with content 
covered and is inconsistent with the cyclical approach used when 
embedding historical analysis skills.  Language must be changed to include 
requirement that when SBAC creates assessments based around historical 
content, the documents used are tied to grade level standards.  Table on 
p403, refers to Historical analysis skills instead of content, assessments 
must assess both content and historical thinking skills. Sample scoring 
rubrics should be changed to include sections that allow teachers to score a 
students’ mastery of content.  Rubrics should include the ability of students 
to: add section: student is able to contextualize event, state a claim, and 
support with the strongest evidence from docs include language that directs 
a balanced approach to  It is the opinion of the instructional leadership in 
the Los Angeles Unified School District that assessments include both 
objective and constructed items that demonstrate mastery of content and 
analysis skills. 
 
The same comment was submitted by: Kieley Jackson, Maria Shepherd, 

Discussion 
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and Kevin Clanin 

1640 6  Survey Steve Trujillo, 
Retired 
Teacher, 
Trustee 

authentic assessment requires that students write about what they think, 
observe and retain. 

Comment 

1641 6  Survey James Realini, 
Teacher 

Two research Projects a year beginning 7th Grade Assess ability to 
determine Cause & Effect, identify BIAS, comparison of opposing/different 
points of view 

Comment 

1642 6  Survey Ishkhan 
Babajanian, 
Retire Medical 
Doctor 

Children must have knowledge  about all good and bad things in history  in 
past or present   Children  should understand  and judge about justice, 
injustice  human rights and human dignity  The  new generation   must  
educated  about  human life human suffering  and  Genocides happened in 
the past  and continued  to present     They should learn  and understand  
more about  genocides and how to  prevent it  When the first  2oth century's  
Armenia Genocide happened  100 years ago  Because the  civilized  
human remained indifferent and careless  it followed by   Holocaust , 
Cambodian, Rwanda  and  many other Genocides   Now new generation 
must educated to say any  genocides   NEVER AGAIN 

Comment 

1643 6  Survey Ali del Castillo, 
Curriculum 

How are content and literacy standards going to be assessed?  How is 
California State History going to be infused and assessed?  Can the 

Comment 
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Specialist progressions be revised to include the goals and benchmarks from the C3 
framework?  Can the progressions be bettered tied to grade level content 
standards and subject descriptions? They need to be more front and 
forward so that they are better considered when planning curriculum.  The 
examples are outdated and do not foster critical thinking, literacy skills, and 
21st century/college and career skills. Please update. 

1644 6  Survey Lisa Regan, 
Teacher, 
School 
Principal/ 
Administrator/
Vice Principal, 
District 
Administrator, 
Special 
Education 
Administrator, 
Curriculum 
Specialist 

There is no specific mention of the need for history/social science teachers 
to consider adaptations, variations, accommodations, and/or modifications 
when using classroom-based, curriculum-based assessment for learning or 
of learning (formative or summative). This seems like an oversight and 
inconsistent with the ELA/ELD and math frameworks. 

Comment 

1645 6  Survey Danni Tsai, 
County Office 
of Education 
Administrator 

Many teachers expressed confusion and anxiety about assessments in this 
content area in terms of the SBAC. 

Comment 

1646 7  Survey Carole Mortl, 
Teacher  

Please give some examples of how Common Core can be implemented. Comment 

1647 7  Survey J. D. 
Culbertson, 
Teacher 

The expectations of this chapter are unreal.  No teacher has the time to 
develop the curriculum expected in this chapter.  To develop curriculum for 
such a vast population as described in this chapter is an unrealistic 
expectation.  It might be easier to place students by their different abilities 
and characteristics and develop curriculum that fits their needs than to try 
and individualize instruction for so vast a population in one classroom.  My 
impression is that the writers think that the teacher should be able to be 
everything to every student.  The writers seem to forget that teachers have 
limitations, strengths, and weaknesses too.  The writers also don't seem to 
grasp that what students bring to school from various social, economic, and 
cultural backgrounds has an effect on their ability to learn.  As a teacher I 
cannot always overcome these variables, such as drug problems, abusive 

Comment 
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homes, parents who are irresponsible, criminals, drug addicts, gang 
members and any other number of societal ills.  Yet many think it is the job 
of education to solve these problems and educate students at the same 
time.  We as teachers are expected to deal with the problems that 
politicians refuse to address and educate the children of today.  If I am to 
even begin to teach what is expected in this document I need to have a 
class of students that have a basic reading and writing skills, who attend 
regularly and are not burdened by so many personal problems that they 
can have an opportunity to learn. 

1648 7  Survey Phyllis Kim, 
Community 
Member 

Books and materials, as well as the "Comfort Women" Resolutions around 
the globe - including the US House Resolution 121 in 2007 - must be 
available at local and school libraries for reference. 

Comment 

1649 7  Survey Kristine 
Parsons, 
Teacher 

Its the parents stupid. Without parents engaging and encouraging the 
achievement gap will persist. I can not undo 14 years of bad parenting in a 
single academic year. Hold the parents accountable 

Comment 

1650 7  Survey Micki King, 
Teacher, 
Lakeside 
Union School 
District 

If possible can we be sure that the Lexile measures in the curriculum match 
what we are required to teach at each grade level? Then to ensure all 
students access, we need to have curriculum that is modified for those that 
are not yet reading at grade level. 

Comment 

1651 7  Survey Cindy Franks, 
Community 
Member, 
Parent 

On p. 437, lines 69-70, add “gender identity, sexual orientation”. 
 
The same edit was submitted by Carolyn Laub. 

Discussion 

1652 7  Survey Ana Luna, 
Teacher, 
Curriculum 
Specialist 

Specifics on access for English Language Learners needed.  Specific 
reference to the ELD Framework and Standards.  There is still too much 
confusion about addressing the needs of ELL students in all of the Content 
Areas. 

Discussion 

1653 7  Survey Steve Trujillo, 
Retired 
Teacher, 
Trustee 

access must be universal, meaning that English language learners and 
special needs students MUST BE INCLUDED. 

Comment 

1654 7  Survey Rob Darrow, 
Teacher, 
Teacher 
Librarian, 
School 

Lines 79-100 refer to students appreciating the variety of cultures in 
America.  Specifically the current wording states, "When students feel a 
personal connection to the curriculum, it will improve their motivation to 
learn and ultimately result in higher academic achievement. Providing clear 
instructions and removing cultural bias from instructional and assessment 

Comment 
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Principal/ 
Administrator/ 
Vice Principal, 
Retired and 
Consultant 

materials are equally important."  LGBT students need to feel a personal 
connection to history/social science in California. Romesbury et al have 
done an admirable job of suggesting specific ways to do this in their 
document. I recommend that their recommendations should be included in 
the revised framework so that LGBT youth do see themselves in the 
history/social science framework. 

1655 7  Survey Michele 
Radcliffe, 
Business/ 
Industry 
Representativ
e, Community 
Member, 
College 
lecturer 

The study of genocide is very important to our understanding of history and 
human nature.  We need to acknowledge these actions to prevent the 
heinous crimes from reoccurring.  There should be no watering down of 
genocide curriculum. 

Comment 

1656 7  Survey penik tascian, 
Community 
Member 

The west mainly Europe and U.S. has extencive documents in the arcives 
that is not open and allowed for the Armenians with the fear of ofending the 
Turkish goverment and damaging our relation with them. 

Comment 

1657 7  Survey Ali del Castillo, 
Curriculum 
Specialist 

Examples are outdated and generic.   Examples and descriptions are 
outdated and should reflect literacy standards and 21st century learning 
skills.   The descriptions are purely definitions and very generic! we need 
content specific examples for universal access.   Many of the examples say 
"choose the best," find the "most appropriate" but what does that mean? By 
what criteria is something considered best and most appropriate for 
assessments, differentiation, standard mastery, professional development, 
etc??? 

Comment 

1658 7  Survey Lisa Regan, 
Teacher, 
School 
Principal/ 
Administrator/
Vice Principal, 
District 
Administrator, 
Special 
Education 
Administrator, 

1. This chapter fails to make the connection between Universal Design for 
Learning (UDL) and Differentiated Instruction (DI) that is expressly stated in 
depth in the ELA/ELD and math framework. The UDL Framework provides 
guidance under three principles: • Provide multiple means of representation 
• Provide multiple means of action and expression • Provide multiple means 
of engagement   This is an oversight that needs to be corrected so there is 
consistency across California framework documents.  2. This chapter fails 
to make specific reference to the ELD standards as part of universally 
accessible lessons and units of study in history/social science.  The 
comments below reference Line Numbers in Chapter 7:  135-136: 
“Teachers also”  Change to: “Teachers may also need to”  135: “and using 

Discussion 
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Curriculum 
Specialist 

grouping strategies effectively”:  Omit this line since it is already mentioned 
in line #143, “employ flexible grouping strategies”  157-158: “In studying 
history-social science texts and content, students are given ample 
opportunities to reinforce reading/language arts and mathematical skills.” 
Place these lines before line #154 for cohesion.   175: “encouraged to talk 
and ask questions freely.” Change to: “encouraged to talk and ask 
purposeful questions freely”  176-177: "Ask each student frequently to 
communicate his or her understanding of the concept or assignment.” Omit 
these lines since the same message is transmitted in the next lines #177-
179 “Students are asked to verbalize or write down what they know, 
thereby providing immediate insight into their thinking and level of 
understanding.”  177-179: “Students are asked to verbalize or write down 
what they know, thereby providing immediate insight into their thinking and 
level of understanding.” Add the word frequently: “Students are asked to 
frequently verbalize or write down what they know, thereby providing 
immediate insight into their thinking and level of understanding.”  181: 
“...assignments, particularly if the students are not fully proficient in 
English.” Add “or have a specific learning disability, language-related 
disability, or other cognitive disability that impacts learning and language.”   
(e.g., “assignments, particularly if the students are not fully proficient in 
English or have a specific learning disability....”)  197: “specific and general 
vocabulary” Add academic: “specific academic vocabulary and general 
vocabulary”  205: “communication that will be used on standardized tests.” 
Add i.e., listening, speaking, reading and writing.  “communication that will 
be used on standardized tests, i.e., listening, speaking, reading and 
writing.”  209: “should be supervised” Add: “and frequently monitor 
progress.” “should be supervised and frequently monitor progress.”  210 
“Extend the learning time by establishing after-school programs, weekend 
classes,…” Add: “Extend the learning time by establishing opportunities for 
purposeful, effective, and well-structured after-school programs, weekend 
classes…”  213 “Enlist the help of adults at home, when possible through 
regular communication…” Add: “and accessible” ...“Enlist the help of adults 
at home, when possible through regular and accessible” communication…”  
216 “Establish special sessions to prepare students for unfamiliar testing 
situations and instructional settings.” What might this look like? What are 
unfamiliar testing situations? Instructional settings? This statement needs 
much greater clarification to be useful.   221 “backgrounds, experiences, 
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and learning strengths and weakness.” Change “weakness” to 
“weaknesses.”  228  “Intensive learners: demonstrate extreme and 
chronically low performance on one or more measures; may require special 
education services or other specialized assistance.”  Add: “after all other 
attempts at intervention have been unsuccessful learners”...“Intensive 
learners: demonstrate extreme and chronically low performance on one or 
more measures; after all other attempts at intervention have been 
unsuccessful, learners may require special education services or other 
specialized assistance.” Note: It is very important that this statement not be 
used in such a way as to remove the safeguard that the interventions have 
to be validated before moving to a special education referral. the comment 
as it currently stands does not go far enough.  239: “students so identified 
varies”  Omit “so”  244: “test” Change to “tests”  254 “higher level of depth 
and/or complexity” Add: “rigor” “higher level of depth, rigor, and/or 
complexity”  258 “strategy to serve” Omit “strategy” and replace with “multi-
tiered approaches and or strategies”... “multi-tiered approaches and 
strategies to serve”. Framework may want to call-out those strategies listed 
within the ELA/ELD framework as a match to this statement.   593: Based 
on English reading and writing performances Add: “listening, speaking” 
...“English listening, speaking, and reading and writing performances.”  606-
607 Appropriate homework. This seems ambiguous.  Define examples of 
appropriate homework for English learners, students with disabilities, and 
other groups who may experience difficulty with certain types of homework 
that contain excessive language, memory, or cognitive demands.  658: 
Specifically plan student-to-student discussions  Add: “purposeful” 
“Specifically plan purposeful student-to-student discussions” 

1659 7  Survey Danni Tsai, 
County Office 
of Education 
Administrator 

The emphasis on equity and access provides clear support for EL students, 
special education, and differentiation for gifted students, as well. 

Comment 

1660 8  Survey Kim Ferrante, 
Teacher 

This is a great resource for professional development and instructional 
strategies Under the State Resources section I noticed that the Museum of 
Tolerance, The Holocaust Museum, The Nixon and Reagan Presidential 
Museums/Libraries were not listed was well as several other amazing 
Museum resources. If we are to collaborate with teachers in English, 
Science, Math, Music and Art it would be helpful to have a centralized 
information block of locations that classes could visit and contact for 

Discussion 
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primary and secondary research information. 
1661 8  Survey Carole Mortl, 

Teacher 
Please give specific Common Core examples that can be used in a variety 
of ways for each unit. 

Comment 

1662 8  Survey Phyllis Kim, 
Community 
Member 

To invite surviving victims of the "Comfort Women - Japanese Military 
Sexual Slavery" to speak. To hold screening of documentary "Comfort 
Women Wanted" or "Butterfly Women"  To invite groups such as Korean 
American Forum of California that is leading the campaign to raise 
awareness about the "Comfort Women" issue and build memorials in 
California (kaforumca.org) 

Discussion 

1663 8  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

I would like to recommend these 2 organizations on the resource list.  The 
Association for Asian Studies (AAS)—the largest society of its kind, with 
approximately 8,000 members worldwide—is a scholarly, non-political, non-
profit professional association open to all persons interested in Asia. AAS 
publishes an excellent teaching journal (Education About Asia) and offers 
extensive archives on its website (www.asianstudies.org). Both are 
outstanding resources for middle and secondary school educators and their 
students.   The Association for Asian American Studies 
(http://aaastudies.org.) was founded in 1979 for the purpose of advancing 
the highest professional standard of excellence in teaching and research in 
the field of Asian American Studies; promoting better understanding and 
closer ties between and among various sub-components within Asian 
American Studies: Chinese, Japanese, Korean, Filipino, Hawai’ian, 
Southeast Asian, South Asian, Pacific Islander, and other groups. AAAS 
sponsors professional activities to facilitate increased communication and 
scholarly exchange among teachers, researchers, and students in the field 
of Asian American Studies.   Education About Asia This website provides 
resources for K-12 teachers, includes excellent film reviews, and helps 
educators locate audio-visual resources for teaching and learning about 
China, Japan, Korea, and Southeast Asia.  There are many lessons and 
articles on the website.   E-mail:bookorder@aasianst.org Phone: (213) 333-
9597 Website:www.aasianst.org  Korea: Lessons for High School Courses 
Created by the Korea Society and recipient of Buchanan Award in 2000. It 
includes exceptional lessons on any number of topics: national treasures, 
the miracle on the Han, the Japanese occupation, the Korean War, South 
Koreans in the War in Vietnam, and women. The Korean War lessons could 
be included in United States history classes. Available for $12.00 from the 
Korea Society.     KoreAm Journal    This journal is published monthly 

Discussion 
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nationwide to provide a forum for English-speaking Korean Americans. It 
includes feature stories, poetry, fiction, artwork, and photographs. This 
journal is an essential and engaging resource for young Korean Americans. 
$28.00 per year.     Address:KoreAm Journal, 17813 South Main Street 
#112, Gardena, CA. 90248 Phone:(310) 769-4913               

1664 8  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

Koreana: Korean Art and Culture    By: Korea Foundation A fascinating 
quarterly journal published by the Korea Foundation. Beautiful photographs. 
Includes articles on Korea past and present. Provides on-line abstracts of 
articles and accompanying photographs at http://www.kf.or.kr/koreafocus. 
For subscriptions write The Korea Foundation, C.P.O. Box 2147, Seoul, 
Korea. Free copies may be obtained from the Korean Cultural Center in Los 
Angeles.    Website:http://www.koreana.or.kr/       Learning from Asian Art: 
Korea    An exceptional teaching resource. Educators who know little about 
Korea can be confident in adopting the lessons with minimal preparation 
time. Teachers of all levels will be able to adapt these materials for their 
specific needs. Beautiful photographs and slides inspire assignments and 
research in art, history and language arts classes. The kit contains a 
resource book, a sizable map of Korea, a helpful comparative time line, 
twenty photographs, ten image cards and sixteen slides that include images 
of clay roof tiles, Buddhist sculpture, ceramics, folk art, furniture and 
screens from the 7th century to the work of a contemporary Korean artist. 
The resource book provides accurate and clear historical information, group 
activities and research ideas related to every art object. Creative projects, 
such as making 3-D dragons, clay tiles, scroll paintings and treasure boxes, 
are included with every photograph. The book also includes “looking 
questions,” a helpful glossary, a bibliography and Internet sites that provide 
more images of Korean art located in Asian and American museums. This 
outstanding resource is available from the Philadelphia Art Museum’s 
museum shop at www.philamuseum.org. for $39.95. 

Discussion 

1665 8  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

Learning from Asian Art: Korea    An exceptional teaching resource. 
Educators who know little about Korea can be confident in adopting the 
lessons with minimal preparation time. Teachers of all levels will be able to 
adapt these materials for their specific needs. Beautiful photographs and 
slides inspire assignments and research in art, history and language arts 
classes. The kit contains a resource book, a sizable map of Korea, a helpful 
comparative time line, twenty photographs, ten image cards and sixteen 
slides that include images of clay roof tiles, Buddhist sculpture, ceramics, 

Discussion 
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folk art, furniture and screens from the 7th century to the work of a 
contemporary Korean artist. The resource book provides accurate and clear 
historical information, group activities and research ideas related to every 
art object. Creative projects, such as making 3-D dragons, clay tiles, scroll 
paintings and treasure boxes, are included with every photograph. The 
book also includes “looking questions,” a helpful glossary, a bibliography 
and Internet sites that provide more images of Korean art located in Asian 
and American museums. This outstanding resource is available from the 
Philadelphia Art Museum’s museum shop at www.philamuseum.org. for 
$39.95. Silla Korea and the Silk Road: Golden Age, Golden Threads    2006 
This lesson book is an outstanding newly published resource for high 
school world history, geography and Asian studies classes. Maps, 
timelines, and descriptions of the Silk Road rarely show Korea’s integral 
involvement in Silk Road trade or the transmission of Silk Road ideas and 
goods from Korea to Japan. The overall purpose of this carefully 
researched lesson book is to expand the view of the Silk Road and of 
international trade found in most world history textbook and classes. Silla 
shows an Eastern instead of a Western view of Silk Road trade and deals 
with a time period that produced one of the world’s “Golden Ages.” The 
lesson also provides material for a debate on whether or not Silla benefited 
from the international connections along the Silk Road. Students may come 
to understand that some of the issues of globalization that we face today 
were also present for past cultures as well. This is available for $20 from 
The Korea Society on this page. 

1666 8  Survey Sung Kim, 
Teacher, 
Professional 
Organization 
Rep. 

U.S.-South Korean Relations    By: SPICE/Stanford This curriculum unit 
introduces students to the four core pillars of the U.S.-South Korean 
alliance: democracy, economic prosperity, security, and socio-cultural 
interaction. Through their study of these pillars, students develop an 
understanding of the nature and history of this longstanding relationship. 
Softcover. $44.95. It includes a CD-ROM of images and PowerPoint 
presentation. Very suitable for U.S. history, Asian Studies, Economics, and 
Government classes.              Uncovering North Korea    By: 
SPICE/Stanford This is a complete unit of study for secondary and 
community college students. “North Korea remains one of the most 
misunderstood and misrepresented countries in the United States. 
“Uncovering North Korea” seeks to fill this gap and strives to bring more 
accurate information and objectivity to the study of North Korea. Softcover 

Discussion 
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$69.95. Includes a CD-ROM; DVD “A State of Mind.” See 
SPICE.Stanford.edu/catalogue 

1667 8  Survey Eugene Kim, 
Parent, and 
others – see 
comment box 

I want to recommend these two organizations for the reference resource.  
1. The Association for Asian Studies (AAS) 2. The Association for Asian 
American Studies (AAAS) 
 
The same or very similar comment was submitted by Anne Marie Kim, Ku 
Kim, Sophia Kim, Victor Kim, Ok Kim, Annie Kim, Grace Lee, Robin Oh, 
Hannah Lee, Jae Kim, Tommie Lee, Jongseob Nob, Dongyun Lee, Jaesun 
LEE, Elise Lee, younju han, Giyeon Oh, Jin sook Kang, Young Sook Kim, 
Taewook Kim, Jeungeun Park, Eunhee Joo, Sohee Lee, Jin Kim, Hyun 
Jung Kang, suk-hyang kim, Kisook Kim, Jieun Lee, chong kim, Yoomin 
Seo, sunnam kim, Ju Park, Mina Choi, Eunyoung Park, Yerin Lee, Soon 
Lee, Juyeon Lee, Hyunsook Park, Seongsuk Kang, and Myunghee Lee 

Discussion 

1668 8  Survey Jooheon Shin, 
Parent, and 
other parents, 
students, and 
community 
members (see 
comment box) 

I want to recommend these two organizations for the reference resource.  
1.    The Association for Asian Studies 2.  The Association for Asian Studies  
   I am supportive of the California History Social Framework and appreciate 
the hard work and dedication of the Framework members.  I am grateful for 
the significant additions of Korean history and culture and the reference to 
Korean Americans. 
 
The same comment was submitted by Jaewon Oh, Paul Choi, Kae Ko, Min 
Kim, Jee Sun Chung, Dae Kun Ji, Young Park, Un Hui Min, Byung Hak 
Choi, Jennifer Yoon, Bok Tai Kim, Howard Ree, Ashley Kim, Connie Yang, 
Lyna Chon, In Lee, Mihee Kim, Ban Seok Chang, Van Lee, Sophie Lee, 
Kean Seo Yah, Sang Joon Lee, Woon Seok Chung, Wanchoi Kim, William 
Kim, Min Park, Young Kwon, Min k Park, Kathy Jeon, William Kim, Wanchoi 
Kim, Wi Young Yoon, Woon Sook Chung, Min ji Jin, James Lee, Diane 
Choi, Anthony Choi, Do Youn Son, Kate Yi, Gi joon Choi, Kung Kim, 
Woohoon Lee, Kwak Kim, Yunhee Joung, Gi Jung Choi, Alexander Kum, 
Jongi Lee,  Sue Jie Oh, Michael Bae, Joe Matton, Lynn Lee, Sungyhe Lee, 
Jay Ryang, Soo Joung Lee, Stacy Park, Myoung Jo, Mi sook Suk, Daniel 
Kong, Jungsun Lee, Eunmi Yi, Jimi Yi, Myung A Sung, Jee Chul Park, Yung 
Suk Kim, Paul Choi, Chun Ja Ahn, Moo Kim, Sunjae Min, Ik Kim, Kenny 
Park, Choy Won Chon, Jaeeun Kim, Sophia Lee, Youngshim Chon, Gina 
Kang, Sun Kang, Minjoo Kim, Daniel Yang, Youngin Lee, Peter Lee, Jean 
Lee, Julie Park, Carolyn Kang, Yeonjoo Kim, Ellen Chuong, David Kim, Wu 

Discussion 
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Yoon, Kathy Kim, Kevin Cho, Youngok Kim, Young Choi, Min Joo Kim; Sun 
Kang, Esther J Kim, Wilson Cho, Son Kwang Paek,  Kyung Aie Chae, 
Woon Sung Chung, James Lee, Jimin Sophia Kim, Jane Kim, Min-Ji Jin,  
Eun Jo Lim, Angie Oh, Dong H Lee, Hally Waas, Kang M. Kim, Mi Sook 
Yang, Hye Ja Moon, Jae Joo Lee, Suk Hee Kim, Julie Ha, Myung Jin Lee, 
Sang Gon Moon, Tae Ah Yu, Micky Won, Ik Sun Jong, Jay Hong, Paul Lee, 
Helen J, Monica Kim, Esther Lu, Yeon Mi Kum, Dorin Alicea, Robert 
Hwang, Jeyong S Jyoo, Myungsook Kim, Dohyun Cho, Un Ko, Eddie Baek, 
Hyoung Kim, Kakick Tiae, Mia Classeau, Lynn Hong, Esther Jin, Hyunsook 
Lee, Jean Choi, Yongin Lee, Jaywon Sung, and Hyunggeum Jung. 

1669 8  Survey Ben Hur, 
Community 
Member 

1.The Association for Asian Studies. 2.The Association for Asian American 
studies. 

Discussion 

1670 8  Survey Mooney 
Senja, 
Teacher 

I feel that History is treated as the least important academic subject in every 
level.  The last time we has an adoption was 2005.  What I hear is that we 
will be adjusted to CCS around 2017.  Social Studies is extremely important  
if we want our country to survive the world we find ourselves in. 

Comment 

1671 8  Survey Mary Connor, 
Teacher, 
Curriculum 
Specialist, 
Professional 
Organization 
Rep/ Staff 

Since the Professional Development list does not include any reference to 
Asia or Asian Americans, the following two exceptional organizations are 
essential to include: The Association for Asian Studies (AAS) - the largest 
society of its kind, with approximately 8,000 members worldwide - is a 
scholarly, non-political, non-profit professional association open to all 
persons interested in Asia. AAS publishes an excellent teaching journal 
(Education About Asia) and offers extensive archives on its website 
(www.asianstudies.org) Both are outstanding resources for middle and 
secondary school educators and their students. The Association for Asian 
American Studies (http://aastudies.org) was founded in 1979 for the 
purpose of advancing the highest professional standard of excellence in 
teaching ad research in the field of Asian American Studies; promoting 
better understanding and closer ties between and among various sub-
components with Asian American Studies: Chinese, Japanese, Korean, 
Filipino, Hawaiian, Southwest Asian, Pacific Islander, and other groups. 
AAAS sponsors professional activities to facilitate increased communication 
and scholarly exchange among teachers, researchers, and students in the 
field of Asian American Studies. 

Discussion 

1672 8  Survey Sally Arnold, 
Teacher, 

I think it is important that you have included "•Teachers create and maintain 
a culture of respect and appreciation for diverse backgrounds, experiences, 

Comment 
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Community 
Member 

and opinions and model this behavior by providing multiple perspectives for 
their students to consider."  This will develop critical thinking in the students 
and keeps the teachers from using class as a chance to push their own 
agenda. 

1673 8  Survey Jerry 
Solomon, 
College/Univer
sity Faculty, 
Clinical 
Psychologist 

Critically important to have LGBT sensitive trainers who are skillful at 
identifying and resonding to teacher bias. 

Discussion 

1674 8  Survey Ana Luna, 
Teacher, 
Curriculum 
Specialist 

Will there be a focus on supporting educators with covering skills and not 
just memorizing content in their classes? 

Comment 

1675 8  Survey Lynn Walton, 
Teacher, 
Community 
Member 

Just a reminder that there are a number of organizations --especially CTA 
and NEA that provide professional development and some CA projects 
devoted to providing materials for compliance with the Fair Act such as 
Glen McElhinney's work including the movie "On These Shoulders We 
Stand." 

Discussion 

1676 8  Survey Gerald 
O'Connor, 
Teacher 

It will be important to coordinate professional development opportunities 
between departments, especially between English Language Arts and 
History/Social Science. The inclusion of historical documents in typical 
English classes invites the kind of collaboration that fosters a more holistic 
and collaborative approach to education than the prevalence of separate 
and distinct departmental approaches. The more expansive inclusion of 
LGBT communities in History/Social Science would be better understood 
with professional development that shared resources and strategies. 

Discussion 

1677 8  Survey Bryan Ehlers, 
Director, 
Office of 
Education and 
the 
Environment, 
CalRecycle 

As currently drafted, Chapter 8 makes no specific mention of California’s 
EP&Cs, and, consequently, provides no guidance on how instructional 
practices and professional development will need to be adjusted in order to 
effectively integrate the teaching of the EP&Cs into California classrooms. 
While, the chapter does call out Education Code Section 51290(c) and 
makes reference “environmental interactions,” the omission of any 
reference to the EP&Cs and Public Resources Code (PRC) Section 71300, 
et seq. is conspicuous in its absence. CalRecycle believes the current lack 
of an explicit and detailed description in this chapter of the implications of 
the EP&Cs for both instructional practices and professional development, is 

Discussion 
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likely to frustrate the intent (to cultivate environmental literacy among all 
California students) of the aforementioned code sections.  Accordingly, 
CalRecycle requests that the IQC revise the chapter to clearly address the 
nature of the EP&Cs, explain that all future history-social science textbook 
adoptions are required by law to incorporate the EP&Cs, and discuss why 
this is of consequence for instructional practices and professional 
development.  In this regard, CalRecycle supports the specific revisions to 
Chapter 8 submitted by Dr. Gerald Lieberman. 

1678 8  E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

Issue of Concern: the sentence that starts on line 312 does not conform 
with the Environmental Principles and Concepts. 
 
Proposed Resolutions: 
Line 312 replace current sentence: “Human–environmental interaction 
refers to the many ways in which humans interact with and change the 
natural environment to meet their needs.” 
Replace with: “Human–environmental interaction refers to the many ways in 
which humans interact with and change the natural environment to meet 
their needs and the effects of those human activities on the health and 
functioning of Earth’s natural systems.” 

Discussion 

1679 8  Survey Elaina Garza, 
Teacher, 
District 
Administrator, 
Curriculum 
Specialist, and 
other 
curriculum 
specialists and 
district 
administrators 
(see comment 
box) 

"It is the opinion of the instructional leadership in the Los Angeles Unified 
School District that assessments include both objective and constructed 
items that demonstrate mastery of content and analysis skills.  All 
references to ELA should be revised to reference the ELA/ELD Framework. 
 
The same comment was submitted by: Kieley Jackson, Maria Shepherd, 
and Kevin Clanin" 

Comment 

1680 8  Survey James Realini, 
Teacher 

Incorporate Project Based Learning Comment 

1681 8  Survey Ali del Castillo, 
Curriculum 
Specialist 

How is professional development being monitored?   Is it possible to 
include Instructional Strategies from UC history project or C3 framework? 
what are our options? what is the criteria to determine what is good for 

Comment 
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social studies classrooms?  Please provide guidelines for professional 
development?  Please provide descriptions of what it means to teach 
History/Social Science in 21st century. How has the role of a teacher 
changed?  Many of the examples say "choose the best," find the "most 
appropriate" but what does that mean? By what criteria is something 
considered best and most appropriate for assessments, differentiation, 
standard mastery, professional development, etc??? 

1682 8  Survey Lisa Regan, 
Teacher, 
School 
Principal/ 
Administrator/
Vice Principal, 
District 
Administrator, 
Special 
Education 
Administrator, 
Curriculum 
Specialist 

The final paragraph of the chapter makes only a passing reference to the 
needs of teachers who serve diverse populations of students. "With this 
foundation, teachers possess the content knowledge and skills necessary 
for a standards-based system and are prepared to instruct and assess 
students through a variety of strategies to meet the needs of their diverse 
student populations."  This chapter needs to be augmented with specific 
attention to teachers who serve students with a variety of learning, 
language, and cognitive abilities, including students with disabilities, English 
language learners, and students who are "twice exceptional." This chapter 
is not sufficient for guiding LEAs in defining the type of instructional 
practices and professional practices that meet these targeted subgroups. 

Comment 

1683 9  Survey Joan Bain, 
Teacher 

"Instructional materials use biography to portray the experiences of men, 
women, children, and youths. Materials shall include the roles and 
contributions of people from different demographic groups: Native 
Americans, African Americans, Mexican Americans, Asian Americans, 
Pacific Islanders, European Americans, lesbian, gay, bisexual, and 
transgender Americans, persons with disabilities, and members of other 
ethnic and cultural groups to the total development of California and the 
United States".   By saying this, you have eliminated any textbooks that are 
written by authors or publishers who don't support the gay lifestyle.  I'm 
afraid whatever is adopted by districts will be written by those who have a 
not so hidden agenda--to allow no other point of view on the gay issues 
than their own, and to make any child who disagrees with that point of view 
out to be a bigot--no better than those who persecuted African Americans 
decades ago. 

Comment 

1684 9  Survey Judith Perkins, 
Teacher 

Line 157  Leave sexuality out of it!  Teach nationality, ethnicity, culture, 
NOT sexuality. 

Comment 

1685 9  Survey Jennifer I would like the book to align more with the standards.  In 8th grade I Comment 
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Sutherland, 
Teacher 

understand there is going to be a review of what happened in 5th grade, the 
last time the received U.S. history, but I do not need 7 chapters of review.  
If 8th grade is not teaching about the colonies and 5th grade is teaching 
about the settling of the colonies, and the Revolutionary war, then a brief 
chapter or 2 review should be it and we should move on.  7th grade needs 
more access to primary sources we can use. 

1686 9  Survey Jennifer 
Broderick 

"Instructional materials use biography to portray the experiences of men, 
women, children, and youths. Materials shall include the roles and 
contributions of people from different demographic groups: Native 
Americans, African Americans, Mexican Americans, Asian Americans, 
Pacific Islanders, European Americans, lesbian, gay, bisexual, and 
transgender Americans, persons with disabilities, and members of other 
ethnic and cultural groups to the total development of California and the 
United States".   By saying this, you have eliminated any textbooks that are 
written by authors or publishers who don't support the gay lifestyle.  I'm 
afraid whatever is adopted by districts will be written by those who have a 
not so hidden agenda--to allow no other point of view on the gay issues 
than their own, and to make any child who disagrees with that point of view 
out to be a bigot--no better than those who persecuted African Americans 
decades ago. 

Comment 

1687 9  Survey Anne Anthony, 
Teacher 

1.)  In the section on:  Universal Access: Instructional materials that are 
understandable to all students, including students eligible for special 
education, English learners, and students whose achievement is either 
below or above that typical of the class or grade level   materials 
appropriate for Gifted students is not mentioned.  Gifted students should 
not be grouped in the category of the "students whose achievement 
is...above typical."  Gifted students are not identified based on their 
achievement, but rather their potential.  They think differently, and many are 
currently underachieving based on their potential.  We must provide support 
for this sub-group in our instructional materials.  Any materials that are 
being reviewed should provide support for Gifted students.  2.)  As heavy 
as the social studies textbooks are, and given the mandate to include only 
the most pertinent, standards-based material, why are we requiring the six 
grade textbook to include "the grade seven content standards on the 
Roman Empire (standard 7.1 and its sequence) and Mayan civilization 
(standard 7.7 and the applicable Mayan aspects of the sequence)"?  If this 
is seventh grade material, it should be taught in seventh grade.  Having 

Discussion 
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extraneous material in the textbook not only makes the book that much 
more unwieldy, it also encourage less-proficient instructors to rush through 
valuable sixth grade content, because they think they need to 'finish the 
book'. (...also there is pressure from uninformed parents that the book must 
be finished by the end of the year.) 

1688 9  Survey Mooney 
Senja, 
Teacher 

Instructural materials should be evaluated by a committee of teachers who 
actually teach the subject not politicians or publishers. 

Comment 

1689 9  Survey Sally Arnold, 
Teacher, 
Community 
Member 

Many of the criteria for instructional planning and support are very good and 
practical. For example "8. Blackline masters .... are easily reproduced. 
Black areas shall be minimal to require less toner when printing or 
photocopying."  It may seem like a small thing, but over the course of a 
year, given limited budgets, this is important. 

Comment 

1690 9  Survey Bryan Ehlers, 
Director, 
Office of 
Education and 
the 
Environment, 
CalRecycle 

As currently drafted, Chapter 9 addresses California’s EP&Cs in Item #16 
of Category #1; however, the direction provided therein on how, and to 
what extent, the EP&Cs should be integrated into history-social science is 
unclear and left open to a wide range of interpretations.  As written, this 
item could be read to mean the EP&Cs may be taken lightly and addressed 
minimally by instruction and instructional materials.  This could all too easily 
undermine the legislative intent behind Public Resources Code Section 
71300, et seq.  Therefore, CalRecycle requests that the IQC revise this 
item to more clearly require that the EP&Cs are to be incorporated in 
materials and instruction whenever and wherever possible (i.e., to the 
greatest extent feasible within the bounds of best instructional practices).  
CalRecycle also supports the specific revisions to Chapter 9 submitted by 
Dr. Gerald Lieberman. 

Not 
recommended 

1691 9  E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

Issue of Concern: Line 166 of subsection 16, the phrase “where appropriate 
and aligned to the history–social science content standards.” Can be 
interpreted in many different ways. 
 
Proposed Resolutions: 
Line 166 current phrase which starts: “where appropriate and aligned to the 
history–social science content standards.” 
Replace with: “where appropriate and aligned to the history–social science 
content standards, as exemplified in Appendix XXX (to be developed). 
 
(Please note: this Appendix will be developed by CalRecycle with the 

Not 
recommended 
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assistance of Dr. Gerald Lieberman.) 
1692 9  Survey Elaina Garza, 

Teacher, 
District 
Administrator, 
Curriculum 
Specialist, and 
other 
curriculum 
specialists and 
district 
administrators 
(see comment 
box) 

P445, Lines 261-318, add “universally designed lessons” P537, Line 287, 
change “special” to “including those with special needs” P537, Line 289, 
change “special education” to “students with disabilities” 
 
The same comment was submitted by: Kieley Jackson, Maria Shepherd, 
and Kevin Clanin 

Discussion 

1693 9  Survey James Realini, 
Teacher 

Do away with one large text. Comment 

1694 9  Survey Ali del Castillo, 
Curriculum 
Specialist 

Many of the examples say "choose the best," find the "most appropriate" 
but what does that mean? By what criteria is something considered best 
and most appropriate for content alignment, program organization, 
assessments, differentiation, standard mastery, professional development, 
etc??? Please take the guess work out of teaching. As professional 
educators, we are able to make sound judgments, yes, but please provide 
criteria. 

Comment 

1695 9  Survey Lisa Regan, 
Teacher, 
School 
Principal/ 
Administrator/
Vice Principal, 
District 
Administrator, 
Special 
Education 
Administrator, 
Curriculum 
Specialist 

Item #4, Lines 47-50: "Universal Access: Instructional materials that are 
understandable to all students, including students eligible for special 
education, English learners, and students whose achievement is either 
below or above that typical of the class or grade level."  In #5 - Instructional 
Planning and Support: The comment from #4 also needs to reflect that the 
teacher editions of the materials need to provide targeted support and 
strategies to support each of the specific subgroups mentioned in #4.  #2, 
Lines 284-290: "Instructional materials present comprehensive guidance for 
teachers in providing effective, efficient instruction for all students. 
Instructional materials should provide access to the standards and 
framework-based curriculum for all students, including those with special 
needs: English learners, advanced learners, students below grade level in 
reading and writing skills, and special education students in general 
education classrooms." Change "special education students in general 

Discussion 
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education classrooms" to state "students with disabilities in both general 
education classrooms and special settings who are participating on the 
general curriculum." Labeling students as "special education students" is 
appropriate, and all students with disabilities participating on the general 
curriculum (as well as their teachers) need access to state-approved 
textbooks, not just those in general education classrooms. 

1696 9  Survey Danni Tsai, 
County Office 
of Education 
Administrator 

Teachers in this county would like to see more classroom teachers involved 
in this process. 

Comment 

1697 Appendi
ces 

 Survey Cindy Franks, 
Community 
Member, 
Parent 

On p. 556-557, revise lines 295-299 to read: “Some western societies are 
still struggling with areas of civil rights that remain unresolved, such as 
marriage rights, nondiscrimination protections, and other issues of 
equality for their lesbian, gay, bisexual, and transgender citizens, but 
they can still provide leadership in applying global pressure against regimes 
that even in the twenty-first century mandate harsh penalties and 
sometimes even death against homosexuals lesbian, gay, bisexual, and 
transgender people.” 
 
The same edit was submitted by Carolyn Laub 

Discussion 

1698 Appendi
ces 

 E-mail Arvind Kumar, 
CAPEEM 

pp.561-562, lines 414-424. Current text: “While India has not enjoyed the 
kind of spectacular industrialization that China has experienced since the 
1990s, India has enjoyed steady economic growth since its leaders 
undertook major market reforms in the 1980s and 1990s. With high levels 
of English fluency among its population (a legacy of British colonial rule), 
India has carved out a particular niche as a supplier of technology services, 
from software engineering to telephone call center services. Most 
importantly, India—in contrast to China—maintains a functioning 
democracy. Economists disagree whether India will overtake Chinese 
growth rates during the twenty-first century, but, as they both embraced the 
world market from the 1980s, these two powers have become the dominant 
economic forces in the Asian mainland.” 
ANALYSIS 
The dates for economic reforms are off by a decade. They began in 1991. 
The claim about the high levels of fluency in English is factually incorrect as 
the rate is around 3%. It is also factually incorrect and offensive to attribute 
success in software engineering to English. England is no superpower in 

Discussion 
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this field and many engineers from India, Russia and China are not fluent in 
English but are successful. 
RECOMMENDATION 
Replacement text is provided below. 
Replacement text with minor fixes 
While India has not enjoyed the kind of spectacular industrialization that 
China has experienced since the 1990s, India has enjoyed steady 
economic growth since its leaders undertook major market reforms since 
1991. India has carved out a particular niche as a supplier of technology 
services, from software engineering to biotechnology firms. Most 
importantly, India—in contrast to China—maintains a functioning 
democracy. Economists project that India could overtake Chinese growth 
rates during the twenty-first century. Ever since China embraced the world 
market in 1977 and India embraced it in 1991, these two powers have 
become the dominant economic forces in the Asian mainland. 

1699 Appendi
ces 

 E-mail Arvind Kumar, 
CAPEEM 

pp.557-558, lines 320-324. Current text reads, “The rise of the Hindu 
Bharatiya Janata Party in India, the Islamic Revolution in Iran, and religious 
politics elsewhere in the Muslim world, and the influence of Evangelical 
Christians in American politics since the mid-1970s; these trends all attest 
to a worldwide religious revival that is, in some ways, a backlash against 
modernity.” 
ANALYSIS 
Apart from being factually incorrect and wrongly tagging India’s ruling party 
as a Hindu party (the Constitution of the party swears by secularism), this 
paragraph is biased as it singles out India for naming the ruling political 
party in a negative manner. Attacking the ruling party is a convenient 
method of attacking the democracy in India and blaming Hindus. It should 
be noted that neither Jimmy Carter’s party nor the Republican Party are 
named when mention is made of the Evangelical Christians. 
 
It is unfair to any child of Indian descent as it will make the child 
embarrassed for no reason other than that India’s democracy is unfairly 
portrayed. 
 
Imagine if the Likud Party is tagged as a Jewish Party. The board members 
would immediately face a backlash. The paragraph seems to have been 
inserted to support the addition of Edward Luce’s book in the section on 

Discussion 



Attachment 4 
History–Social Science SMC 

December 18-19, 2014 
Public Input on the Draft History–Social Science Framework 

(organized by chapter) 
 

   Page 221 of 225 
 

Comment 
# 

Chapter Grade 
Level(s) 

Method of 
Submission 

Source Comments Action/ 
Discussion 

Suggested Reading. 
 
RECOMMENDATION 
Delete the above lines completely. The document should not have these 
lines. This will have no impact on the rest of the document. 

1700 Appendi
ces 

 E-mail Arvind Kumar, 
CAPEEM 

p.565, lines 492-493. Current text reads, “Edward Luce, In Spite of the 
Gods: The Rise of Modern India (New York: Anchor, 2008).” 
ANALYSIS 
This book is listed under suggested reading. The author is an Englishman 
and his book is an offensive one that justifies British colonialism in India. 
The author is from a family that belonged to the British ruling class of 
colonial India. The author is a journalist and lacks qualifications to write 
about history. Apart from justifying colonial rule, this book also carries the 
controversial Aryan Invasion Theory and should therefore not be listed as 
propagating the theory treats Hindus in a manner that is inconsistent with 
the treatment of Abrahamic religions. 
In contrast, the books for Jews and Christians do not insult those cultures. 
RECOMMENDATION 
Replace by the following books. 
 
Kamlesh Kapur, History of Ancient India: Portraits of a Nation (India: 
Sterling Publishers, 2010) 
 
Klaus K. Klostermaier, Hinduism: A Beginner’s Guide (Oxford: Oneworld 
Publications, 2008) 
 
Swami Sivananda, All About Hinduism (India: The Divine Life Society, 
2003) 
 
Dharampal, Indian Science and Technology in the Eighteenth Century 
(India: Other India Press, 2000) 
 
Dharampal, The Beautiful Tree (India: Other India Press, 2000) 
 
Joseph E. Schwartzberg and Shiva G. Bajpai, A Historical Atlas of South 
Asia, (Oxford University Press, 1992) 

Discussion 

1701 Appendi  Survey Julie Interesting that alternative viewpoints are added. Will this be a real time Comment 
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ces Takeshita, 
Teacher 

document on line that will be added or amended as historical events are 
reevaluated? 

1702 Appendi
ces 

 Survey Judith Perkins, 
Teacher 

Reading all the sources is beyond my schedule to accommodate.  I do not 
know what philosophies/agendas are promoted by the authors listed.  I do 
hope that you have chosen a balanced (conservative-moderate-liberal) 
committee for selection of sources; otherwise, it is not representative of 
America. 

Comment 

1703 Appendi
ces 

 Survey Carole Mortl, 
Teacher 

Give us a list of Common Core teaching techniques that would work well for 
our content, along with examples. 

Comment 

1704 Appendi
ces 

 Survey Rosa Kim, 
School 
Principal/ 
Administrator/ 
Vice Principal 

The Association for Asian Studies (AAS)—the largest society of its kind, 
with approximately 8,000 members worldwide—is a scholarly, non-political, 
non-profit professional association open to all persons interested in Asia. 
AAS publishes an excellent teaching journal (Education About Asia) and 
offers extensive archives on its website (www.asianstudies.org). Both are 
outstanding resources for middle and secondary school educators and their 
students.  The Association for Asian American Studies 
(http://aaastudies.org.) was founded in 1979 for the purpose of advancing 
the highest professional standard of excellence in teaching and research in 
the field of Asian American Studies; promoting better understanding and 
closer ties between and among various sub-components within Asian 
American Studies: Chinese, Japanese, Korean, Filipino, Hawai’ian, 
Southeast Asian, South Asian, Pacific Islander, and other groups. AAAS 
sponsors professional activities to facilitate increased communication and 
scholarly exchange among teachers, researchers, and students in the field 
of Asian American Studies. 

Comment 

1705 Appendi
ces 

 Survey Mary Connor, 
Teacher, 
Curriculum 
Specialist, 
Professional 
Organization 
Rep/ Staff 

I would like to see the inclusion of information on current relations among 
China, Japan, South Korea, North Korea and possibly Vietnam. 

Comment 

1706 Appendi
ces 

 Survey Lynn Walton, 
Teacher, 
Community 
Member 

Only if any of my comments above or below are useful :) Comment 

1707 Appendi  Survey Bryan Ehlers, CalRecycle is pleased to see the EP&Cs and the EEI Curriculum Discussion 
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ces Director, 
Office of 
Education and 
the 
Environment, 
CalRecycle 

specifically addressed in the appendices.  Consistent with the 
recommendations submitted by Dr. Gerald Lieberman, we request that, 
among other things, the EEI unit descriptions be further clarified in order to 
increase their practical value. 

1708 Appendi
ces 

 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

Appendix D 
Issues of Concern: Appendix D 
1. Some of the lead in text is out of date, see individual issues and 
corrections below. 
2. Suggest revising grade level sections to better identify the EEI units and 
related standards, see revised text below. 
 
Proposed Resolutions: 
Line 960 reads: “Education and the Environment” 
Replace with: “Education and the Environment Initiative” 
 
Lines 967-969 current subtitle information reads: 
Environmental Principles and Concepts – December 12, 2004 
Assembly Bill 1548 (Pavley, Chapter 665, Statutes of 2003) 
Assembly Bill 1721 (Pavley, Chapter 581, Statutes of 2005) 
 
After Line 969 add the following: “Environmental Principles and Concepts 
developed by the California Environmental Protection Agency and adopted 
by the SBE (Public Resources Code Section 71301)” 
 
Lines 973-976 current text reads: “The environmental principles examine 
the interactions and interdependence of human societies and natural 
systems. The nature of these interactions is summarized in the 
environmental principles and concepts that are presented below.” 
Replace with: “The environmental principles examine the interactions and 
interdependence of human societies and natural systems. The nature of 
these interactions is summarized in the Environmental Principles and 
Concepts (EP&Cs) that are presented below.” 

Edits 

1709 Appendi
ces 

 E-mail Gerald 
Lieberman, 
State 

Lines 1060-1065 current text reads: “The following supplemental 
instructional materials are available from the Education and the 
Environment Initiative, at the California Environmental Protection Agency 

Edit 
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Education and 
Environment 
Roundtable 

Web site at http://www.calepa.ca.gov/education/eei/. Each unit is a 
standalone component that can be inserted into the instructional year to 
provide coverage of the given history–social science standard(s). Units are 
also available for specific science content standards.” 
Replace with: “The following instructional materials are available from the 
Education and the Environment Initiative, at the California Department of 
Resources Recycling and Recovery (CalRecycle) Web site at 
http://www.californiaeei.org Each unit was approved by the State Board of 
Education in 2010 to provide coverage of the identified history–social 
science standard(s). Units are also available for specific science content 
standards.” 

1710 Appendi
ces 

 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

Lines 1067-1069 current text reads: “[Note: the curriculum units listed below 
are expected to go live on the CalEPA Web site by the spring of 2010. 
Currently, sample units are available for review at the EEI site referenced 
above.] 
Replace with: “[Note: the curriculum units listed below are available at 
www.californiaeei.org]” 

Edit 

1711 Appendi
ces 

 E-mail Gerald 
Lieberman, 
State 
Education and 
Environment 
Roundtable 

Table below Line 1070: all information from “Kindergarten” through the end 
of the appendix is incomplete. 
Replace with: Information provided below: 
 
[See Attachment 5 for the proposed replacement text (6353 words).] 

Discussion 

1712 Appendi
ces 

 Survey Steven 
Dadaian, 
Curriculum 
Specialist, 
Parent 

More materials on the armenian genocide need to be provided to shed 
greater light on this important facet of american history, as the United 
States embarked on worlds it largest humanitarian rescue mission saving 
hundreds of thousands of orphans in the aftermath of the Armenian 
Genocide. 

Comment 

1713 Appendi
ces 

 Survey penik tascian, 
Community 
Member 

There are millions of documents and I witnes accounts of the events 
leading to the genocide. Also documents between goverments and there 
representetavis  describing the tru events of the Armenian genocide. 

Comment 

1714 Appendi
ces 

 Survey Ali del Castillo, 
Curriculum 
Specialist 

Please update appendices with current information, information about how 
to address California History, options for Constitution Day, etc.   Include 
examples of primary and secondary sources for each grade level (We are 
tired of Letters from a Birmingham Jail and the Gettysburg address". Also 
please include suggested topics to go with each standards at each grade 
level. Sometimes, it is hard to decipher what to teach.   Can the goals from 

Comment 
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the C3 framework be included in the appendices? They are great 
benchmarks for teachers to determine student progress. It is a good way to 
focus tasks and create real world learning experiences. 

 
 
 
 
 
 
 
California Department of Education 
Posted December 5, 2014 


